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Chapter 1 
In tro d u c t io n
The educa tiona l  system i s  among the  la rg e s t  o f  p u b lic  e n te r p r i s e s  in 
our s o c ie ty .  I t  a f f e c t s  the  l i f e  o f  every c i t i z e n  and, in  tu rn ,  i t  is  
a f f e c te d  by te ch n o lo g ic a l  and so c ia l  changes th a t  occur in  American s o c ie ty .  
In c rea s in g  demands have been made on the  system during  th e  p a s t  few decades 
which have emphasized th e  need fo r  more e f f e c t iv e  a d m in is t ra t iv e  le a d e rsh ip ,  
e s p e c i a l l y  a t  th e  lo c a l  school le v e l .
The American school system i s  r e s p o n s ib le  fo r  promoting the  lo f ty  
ed u ca tio n a l  goal o f  our s o c ie ty  to  educate  th e  masses. In 1954, the  United 
S ta te s  Supreme Court dec la red :
Today, education  i s  probably th e  most im portant fu n c tio n  of s t a t e  
and lo c a l  governments. . . .  In th e se  days, i t  i s  doub tfu l th a t  any 
c h i ld  may reasonab ly  be expected to  succeed in  l i f e ,  i f  he i s  denied 
the  oppo rtun i ty  o f  an education  (Brown v. Board of E duca tion , 347 U.S. 483). 
The p u b lic  school system has been r e l a t i v e l y  su cc e ss fu l  in reach ing  th i s  
g o a l ,  and Knezevich (1975) a s s e r t s  t h a t  "never befo re  in  h i s to r y  have so many 
been educated so w ell"  (p. 5 ) .  Yet, th e re  i s  the p o te n t i a l  fo r  th e  system to  
be even more su c c e s s fu l .  To r e a l i z e  t h i s  p o t e n t i a l ,  e f f e c t iv e  and e f f i c i e n t  
a d m in is t ra t io n  o f  schools  i s  e s s e n t i a l .
The a s s i s t a n t  p r in c ip a l  in  an e lem entary  school occupies an a d m in is t ra t iv e  
p o s i t i o n  which in f lu en ces  th e  e f f e c t iv e n e s s  o f  th e  program of education  o ffe red  
by th e  school. Yet, th e  ro le  o f  th e  a s s i s t a n t  p r in c ip a l  has been ambiguous and 
in adequa te ly  d ef ined .  The p o s i t io n  was c re a te d  to  provide a d m in is t r a t iv e  help 
f o r  p r in c ip a l s  who were faced with th e  challenge  o f  managing in c re a s in g ly  
complex elem entary schools  and to  provide  in s e rv ic e  t r a i n in g  and experience fo r  
a s s i s t a n t  p r in c ip a l s  t o  p repare  them to  assume r e s p o n s i b i l i t i e s  o f  a p r in c ip a l s h ip .
While th e re  i s  l i t t l e  in form ation  on the  a c tu a l  number o f  elementary 
a s s i s t a n t  p r in c ip a l s  in  the  United S ta t e s ,  Knezevich (1975) s t a t e s  th a t  
P resen t p r a c t ic e  shows th a t  almost th re e  out o f  every four are  in  
schools  e n ro l l in g  700 o r  more p u p i ls  and with 25 te ach e rs  o r  more.
Most a re  o f  the  opin ion  t h a t  an a s s i s t a n t  p r in c ip a l  i s  w arranted when 
th e  elementary school enro llm ent reaches 400 o r  more (p. 385).
During the  1950s and 1960s, schools  grew s t e a d i ly  in  p h y s ica l  s iz e  and 
in  scope o f  a c t i v i t i e s .  Consequently, th e  number o f  a s s i s t a n t  p r in c ip a l s  
in c re a sed .  However, th e  p o s i t io n  was no t f i l l e d  in  V irg in ia  in  any s ig n i f i c a n t  
number u n t i l  the  mid-1970s when th e  S ta te  Board o f  Education and the  Southern 
A ssoc ia tion  o f  Colleges and Schools began a c c re d i t in g  elem entary  schools .  To 
meet a c c r e d i ta t io n  s ta n d a rd s ,  an elem entary  school w ith  660 to  879 s tu d en ts  
e n ro l le d  was req u ire d  to  employ an a s s i s t a n t  w ith a t  l e a s t  o n e -h a lf  day f re e  
o f  te ach in g  d u t ie s .  A school w ith  an enro llm ent o f  880 to  1,099 was req u ire d  
to  employ a f u l l - t im e  a d m in is t ra to r  in  a d d i t io n  to  th e  p r in c i p a l .
Although s tu d en t enrollm ent in  V irg in ia  elem entary  schools  d id  not 
in c re a se  as r a p id ly  during  th e  1970s as i t  had during th e  p rev ious two decades, 
and in  many in s ta n ces  was d e c l in in g ,  school c o n so lid a tio n s  and popu la tion  
s h i f t s  n e c e s s i t a te d  the .ass ignm en t o f  a s s i s t a n t  p r in c ip a l s  to  many schools 
to  meet a c c r e d i ta t io n  s tan d ard s .  The d ec is io n  to  a ss ig n  a s s i s t a n t  p r in c ip a l s  
to  elem entary schools was o f te n  made w ithout s u f f i c i e n t  c l a r i f i c a t i o n  o f  th e  
fun c tio n  o f  the  p o s i t io n .  Coppedge (1968) contends th a t  " th e  d u t ie s  and 
r e s p o n s i b i l i t i e s  o f  th e  a s s i s t a n t  p r in c ip a l  have been in f lu en ced  more by 
expediency than by c a re fu l  p lann ing  o f  what th e  p o s i t io n  should  be" (p. 284). 
McBride (1970) shared t h i s  view and s t a t e d
The b a s is  o f  the  development o f  th e  p o s i t io n  appears to  have been 
p re d ic a te d  on convenience and expedience, which may account fo r
3the  lack o f  agreement regard ing  th e  p re se n t  s t a t u s  o f  t h i s  p o s i t io n
in th e  h ie ra rch y  o f  th e  t o t a l  school s t r u c t u r e  (p. 12).
T here fo re ,  the  p o s i t io n  has evolved w ithout an underly ing  philosophy or 
s u f f i c i e n t  sense o f  d i r e c t io n .
S ta tem en t"o f  the  Problem
The purpose o f  t h i s  s tudy  was to  determine th e  q u a l i ty  o f  w r i t t e n  job 
d e s c r ip t io n s  fo r  the  p o s i t i o n  o f  elementary a s s i s t a n t  p r in c ip a l  and to  measure 
th e  observed ro le  b ehav io r ,  p re fe r r e d  ro le  behav io r ,  and e f f e c t iv e n e s s  of 
a s s i s t a n t  p r in c ip a l s  in  V irg in ia  p u b lic  elem entary  schools  as perce ived  by 
p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te a c h e r s .  S p e c i f i c a l ly ,  answers to  the  
fo llow ing  ques tions  were sought:
1. Are th e re  d i f f e re n c e s  among p r i n c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and 
te ach e rs  in  t h e i r  p e rce p tio n s  o f  the observed r o l e  behav io r ,  p r e f e r r e d  ro le  
b ehav io r ,  and e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  in  the  fo llow ing  ro le  
c a te g o r ie s :  A d m in is t ra t iv e ,  S ta f f  P ersonnel,  S tudent Personnel,  Curriculum/
I n s t r u c t i o n ,  and School/Community R ela tions?
2. Is  th e re  a r e l a t io n s h ip  between the  r a te d  e f f e c t iv e n e s s  o f  th e  a s s i s t a n t  
p r in c ip a l  and the congruence o f  h is  observed and p re f e r r e d  r o le  behavior?
3. Is  th e re  a r e l a t io n s h ip  between the  r a te d  e f f e c t iv e n e s s  o f  the  a s s i s t a n t  
p r in c ip a l  and th e  q u a l i ty  o f  h i s  w r i t t e n  job d e s c r ip t io n ?
Hypotheses
In t h i s  s tudy , the  fo llow ing  hypotheses were t e s t e d :
There a re  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  
p r i n c i p a l s ,  and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  observed r o le  behavior of 
a s s i s t a n t  p r in c ip a l s  as measured by th e  Role A nalysis  Q ues tio n n a ire .
There a re  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  
p r i n c i p a l s ,  and te a c h e rs  in  t h e i r  p e rce p tio n s  o f  th e  p r e f e r r e d  r o l e  behavior o f  
a s s i s t a n t  p r in c ip a l s  as measured by th e  Role A nalysis Q ues tio n n a ire .
There a re  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  
p r in c ip a l s  as measured by the  Role A nalysis  Q ues tionna ire .
There i s  a s t a t i s t i c a l l y  s ig n i f i c a n t  r e l a t io n s h ip  between th e  r a te d
e f fe c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  and the  congruence o f  t h e i r  observed and 
p re f e r r e d  r o le  behavior as measured by the  Role A nalysis  Q ues tionna ire .
There i s  a s t a t i s t i c a l l y  s ig n i f i c a n t  r e l a t io n s h ip  between th e  r a te d
e f fe c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  and the  q u a l i ty  o f  t h e i r  w r i t t e n  job
d e s c r ip t io n .
S ig n if ic a n c e  o f  the  Study
I t  appears t h a t  th e  t r e n d  toward expansion and c e n t r a l i z a t i o n  o f  schools  
which c h a ra c te r iz e d  the  1950s and 1960s has been rev e rsed .  Educational systems 
a re  experiencing  a d ec l in e  in  enro llm ent o f  s tu d en ts  accompanied by an in c re a s in g  
concern fo r  a c c o u n ta b i l i ty  and decreasing  a l lo c a t io n  o f  economic re so u rces .  
Educators a re  a s s e s s in g  the  d isadvan tages  o f  la rg e  schools  and are  contemplating 
a s h i f t  to  a more d e c e n tra l iz e d  system composed o f  sm a lle r  schools  (Barth , 1980). 
As th e se  assessm ents proceed, the  p o s i t io n  o f  e lem entary  school a s s i s t a n t  
p r in c ip a l  w i l l  be questioned  as to  i t s  importance and th e  c o n t r ib u t io n  i t  makes 
to  the  e f f e c t iv e n e s s  o f  the  school program. I t  w i l l  be necessa ry  to  have a 
p re c i s e  and d e fe n s ib le  d e f in i t i o n  o f  the  p o s i t io n  i f  i t  i s  t o  remain an in t e g r a l  
p a r t  o f  school a d m in is t ra t io n .
The r o le  o f  a s s i s t a n t  p r in c ip a l s  has no t  been defined  adequa te ly ,  and th e re  
i s  seldom a comprehensive and e x p l i c i t  job  d e s c r ip t io n  fo r  the  p o s i t i o n .  
A dm in is tra to rs  hold widely d iv e rse  views on the  d u t ie s  and r e s p o n s i b i l i t i e s  th a t  
should  be ass igned  to  a s s i s t a n t s ,  bu t they  tend to  agree t h a t  th e  r o le  incumbent 
should meet the  demands and ex p ec ta t io n s  o f  the  p r in c ip a l  o f  the  school. 
Bridgewaters (1979) s tu d ie d  th e  elem entary a s s i s t a n t  p r in c ip a l s h ip  and found 
" th e  n a tu re  o f  th e  p o s i t io n  o f  elementary p r in c ip a l  and h i s / h e r  p e rce p tio n s  o f
th e  r o le  a re  both f a c to r s  in f lu en c in g  th e  r o l e  fu n c tio n s  o f  a s s i s t a n t  elementary 
p r in c ip a ls "  (p. 7).
There i s  evidence t h a t  p r in c ip a l s  face  ambiguity and confusion in  def in in g  
t h e i r  own r o le  as i t  c o n s ta n t ly  changes and expands (Goldhammer $ Becker, 1970;
Kardan, 1977). Since the  a s s i s t a n t  p r in c ip a l  i s  u s u a l ly  dependent upon the  
p r in c ip a l  fo r  r o le  d e f i n i t i o n ,  e s p e c i a l l y  in  the  absence o f  a system-wide job  
d e s c r ip t io n ,  i t  should l o g i c a l l y  fo llow  th a t  a s s i s t a n t  p r in c ip a l s  a re  experiencing  
s im i la r  ambiguity and confusion in  determ ining  t h e i r  r o le s  in  th e  school o rg a n iz a t io n .
M isunderstanding about the  r e la t io n s h ip s  o f  a d m in is t r a t iv e  p o s i t io n s  can 
a dverse ly  a f f e c t  th e  management o f  school a f f a i r s  as w ell as th e  e f f e c t iv e n e s s  
and p ro d u c t iv i ty  o f  the  school.  The e f f e c t iv e n e s s  o f  r e l a t io n s h ip s  depends in  
p a r t  upon agreement among a d m in is t ra to r s  about e x p ec ta t io n s  fo r  the  p o s i t i o n s .
The need to  unders tand  the  concept o f  r o le s  in  o rg a n iz a t io n s  has been 
recognized  by re se a rc h e rs  who have conducted s tu d ie s  in v e s t ig a t in g  r o le  e x p ec ta t io n s  
in  educa tiona l  o rg a n iz a t io n s .  S tud ies  o f  elem entary school a d m in is t r a to r s ,  however, 
u s u a l ly  focus on the  ro le  o f  the  p r in c i p a l .  R ecently , th e re  appears to  be a growing 
re c o g n i t io n  on the  p a r t  o f  s t a t e  departments o f  educa tion  and p ro fe s s io n a l  
a s s o c ia t io n s  th a t  th e  r o le  o f  the  a s s i s t a n t  p r in c ip a l  a l so  needs to  be defined  
and c l a r i f i e d  to  enhance th e  c o n t r ib u t io n  th e  r o le  incumbent makes to  the  t o t a l  
school program.
Several re s e a rc h e rs  who have in v e s t ig a te d  the  p o s i t io n  o f  elementary school
a s s i s t a n t  p r in c ip a l  have concluded t h a t  a d d i t io n a l  study  i s  needed o f  th e  r o le
ex p ec ta t io n s  he ld  by the  r o l e  incumbents and t h e i r  r e f e r e n t  groups. I f  r o le
e x p ec ta t io n s  a re  c l e a r ,  r o l e  incumbents can a d ju s t  t h e i r  behav ior  to  meet those
ex p ec ta t io n s  more e f f e c t iv e l y .  By comparing the  p e rc e p t io n s  concerning observed 
r o le  behavior and p r e f e r r e d  r o le  behav ior  o f  a s s i s t a n t  p r in c i p a l s  o f  th re e  groups, 
t h i s  study should c o n t r ib u te  to  a b e t t e r  unders tanding  o f  the  d i f f e r i n g  opinions
6o f  "what i s "  and "what should b e ."  By a s s e s s in g  p e rce p t io n s  rega rd ing  e f fe c t iv e n e s s  
in  p a r t i c u l a r  r o le  c a te g o r ie s ,  a d m in is t r a to r s ,  a l s o ,  may become more a l e r t  to  
a ss ign ing  ta sk s  t h a t  w i l l  improve th e  a d m in is t ra t io n  o f  t h e i r  schoo ls .
F u r th e r ,  the  f in d in g s  o f  t h i s  s tudy  should id e n t i f y  the  r e la t io n s h ip  
between th e  q u a l i ty  o f  a w r i t t e n  job d e s c r ip t io n  fo r  a r o le  and p e rce p tio n s  o f  
th e  e f f e c t iv e n e s s  o f  the  r o l e  incumbent, the reby  prov id ing  d i r e c t io n  and guide­
l i n e s  fo r  educa tors  involved in- th e  development o r  r e v is io n  o f  job d e s c r ip t io n s  
fo r  the  p o s i t io n  o f  elem entary school a s s i s t a n t  p r in c ip a l .
D e f in i t io n  o f  Terms
The fo llow ing  d e f in i t i o n s  a re  p re sen te d  to  provide  s p e c i f i c  meanings o f  
terms which may no t be s e l f - e x p la n a to ry :
Elementary School. The term, elem entary  schoo l,  as used in  t h i s  s tudy , 
r e f e r s  to  an elem entary  school in  the  Commonwealth o f  V irg in ia  p rov id ing  
in s t r u c t io n  f o r  s tu d en ts  in  any combination o f  grades NK-6.
P r in c i p a l . The term , p r in c i p a l ,  as used in  t h i s  s tudy , r e f e r s  to  the  
p ro fe s s io n a l  person employed f u l l - t im e  to  ad m in is te r  an elem entary  school.
A ss is ta n t  P r i n c i p a l . The term , a s s i s t a n t  p r in c i p a l ,  as used in  t h i s  
s tudy , r e f e r s  to  the  p ro fe s s io n a l  person employed f u l l - t im e  to  a s s i s t  the 
p r in c ip a l  in  th e  a d m in is tra t io n  o f  an elem entary  school.
T eacher. The term, te a c h e r ,  as used in  t h i s  s tudy , r e f e r s  to  a p ro fe s s io n a l  
person employed f u l l - t im e  to  provide  i n s t r u c t i o n  fo r  s tu d e n ts  in  an elementary 
sch o o l .
Role. The term, r o l e ,  as used in  t h i s  s tu d y ,  r e f e r s  to  a s e t  o f  behav io ra l 
ex p ec ta t io n s  app lied  to  a r o l e  incumbent (G etze ls  § Guba, 1954), and a s e t  of 
behaviors  a r o le  incumbent e x h ib i t s  in  meeting those  e x p e c ta t io n s .
Role Incumbent. The term , r o le  incumbent, as used in  t h i s  s tudy ,  r e f e r s  
to  the  person  occupying a p a r t i c u l a r  p o s i t i o n  in  an o rg a n iz a t io n .
Role Behavior. The term , r o le  behav io r ,  as used in  t h i s  s tudy , r e f e r s  to
the  ta sk s  performed by a r o le  incumbent. The term s, ta sk s  and fu n c t io n s ,  are
used in te rchangeab ly  with th e  term , r o le  behav ior .
Role Category. The term , r o le  ca tego ry ,  as used in  t h i s  s tudy , r e f e r s  to  
a group o f  r e l a t e d  ta s k s .  Five r o le  c a te g o r ie s  a re  used in  t h i s  s tudy: 
A d m in is tra t iv e ,  S t a f f  Personnel, S tudent Personnel, C u rr ic u lu m /In s t ru c t io n ,  
and School/Community R e la t ions .
Observed Role Behavior. The term , observed r o l e  behav io r ,  as used in  t h i s  
s tudy , r e f e r s  to  the  ta sk s  a ro le  incumbent a c tu a l ly  performs.
P re fe r re d  Role B ehavior. The term , p r e f e r r e d  r o le  behav ior,  as used in  t h i s  
s tudy , r e f e r s  to  ta sk s  a ro le  incumbent i s  expected to  perform.
E f f e c t iv e n e s s . The term, e f f e c t iv e n e s s ,  as used in  t h i s  s tudy ,  r e f e r s  to
the  e x te n t  to  which th e  a s s i s t a n t  p r i n c i p a l ' s  o n - th e - jo b  behav ior  o r  performance
corresponds to  the  ex p ec ta t io n s  he ld  fo r  th e  r o le .  E f fec t iv en e ss  cannot be 
judged except in  r e l a t i o n  to  the ex p e c ta t io n s  he ld  by the  r a t e r .  E ffec tiv en e ss  
in  meeting o rg a n iz a t io n a l  goals  i s  th e o r iz e d  to  be "a fu n c t io n  o f  the  congruence 
o f  behav ior  and ex p ec ta t io n s"  (G etze ls  § Guba, 1957, p. 433). However, in d iv id u a l  
e f fe c t iv e n e s s  which c o n tr ib u te s  to  o rg a n iz a t io n a l  e f f e c t iv e n e s s  was the  concern 
o f  t h i s  s tudy . O rgan iza tiona l e f f e c t iv e n e s s  was not measured.
Referent Group. The term , r e f e r e n t  group, as used in  t h i s  s tudy , r e f e r s  
to  a group ho ld ing  c e r t a in  ex p ec ta t io n s  o f  a r o le  incumbent.
Job D e s c r ip t io n . The term , job d e s c r ip t io n ,  as used in  t h i s  s tudy , r e f e r s  
to  a formal w r i t t e n  s ta tem ent o f  the  ta s k s  an a s s i s t a n t  p r in c ip a l  i s  expected 
to  perform.
Q u a l i ty . The term , q u a l i ty ,  as used in  t h i s  s tudy , r e f e r s  to  the  degree 
o f  adequacy o f  a job d e s c r ip t io n  based on i t s  comprehensiveness and e x p l ic i tn e s s  
in  d e sc r ib in g  ta sk s  a s s i s t a n t  p r in c ip a l s  a re  expected to  perform.
L im ita tions  o f  the  Study
This s tudy  was l im i te d  t o  p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te ach e rs  
employed in  V irg in ia  p u b l ic  elementary schools  during the  1981-82 school year .
Only those  elem entary  schools employing a f u l l - t im e  a s s i s t a n t  p r in c ip a l  were 
included in  th e  p o p u la tio n ,  the reby  excluding schools  which employ p a r t - t im e  
a s s i s t a n t  p r in c i p a l s .  The f in d in g s  o f  the  s tudy were acc u ra te  only to  the 
degree th a t  th e  instrum ent used fo r  c o l le c t io n  o f  da ta  was r e l i a b l e  and v a l id .
The re sp o n d en ts '  unders tanding  o f  the  ins trum ent and t h e i r  honesty in  rep ly in g  
were a d d i t io n a l  l im i t a t i o n s .  F in a l ly ,  the  s tudy  was l im ite d  to  the  degree th a t  
the  re tu rn e d  ins trum en ts  adequa te ly  rep re se n te d  th e  popu la tion  s e le c te d  fo r  
the  s tudy.
O rganiza tion  o f  the  Study
The rem ainder o f  t h i s  s tudy  was organized  in  fou r  ch a p te rs .  In Chapter 2, 
a t h e o r e t i c a l  framework i s  p re sen te d  and re le v a n t  l i t e r a t u r e  i s  d iscussed .
The re sea rch  des ign , inc lud ing  th e  p o p u la t io n ,  in s t ru m e n ta t io n ,  and da ta  c o l le c t io n  
p rocedures ,  i s  descr ibed  in  Chapter 3. Chapter 4 con ta ins  a p re s e n ta t io n  and 
a n a ly s is  o f  th e  d a ta ,  and th e  in v e s t ig a t io n  i s  summarized and recommendations a re  
made in  Chapter 5.
Chapter 2 
Review o f  R elated  L i te r a tu r e  
Rela ted  l i t e r a t u r e  and re se a rc h  was surveyed to  support the  t h e o r e t i c a l  
framework fo r  the  study  and to  p rov ide  f u r th e r  in s ig h t  in to  the  problem. S e lec ted  
l i t e r a t u r e  was reviewed from four p e r s p e c t iv e s .  F i r s t ,  the  l i t e r a t u r e  on a d m in is t ra ­
t io n  o f  elementary schools  was reviewed to  determ ine the  need fo r  the  p o s i t io n  of 
a s s i s t a n t  p r in c ip a l  in  elem entary schoo ls .  Second, m a te r ia l  was surveyed which 
o u t l in e d  the  ro le  fu n c t io n s  o r  ta sk s  o f  e lem entary  school a d m in is t r a to r s .  T h ird , 
re se a rc h  on the  e f f e c t iv e n e s s  o f  school a d m in is t ra to r s  was surveyed. Fourth, 
l i t e r a t u r e  r e le v a n t  to  the  concepts o f  r o le  theo ry  as they  r e l a t e  to  a d m in is t ra t iv e  
ro le s  was reviewed.
T h eo re t ic a l  Framework
S oc ia l  systems th e o ry  p rov ides  th e  conceptual and t h e o r e t i c a l  foundations 
o f  t h i s  study because o f  i t s  a p p l i c a b i l i t y  to  th e  problems r e l a t e d  to  
o rg a n iz a t io n a l  r o le  and the  e f f e c t iv e n e s s  o f  r o le  incumbents.
In 1951, Parsons developed a t h e o r e t i c a l  framework f o r  the  s tudy  o f  
s o c ia l  systems. G etze ls  and Guba (1957) r e f in e d  th e  model fo r  use in  th e  study  
o f  educa tiona l  a d m in is t ra t io n .  The th e o ry  has been used in c re a s in g ly  by 
re se a rc h e rs  because o f  i t s  u t i l i t y  in  unders tand ing  and analyz ing  school 
o rg a n iz a t io n s ,  the  boundaries  which mark th e  l im i t s  o f  th e  o rg a n iz a t io n ,  
and the  f a c to r s  which in f lu en ce  the  behav ior  and e f f e c t iv e n e s s  o f  in d iv id u a ls  
in  th e  o rg a n iz a t io n .
Many a u t h o r i t i e s  have d iscussed  th e  u se fu ln e s s  o f  th e  s o c ia l  systems 
theory  in  analyz ing  o rg a n iz a t io n a l  behav io r  (Owens, 1970; Knezevich, 1975;
Kimbrough £ Nunnery, 1976; Serg iovanni 5 S t a r r e t t ,  1979; Roe and Drake, 1980). 
Sergiovanni and S t a r r e t t  m ain ta in  t h a t  the  s o c ia l  systems model, developed fo r  
educa tors  by G etzels  and Guba (1957), i s  " th e  most widely recognized  and the
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most u se fu l  framework f o r  studying  and unders tand ing  a d m in is t ra t iv e  and 
s u p erv iso ry  behavior"  (p. 63). The model was used in  t h i s  s tudy  to  id e n t i f y  
r o l e ,  r o le  e x p e c ta t io n s ,  r o le  d e f i n i t i o n ,  and e f f e c t iv e n e s s  o f  elem entary 
school a s s i s t a n t  p r in c ip a l s  in  performing ta s k s  in  th e  school o rg a n iz a t io n .
The s o c ia l  systems model emphasizes two major c la s s e s  o f  phenomena which 
are  phenomenally i n t e r a c t i v e  and concep tua l ly  independent. The nomothetic 
or normative dimension i s  concerned w ith  c e r t a in  r o le s  and ex p ec ta t io n s  th a t  
the  o rg an iz a tio n  imposes upon a r o le  incumbent through i n s t i t u t i o n a l  d e f in i t i o n  
o f  r o le  and through e x p ec ta t io n s  held  by im portan t r e f e r e n t  groups. I n s t i t u t i o n ,  
r o l e ,  and e x p ec ta t io n s  c o l l e c t iv e l y  comprise th e  normative dimension o f  behavior 
w ith in  a s o c ia l  system. In t h i s  dimension, behav io r  i s  viewed as necessa ry  to  
meet the  o rg a n iz a t io n a l  goals  and can be c l a s s i f i e d  as e f f e c t i v e  or in e f f e c t iv e .
The id io g rap h ic  or personal dimension i s  concerned w ith  the  p e r s o n a l i ty  and 
need d i s p o s i t io n  o f  th e  r o le  incumbent. In d iv id u a l ,  p e r s o n a l i ty ,  and need 
d is p o s i t io n  c o l l e c t i v e l y  comprise the  persona l dimension o f  behav ior .  In t h i s  
dimension, behavior i s  viewed as  s a t i s f y i n g  the  needs o f  th e  in d iv id u a l  and 
can be c l a s s i f i e d  as e f f i c i e n t  or i n e f f i c i e n t .
These two dimensions can be used as a n a ly t i c  elements t o  exp la in  s o c ia l  
behav ior  w ith in  an o rg a n iz a t io n .  The behav ior  which occurs in  a s o c ia l  system 
i s  viewed as a r e s u l t  o f  " th e  in d iv id u a l  a t tem p ting  to  cope w ith  an environment 
composed o f  p a t te r n s  o f  exp ec ta t io n s  fo r  h i s  behavior in  ways c o n s is te n t  with 
h is  own independent p a t te r n  o f  needs" (G etze ls ,  1958, p. 157). The ex ten t  to  
which th e  two dimensions i n t e r a c t  in  determ ining  o rg a n iz a t io n a l  behav ior  depends 
on the  o rg a n iz a t io n a l  r o l e  and on the  in d iv id u a l .  In t h i s  s tu d y ,  the  r o le  o f  
th e  elem entary  school a s s i s t a n t  p r in c ip a l  i s  analyzed from th e  p e rsp e c t iv e  o f  
o rg a n iz a t io n a l  r o le  behavior (nomothetic dim ension); however, i t  i s  acknowledged 
th a t  the  p e r s o n a l i ty  and need d i s p o s i t io n  ( id io g ra p h ic  dimension) s ig n i f i c a n t l y  
a f f e c t  the  a s s i s t a n t  p r i n c i p a l ' s  o rg a n iz a t io n a l  behav ior .
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G etze ls  and Guba (1957) used th e  term " s o c ia l  system" as conceptual r a th e r  
than d e s c r ip t iv e  and o u t l in e d  th re e  c h a r a c t e r i s t i c s  o f  a s o c ia l  system: i t s
p a r t s  a re  in te rdependen t;  i t  i s  organized in to  some s o r t  o f  whole, and both 
in d iv id u a ls  and i n s t i t u t i o n s  a re  i n t r i n s i c a l l y  p re s e n t .  While the  concept of 
a s o c ia l  system has been a p p l ied  most o f ten  to  la rg e  agglom erations o f  human 
r e l a t i o n s h ip s ,  the  concept " i s  a p p l ic a b le  re g a rd le s s  o f  the  le v e l  o r  magnitude 
o f  the  system under c o n s id e ra t io n "  (G e tze ls ,  Guba, 8 Lipham, 1968, p. 55).
For th e  purpose o f  t h i s  s tudy ,  th e  elem entary  school was regarded  as a s o c ia l  
system co n ta in in g  th e  a n a l y t i c a l  u n i t s  o f  i n s t i t u t i o n ,  r o l e s ,  and ex p ec ta t io n s  
and o rgan ized  to  achieve c e r t a in  g o a ls .  The elem entary a s s i s t a n t  p r in c ip a l  
performs a r o le  in  t h i s  s o c ia l  system and fu n c tio n s  w ith in  the  nom ethetic  and 
id io g ra p h ic  dimensions o f  th e  model.
Parsons (1951) f e l t  t h a t  a d m in is t ra t io n  could be s tu d ie d  through the  
su b o rgan iza tions  o r  r o le s  which fu n c tio n  in  th e  t o t a l  o rg a n iz a t io n ,  and G etzels  
and h i s  co lleagues  (1968) added t h a t  " th e  most im portant a n a ly t ic  u n i t  o f  the 
i n s t i t u t i o n  i s  th e  ro le "  (p. 59). They id e n t i f i e d  th re e  d i s t i n c t  c a te g o r ie s  
o f  usage f o r  r o l e .  F i r s t ,  the  s o c i a l i z a t i o n  p rocess  causes people to  assume 
r o le s  a s s o c ia te d  with sex , age, and o th e r  meaningful r o l e s .  Second, in  s o c ie ty ,  
r o le  has been regarded  as synonymous w ith  p a t te rn s  o f  observed behav io r .  Thus, 
r o le  i s  what a person a c tu a l ly  does. T h ird ,  r o le s  may be thought o f  as the  
normative or s t r u c t u r a l  elements d e f in in g  th e  behavior expected o f  a r o le  incumbent.
Both the  second and t h i r d  c a te g o r ie s  o f  usage fo r  r o le  a re  r e le v a n t  to  t h i s  
in v e s t ig a t io n  as an attem pt was made to  determine what th e  a s s i s t a n t  p r in c ip a l  
a c tu a l ly  does (observed r o l e  b e h a v io r ) ,  and what r e f e r e n t  groups in  the  o rg a n i­
za t io n  expect him to  do (p re fe r re d  r o l e  b eh av io r ) .  In an o rg a n iz a t io n ,  r o le s  
u s u a l ly  e x i s t  befo re  the  incumbents who w i l l  f i l l  th e  ro le s  a re  known. T here fo re ,  
r o le s  can be examined from th e  normative p e rsp e c t iv e  w ith  emphasis p laced  on 
the  norm ative determ inan ts  o f  behav io r .
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Roles a re  defined  in  terms o f  r o le  e x p e c ta t io n s ,  th e  normative r i g h t s  and 
d u t i e s  which d e f in e  w ith in  l im i t s  what a r o l e  incumbent should o r  should not 
do under var ious  circum stances while f u l f i l l i n g  a p a r t i c u l a r  r o le  w ith in  an 
o rg a n iz a t io n  (G etze ls ,  Lipham, § Campbell, 1968, p. 155). This expanded 
concept o f  r o le  r e l a t e s  to  th e  behavior o f  th e  r o le  incumbent in  i n t e r r e l a t i o n s h ip  
w ith  o th e r  ro le s  (Thomas 5 B iddle , 1966). From an o rg a n iz a t io n a l  v iew poin t,  
r o l e  ex p ec ta t io n s  fun c tio n  p r im a r i ly  as behav io ra l  d i r e c t iv e s  in  th a t  they  
p re s c r ib e  behav ior  which w i l l  r e s u l t  in  e f f e c t iv e  goal a t ta inm en t (Guba § B idwell, 
1957).
Many o rg an iz a t io n s  choose to  sp e c ify  r o le  ex p ec ta t io n s  in  a job  d e s c r ip t io n .
A job d e s c r ip t io n  which i s  both comprehensive and e x p l i c i t  can serve  th e  dual 
purpose o f  d e f in in g  the  expected behavior o f  th e  ro le  incumbent fo r  r e f e r e n t  
groups and d e f in in g  the  expected behavior f o r  the  ro le  incumbent h im se lf .  I t  
i s  p o s s ib le  th a t  such a c l e a r  d e s c r ip t io n  o f  ta s k s  to  be performed would reduce 
th e  c o n f l i c t i n g  e x p e c ta t io n s  he ld  fo r  a p a r t i c u l a r  r o le  incumbent by r e f e r e n t  
groups with whom he i n t e r a c t s  in  perform ing h is  r o le .
Gross, Mason, and McEachern (1958) m a in ta in  th a t  i f  a s p e c i f i c  p o s i t io n  
has no meaning a p a r t  from o th e r  p o s i t io n s  i n  t h e ' o rg a n iz a t io n ,  i t  i s  e s s e n t i a l  
to  in v e s t ig a te  a t  l e a s t  one o th e r  p o s i t io n  and i t s  r e l a t i o n s h ip  to  the fo ca l  
p o s i t i o n .  T here fo re ,  in  t h i s  s tudy ,  the  p o s i t io n  o f  a s s i s t a n t  p r in c ip a l  was 
in v e s t ig a te d  as i t  r e l a t e s  to  th e  p o s i t io n s  o f  p r in c ip a l  and te a c h e r .
Socia l systems theo ry  a lso  prov ides  a framework fo r  ana lyz ing  the 
e f f e c t iv e n e s s  o f  a r o le  incumbent.
The c r i t e r i o n  fo r  e f f e c t iv e n e s s  has u s u a l ly  been th e  observed behavior 
o f  the  in d iv id u a l  being r a t e d ,  or so i t  i s  thought.  However, the 
s tandard  may no t be th e  behav ior  i t s e l f  bu t th e  observed behavior 
r e l a t i v e  to  some c r i t e r i o n  a g a in s t  which i t  i s  e v a lu a te d .  In
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e f f e c t iv e n e s s ,  t h i s  c r i t e r i o n ,  e x p l i c i t l y ,  i s  made up o f  th e  ex p ec ta t io n s  
he ld  fo r  the  behav ior .  E ffe c t iv e n e ss  i s  then a measure o f  th e  concordance 
o f  the  r o le  behavior and th e  r o l e  e x p ec ta t io n s .  Two c ru c ia l  consequences 
fo llow : (1) the  same behav io r  may be he ld  e f f e c t iv e  a t  one time and
in e f f e c t iv e  a t  ano ther  time by the  same person , depending on th e  ex p ec ta t io n s  
he a p p l ie s  to  the  behav io r ,  (2) the  same behav ior  may be he ld  e f f e c t iv e  
and in e f f e c t iv e  s im ultaneously  because d i f f e r e n t  persons o r  groups apply 
d i f f e r e n t  ex p ec ta t io n s  to  th e  behav io r .  In e i t h e r  case , judgments o f  
e f f e c t iv e n e s s  and in e f f e c t iv e n e s s  a re  im possib le  to  i n t e r p r e t  u n le ss  both 
th e  ex p ec ta t io n s  being a p p l ied  and the  behav ior  being observed a re  known.
In the  terms o f  our model, e f f e c t iv e n e s s  i s  a fun c tio n  o f  the  congruence 
o f  behavior and ex p ec ta t io n s  (G etze ls ,  Lipham, § Campbell, 1968, pp. 128-129). 
A c t i v i t i e s  or a c t io n  o f  in d iv id u a ls  in  an o rg a n iz a t io n  which are  aimed a t  
e f f e c t iv e  a t ta inm en t o f  o rg a n iz a t io n a l  goals  have been termed func tions  o r  ta sk s  
(Georgopoulas 8 Tannebaum, 1969). E f fe c t iv e  accomplishment o f  ta sk s  i s  dependent 
on the  "congruence o f  behav ior  and e x p e c ta t io n s ."  T here fo re ,  i t  i s  im portant 
fo r  var ious  r e f e r e n t  groups to  agree on the  fun c tio n s  o r  ta sks  th a t  should be 
performed by th e  r o le  incumbent and fo r  th e  r o le  incumbent to  be aware o f  the  
ex p ec ta t io n s  as  w ell .  Disagreement about ex p ec ta t io n s  w i l l  ad v e rse ly  in f lu en ce  
the  e f f e c t iv e n e s s  o f  th e  r o le  incumbent, and, consequently , th e  o rg a n iz a t io n .
In t h i s  s tudy ,  an attem pt was made to  measure both the  observed r o l e  behav ior 
and th e  p r e f e r r e d  o r  expected r o le  behavior o f  e lem entary  school a s s i s t a n t  
p r in c ip a l s  as perce ived  by p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te a c h e r s .
The congruence o f  observed and p re f e r r e d  r o le  behav ior  was determined and i t s  
r e l a t io n s h ip s  to  th e  a s s i s t a n t  p r i n c i p a l s '  e f f e c t iv e n e s s  was explored .
Elementary School A dm in istra tion
A dm in is tra tion  i s  o f ten  d ef ined  by emphasizing c e r t a in  a sp ec ts  o f  the  
a d m in is t ra t iv e  p ro cess ,  such as d e c is io n  making o r  core a c t i v i t i e s .  The way
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to  view a d m in is t ra t io n  most re le v a n t  to  t h i s  s tudy  i s  in  the  context o f  the  
n ecessa ry  competencies and s k i l l  a rea s  needed by ad m in is t ra to r s  to  ca rry  out 
the  p rocesses  o f  a d m in is t ra t io n .  Katz (1955) def ined  th re e  im portan t s k i l l  
a re a s :  t e c h n ic a l ,  human, and concep tua l ,  and, while a l l  th r e e  a reas  should be
given a t t e n t i o n  by a d m in is t r a to r s ,  te c h n ic a l  s k i l l s  were emphasized in  t h i s  
in v e s t ig a t io n .
Elementary schools  vary  in  complexity. The s iz e  o f  a school as well as 
o rg a n iz a t io n a l  and community ex p ec ta t io n s  a re  f a c to r s  which c o n t r ib u te  to  the  
perce ived  complexity o f  a given school. F r is s  (1980) m a in ta ins :
Complexity i s  r e l a t i v e ,  and dependent on a number and v a r i e ty  o f  f a c to r s .  
The s i t u a t i o n s ,  as well as the  in d i v id u a l 's  o r  g roup 's  p e rce p tio n s  o f  
those  p a r t i c u l a r  s i t u a t i o n s ,  are  p a r t  o f  th e  complexity (pp. 11-12). 
Although i t  i s  agreed t h a t  "complexity  i s  r e l a t i v e "  and th a t  p r in c ip a l s  
a t  the  tu rn  o f  the  century  p robably  f e l t  r e l a t i v e l y  as p re ssu red  as p r in c ip a l s  
o f  the  1970s and 1980s, th e re  have been major s o c ia l  changes during the  l a s t  
th re e  decades which have c o n tr ib u te d  to  the  placement o f  undue p re s su re  on the  
f r o n t - l i n e  a d m in is t ra to r  in  the  school s e t t i n g .  James Small (1974) i d e n t i f i e d  
seven c a te g o r ie s  o f  changes which have com plicated the  p r i n c i p a l ' s  r o le  and 
led to  an in c re a s e  in  the  number and v a r i e ty  o f  ta sk s  he must perform.
1. changes stemming from o u ts id e  th e  school sy s tem -- leg a l  changes such 
as co u r t-o rd e re d  busing o r  s o c i e t a l  changes such as the  p o pu la tion  s h i f t  
from c i t i e s  to  suburbs to  exurbs;
2. changes o r ig in a t in g  from the  c e n t r a l  o f f i c e  o r  a rea  o f f i c e  o f  the  
school d i s t r i c t - - e x p e r im e n ta l  i n s t r u c t io n a l  programs o r  d i s t r i c t - w id e  
p o l ic y  changes;
3. changes i n i t i a t e d  by th e  p r i n c i p a l - - e f f o r t s  a t  invo lv ing  th e  f a c u l ty  
in  enforcement o f  d i s c i p l i n e  in  th e  h a l l s ,  p re s su r in g  th e  c e n t r a l  o f f ic e  
fo r  g rea t  d isc r im in a to ry  power in  hand ling  suspensions and expu ls ions ;
4. changes stemming from the  te a c h e r s - - f a c u l ty  p re s s u re  fo r  a red u c t io n  
o f  nonteaching  d u t i e s ,  p re s s u re  f o r  a g r e a te r  vo ice  in  d ec is io n  making;
5. changes sought by s tu d e n t s —curriculum  changes, m o d if ica t io n  o f  school 
r u le s  and r e g u la t io n s  reg a rd in g  s tu d en t behav io r ,  a g r e a t e r  vo ice  in  
d ec is io n  making, a voice in  te a c h e r  s e le c t io n  and e v a lu a t io n ;
6. p re s s u re  from p a ren ts  f o r  changes in  such a reas  as c l a s s i f i c a t i o n  o r  
promotional procedures f o r  s tu d e n ts ,  curricu lum , personnel (a d d it io n  o f  
s p e c i a l i s t s ) ;
7. p re s s u re  from community groups—r a c i a l ,  e th n ic ,  o r  r e l ig io u s - - s e e k in g  
changes in  school l i f e  which they  would see as  b e n e f i t in g  t h e i r  c h i ld re n ;  
b lack  h i s to r y  courses added to  curricu lum , a c c o u n ta b i l i ty  of schools  to  
the  community.
A u th o r i t ie s  c o n t r ib u t in g  to  th e  p ro fe s s io n a l  l i t e r a t u r e  have c o n s i s t e n t ly  
made the  a s s e r t i o n  t h a t  the  e lem entary  school p r in c ip a l  i s  the  a d m in is t ra to r  
who has had to  cope d i r e c t l y  w ith  the  changes brought about because o f  in c re a s in g  
com plica tions  a s s o c ia te d  w ith  managing an elem entary schoo l.  These com plications 
have fo rced  the  p r in c ip a l  to  perform a g re a t  number o f  c o n f l i c t in g  ro le s  which 
may r e s u l t  in  confusion  and am biguity in  ro le  d e f in i t i o n  on th e  p a r t  o f  the 
p r in c i p a l .  Moser (1957) supported  t h i s  a s s e r t io n  and exp la ined  t h a t  "The 
p r i n c i p a l ' s  p o s i t io n  as a r e p r e s e n ta t iv e  o f  th e  su p e r in ten d en t  on th e  one hand 
and a le a d e r  o f  te a c h e rs  on th e  o th e r  su b je c ts  him to  many c o n f l i c t i n g  
p re s su re s"  (p. 3 ) .
Goldhammer and Becker (1970) d e sc r ib e  th e  elem entary  school p r in c ip a l  as 
" the  man caught i n  the  middle" and add t h a t  he i s  " th e  fo c a l  p o in t  o f  the 
dilemmas con fro n tin g  elem entary  educa tion  to d a y . . .His p o s i t i o n  i s  u n ce r ta in  
and ambiguous" (p. 11). Throughout the  ev o lu tio n  o f  th e  p o s i t i o n ,  th e  elem entary 
school p r in c ip a l  has p robably  thought o f  h im se lf  as th e  "man caught in  the  middle.
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Knezevich (1975) o u t l in e s  th e  ev o lu tio n  simply as :
F i r s t  th e re  were te a c h e r s ;  then  te ach e rs  w ith  some a d m in is t ra t iv e  
r e s p o n s i b i l i t i e s ;  s t i l l  l a t e r  th e  p r in c i p a l - t e a c h e r  who was more o f  
an a d m in is t ra to r  than  a te a c h e r ;  and f i n a l l y  a p r in c ip a l  (p. 382).
C le r ic a l  r e s p o n s i b i l i t i e s  occupied most o f  the  p r i n c i p a l ’s time p r i o r  to  
th e  tu rn  o f  the  cen tu ry . C le r ic a l  help  was ass igned  to  some elem entary  schools 
during  th e  e a r ly  p a r t  o f  the  tw e n t ie th  cen tury  to  r e l i e v e  th e  p r in c ip a l  fo r  
more im portant d u t ie s  invo lv ing  in s t r u c t i o n a l  le ad e rsh ip .  Yet, th e re  i s  
evidence t h a t  p r in c ip a l s  a re  s t i l l  spending an in o rd in a te  block o f  time 
performing c l e r i c a l  d u t i e s .  The f in d in g s  o f  a s tudy  conducted by Haddock (1961) 
o f  time u t i l i z a t i o n  by elem entary  p r in c ip a l s  in  th e  s t a t e  o f  Oregon revea led  
t h a t  a l l  elementary school p r in c ip a l s  in  t h a t  s t a t e  spend a g r e a te r  p o r t io n  
o f  t h e i r  time on management and reco rd -keep ing  a c t i v i t i e s  and le s s  on educa tiona l 
le ad e rsh ip  a c t i v i t i e s  than i s  recommended by a u t h o r i t i e s  and s e le c te d  elementary 
school p r in c ip a l s .
In a 1980 n a t io n a l  survey conducted as a coopera tive  e f f o r t  o f  the  
A ssoc ia tion  fo r  S uperv is ion  and Curriculum Development, th e  U n iv e rs i ty  of 
T u lsa ,  and both  n a t io n a l  e lem entary  and secondary p r i n c i p a l s '  a s s o c ia t io n s ,  
i t  was found th a t  f o r t y  p e r  cen t o f  an e lem entary  p r i n c i p a l ' s  time involved 
o f f i c e  r e s p o n s i b i l i t i e s .  In r e p o r t in g  th e  r e s u l t s  o f  th e  s tudy , Howell (1981) 
s t a t e s  th a t
Today's p r in c ip a l s  a re  n o t ,  and cannot be, " i n s t r u c t io n a l  le a d e rs "  in  
the  conventional s e n s e . . . .  Perhaps a t i g h t e r  budget o r  th e  flood  o f  
paperwork i s  in c re a s in g  t h e i r  s e c r e t a r i a l  chores . I t  appears ev id en t ,  
however, t h a t  th e  bonds a t ta c h in g  p r in c i p a l s  to  th e  o f f i c e  are  growing 
s t ro n g e r  and s t ro n g e r  (p. 333).
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The sample f o r  the  survey inc luded  82 elem entary , 54 mid ju n io r  h igh , and 
31 se n io r  high p r in c i p a l s .  One hundred r e p o r te d  having an a s s i s t a n t  p r in c ip a l  
while 56 re p o r te d  t h a t  they  d id  no t have an a s s i s t a n t .  There was no breakdown 
o f  th e  number o f  elem entary school p r in c ip a l s  p a r t i c i p a t i n g  in  th e  survey who 
had a s s i s t a n t s .  S ince ju n io r  and se n io r  high schools a re  u s u a l ly  l a rg e r  than 
elem entary  sch o o ls ,  i t  can be assumed th a t  most o f  th e  a s s i s t a n t s  were ass igned  
to  the  85 secondary schools  in  the  s tudy.
Throughout the  l i t e r a t u r e ,  th e  id e a l  demand i s  made f o r  the  p r in c ip a l  to
assume the  ro le  o f  in s t r u c t io n a l  le a d e r ,  bu t the  r e a l  f a c t s  in d i c a te  th a t  he 
does no t always f u l f i l l  t h i s  r o le  e f f e c t i v e l y .  Roe and Drake (1980) o u t l in e  
sev e ra l  f a c to r s  which p reven t th e  p r in c ip a l  from a l lo c a t in g  th e  n ecessa ry  time 
to  provide  in s t r u c t io n a l  le a d e rs h ip ,  th e  f i r s t  o f  which i s  t h a t  th e  o rg an iz a t io n  
o f  th e  g re a t  m a jo r i ty  o f  schools  re q u ire s  th e  p r in c ip a l  to  be th e  c h ie f  b u i ld in g  
a d m in is t ra to r  r e s p o n s ib le  fo r  a l l  management d e t a i l s .  They summarize the 
problem o f  not assuming i n s t r u c t i o n a l  le ad e rsh ip  as fo llow s:
By read ing  th e  l i t e r a t u r e ,  a t te n d in g  s t a t e  and n a t io n a l  m eetings, and
d isc u ss in g  th e  p o s i t io n  w ith  p re se n t  incumbents, one g e ts  a mental
p i c tu r e  o f  a p ro fe s s io n a l  person being to rn  a p a r t  on th e  one hand by 
in te n s e  i n t e r e s t  and d e s i r e  to  lead  in  in s t r u c t io n  and le a rn in g ,  and on 
the  o th e r  hand by the  r e s p o n s i b i l i t y  t o  "keep school"  through the  proper 
a d m in is t ra t io n  and management o f  people and th in g s  as expected  by the 
c e n t r a l  a d m in is t ra t io n .  In t h i s  l i t t l e  drama th e  i n t e r n a l  s t ru g g le  
tak es  p la ce  and in  th e  end th e  s tro n g  in s t r u c t io n a l  le a d e rsh ip  ro le  i s  
s e t  a s id e  because o f  th e  immediacy and p re ss  o f  everyday a d m in is t ra t iv e  
d u t ie s  (p. 11).
Educators have been aware fo r  decades th a t  th e  p r in c ip a l  i s  overburdened 
because o f  the  many fu n c tio n s  he must perform and because o f  th e  o v e r - a l l  
complexity o f  o p e ra t in g  an e lem entary  school. As e a r ly  as the  mid-1800s, la rg e
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c i t i e s ,  l i k e  Boston and San F ranc isco , appoin ted  a s s i s t a n t s  to  ta k e  ca re  o f  school 
reco rds  and to  run the  school in  th e  absence o f  the  schoolm aster. N everthe less ,  
i t  was no t u n t i l  1923 th a t  s e r io u s  a t t e n t i o n  was given to  th e  p o s i t io n  n a t io n a l ly .  
Not s u r p r i s in g ly ,  i t  was the  Department o f  Elementary School P r in c ip a ls  (1923) 
which led  the  way in  suggesting  th e  need fo r  a s s i s t a n t  p r in c ip a l s  in  elementary 
s c h o o ls .
S t i l l ,  no t much concern was shown f o r  th e  p o s i t i o n  u n t i l  school enro llm ents  
inc reased  d ra m a tic a l ly  du ring  the  1950s and school d i s t r i c t s  were reo rgan ized  
through c o n s o l id a t io n ,  r e s u l t i n g  in  fewer but l a rg e r  school d i s t r i c t s  and la rg e r  
schools  na tionw ide. Consequently, th e  job  o f  educa tio n a l  le ader  expanded in  
scope tremendously (Cocking, 1959), and th e re  was a renewed i n t e r e s t  in  the  
p o s i t io n  o f  elem entary school a s s i s t a n t  p r in c i p a l .
In 1953, V irg i l  H o l l i s  s tu d ie d  elementary schools  w ith  and w ithout a s s i s t a n t  
p r in c i p a l s .  His f in d in g s  rev ea led  th a t  " A s s is ta n t s  to  the  elem entary p r in c ip a l  
a re  im portan t to  th e  success o f  o rg a n iz a t io n a l ,  a d m in is t r a t iv e ,  and superv iso ry  
e f f ic ie n c y  in  schools  w ith  s u b s t a n t i a l  en ro llm en ts"  (p. 121). Block (1962) 
gave some background on th e  need f o r  a s s i s t a n t  p r in c ip a l s  in  e lem entary  schools 
and, u s ing  a 1948 s tudy  o f  th e  Department o f  Elementary School P r in c ip a ls  o f  
id e a l  time a l lo tm en ts  and th e  f in d in g s  o f  H o l l i s ,  he was ab le  to  show th a t  
" p r in c ip a l s  working with v ic e  p r in c ip a l s  o r  a s s i s t a n t  p r in c i p a l s  more c lo se ly  
approximate th e  id e a l  time a l lo tm en ts  than  do th e  p r in c ip a l s  who worked without 
the  a id  o f  v ic e  p r in c ip a l s  o r  a s s i s t a n t  p r in c ip a l s " ( p .  21). Moreover, Block 
contended t h a t  th e  a s s i s t a n t  p r in c ip a l  p layed  an im portant r o le  as p a r t  o f  the  
school management team by f r e e in g  the  p r in c ip a l  to  c a r ry  out im portant 
a d m in is t r a t iv e  and su p erv iso ry  fu n c tio n s  and by p rov id ing  a d d i t io n a l  o p p o r tu n i t ie s  
fo r  b e t t e r  s e rv ic e s  to  s tu d e n ts .
Jacobson, Reavis, and Logsdon (1954) warned th a t  p r in c ip a l s  a re  l i k e ly  to  
n e g le c t  su p erv is io n  o f  i n s t r u c t i o n  because they  devote too  much time to  ro u t in e
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o f f i c e  a d m in is t ra t io n .  As schools  grow in  s i z e ,  more demands a re  made on 
p r in c ip a l s  and the  a s s i s t a n t  p r in c ip a l s h ip  becomes an in c re a s in g ly  im portant 
p o s i t i o n  in  th e  l a rg e r  schoo ls .  In an a r t i c l e  w r i t t e n  fo r  th e  American School 
Board J o u r n a l , B a r re t t  (1955) rep o r te d  th a t  a s s i s t a n t  p r in c ip a l s  were growing 
in  number and importance in  th e  la rg e r  elem entary schools  because a s in g le  
p r in c ip a l  cannot e f f e c t iv e l y  o p e ra te  a la rg e  school with i t s  a d m in is t ra t iv e  
and sup erv iso ry  demands.
There appear to  be two prim ary reasons f o r  employing a s s i s t a n t  p r in c i p a l s .
The f i r s t  involves  r e l i e v in g  th e  p r in c ip a l  o f  a d m in is t ra t iv e  d u t i e s ,  and the 
second involves  p rov id ing  o n - th e - jo b  t r a i n in g  fo r  th e  p r in c ip a l s h ip .  P r in c ip a ls  
who p a r t i c ip a t e d  in  Haddock's (1961) study f e l t  t h a t  p rov id ing  o n - th e - jo b  
experiences  f o r  p r in c ip a l s  would be th e  most v a lu ab le  improvement t h a t  could 
be made in  t r a i n in g  programs f o r  fu tu re  p r in c i p a l s .  Besides th e  b e n e f i t s  
o f fe re d  th e  a s s i s t a n t  p r in c ip a l  by p a r t i c i p a t i n g  in  o n - th e - jo b  t r a i n in g ,  the  
school system could a lso  b e n e f i t  because school a d m in is t r a to r s  would have the 
o p p o r tu n i ty  to  observe p o te n t i a l  p r in c ip a l s  in  a c t io n .  E valua ting  the  a s s i s t a n t  
p r i n c i p a l ' s  performance and p rov id ing  t r a i n in g  in  areas  o f  i d e n t i f i e d  weakness 
befo re  the  a s s i s t a n t  i s  appoin ted  as p r in c ip a l  may be o f  g re a t  value to  s u p e r in ­
ten d en ts  who have th e  r e s p o n s i b i l i t y  of appo in ting  a d m in is t ra to r s  who can 
e f f e c t i v e l y  manage a school. "The t r a i n in g  o p p o r tu n i t ie s  fo r  fu tu re  p r i n c i p a l s ,  
made p o s s ib le  by th e  a s s i s t a n t  p r in c ip a l s h ip ,  w i l l  tend to  provide  a c o n t in u i ty  
o f  p ro fe s s io n a l  le ad e rsh ip  fo r  th e  school system in  ques tion"  (Block, 1962, p. 29).
Many a s s i s t a n t  p r in c ip a l s  hope to  become p r in c i p a l s ,  bu t Brottman (1981) 
po in ted  out t h a t  o p p o r tu n i t ie s  fo r  advancement w i l l  be r e s t r i c t e d  by th e  cu r ren t  
phenomenon o f  d e c l in in g  en ro llm en ts .  T here fo re ,  i t  i s  im portan t to  f in d  ways 
to  encourage a s s i s t a n t  p r in c ip a l s  to  choose t h e i r  p o s i t io n s  as a c a re e r  choice.
A p o s i t io n  guide o r  job  d e s c r ip t io n  should he lp  c l a r i f y  th e  r o l e  and in c re a se  
the  s t a t u s  o f  the  p o s i t io n  so i t  may be more s e r io u s ly  considered  as a c a re e r
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choice . Yet, the  r o le  o f  th e  a s s i s t a n t  p r in c ip a l  v a r ie s  from school to  school 
and from system to  system. The r e s u l t s  o f  a survey o f  secondary school a s s i s t a n t  
p r in c ip a ls  conducted by A lice  Brenda Black (1980) revea led  a sense o f  f r u s t r a t i o n  
among those in te rv iew ed , and one a s s i s t a n t  p r in c ip a l  desc r ibed  h is  job as " jack  
o f  a l l  t r a d e s  and m aster o f  none."
Black recommended development o f  a system-wide p o l ic y  " to  inc lude  high 
p r i o r i t y  d u t ie s  and those  d u t ie s  which would be inco rp o ra ted  in  o rd e r  to  meet 
unique lo c a l  co n d it io n s"  (p. 39). Such a p o l ic y  would provide a proper balance 
o f  s t r u c t u r e  and f l e x i b i l i t y  to  th e  p o s i t i o n . '  I t  would a lso  allow th e  p r in c ip a l  
o f  a school the  op tion  o f  developing w ith in  broad l im i t s  a job  d e s c r ip t io n  fo r  
the  a s s i s t a n t  based on th e  s t re n g th s  o f  the  a s s i s t a n t  and the  needs o f  the  
s c h o o l .
S tud ie s  o f  th e  r o l e  o f  e lem entary  school a s s i s t a n t  p r in c ip a l s  support 
B lack 's  conclusion  t h a t  a job  d e s c r ip t io n  i s  needed f o r  the  p o s i t io n  (Block, 1962; 
B ridgew aters , 1979; F r i s s ,  1980). N ikolakis  (1979) re p o r te d  t h a t  only  s ix  of 
the  f o r ty  middle school a s s i s t a n t  p r in c ip a l s  who responded to  her  survey in d ic a te d  
they  had a w r i t t e n  job  d e s c r ip t io n .  E ight o f  the  f o r ty  sa id  th a t  t h e i r  r o le  was 
not fo rm ally  defined  a t  a l l .  In f a c t ,  th e re  was no predominant method, o r a l ,  
w r i t t e n ,  o r  p a r t l y  o r a l  and p a r t l y  w r i t t e n ,  used by p r in c i p a l s  to  convey to  t h e i r  
a s s i s t a n t s  what t h e i r  r o le  should be. However, th e re  i s  no qu es tio n  th a t  the 
a s s i s t a n t  p r i n c i p a l ' s  job  i s  determined by th e  p r in c ip a l  and w i l l  be e s s e n t i a l l y  
what th e  p r in c ip a l  decides i t  w i l l  be (Malone, 1981).
Role Functions o f  Elementary School A dm in is tra to rs
Very l i t t l e  has been w r i t t e n  in  the  p ro fe s s io n a l  l i t e r a t u r e  about th e  
fun c tio n s  ass igned  to  a s s i s t a n t  p r in c i p a l s .  In c o n t r a s t ,  th e re  i s  a v a s t  body 
o f  l i t e r a t u r e  and re sea rch  on the  r o le  and fu n c tio n s  o f  elementary school 
p r in c ip a l s .  I t  can be assumed th e  ta sk s  ass igned  to  a s s i s t a n t  p r in c ip a l s  w i l l
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be ta sk s  p r in c ip a l s  would be expected to  perform i f  they  did  no t have an 
a s s i s t a n t .  Moreover, th e  a s s i s t a n t  p r in c ip a l  should be ab le  to  manage the  
school in  th e  absence o f  th e  p r in c ip a l ;  th e re f o r e ,  th e  func tions  o f  the  two 
p o s i t io n s  a re  common to  one ano ther  in  la rg e  measure (Block, 1962).
A ss is ta n t  p r in c ip a l s  should have experience in  a l l  th e  fu n c t io n a l  c a te g o r ie s  
o f  the  p r in c ip a l s h ip  even i f  they  s p e c ia l iz e  in  one o r  two c a te g o r ie s .  A m a jo r ity  
o f  the  p r in c ip a l s  who p a r t i c ip a t e d  in  a 1968 s tudy  conducted by the  Department of 
Elementary School P r in c ip a ls  sa id  they  b e l iev ed  th e  a s s i s t a n t  p r i n c i p a l ' s  r o le  
should inc lude  d u t ie s  in  a l l  a reas  o f  in s t r u c t io n  and a d m in is t ra t io n .  Yet, 
McMullen (1964) found t h a t  a s s i s t a n t  p r in c ip a l s  were r e c e iv in g  l i t t l e  experience 
in  c e r t a in  fu n c tio n s  eva lua ted  as being o f  co n s id e rab le  importance by most 
p r in c i p a l s ,  such as r e s p o n s i b i l i t i e s  in  in s t r u c t i o n a l  le a d e rs h ip ,  p e rsonne l ,  
p u b l ic  r e l a t i o n s ,  su p e rv is io n ,  and curriculum  development. F u r th e r ,  a s s i s t a n t  
p r in c ip a l s  were devoting time to  t a s k s ,  o f ten  c l e r i c a l  in  n a tu re ,  which n e i th e r  
they  nor t h e i r  p r in c ip a l s  b e l iev ed  to  be im portant to  the  id e a l  r o le  o f  the  
p r i n c i p a l .
What a re  th e  components o f  t h i s  id e a l  ro le ?  A u th o r i t ie s  c o n s i s te n t ly  d iv ide  
the  fu n c t io n s  o f  the  p r in c ip a l  in to  major c a te g o r ie s ,  such as a d m in is t ra t io n ,  
curr icu lum , i n s t r u c t i o n ,  p u p i l  pe rso n n e l,  s t a f f  p e rso n n e l ,  and community 
r e l a t i o n s ,  but th e re  i s  some disagreement about the  ta sk s  o r  r o le  behaviors  
th a t  should be inc luded  in  the  var io u s  fu n c t io n a l  c a te g o r ie s  (SSCPEA, 1955:
DESP, 1958; Ranninger, 1962).
Serg iovanni and h i s  co lleagues  (1980) s t a t e  t h a t  th e  l im ite d  agreement 
among a u t h o r i t i e s  about th e  number o f  ta sk s  and the  n a tu re  o f  ta sk s  educa tiona l  
a d m in is t ra to r s  should perform i s  th e  r e s u l t  o f  ex ten s iv e  taxonomic, not 
t h e o r e t i c a l ,  debates  t h a t  went on during th e  1950s and e a r ly  1960s. They 
contend t h a t  a d m in is t ra t iv e  ta s k s  a re  s t i l l  being d iscu ssed ,  and th e  d iscu ss io n s  
serve  two very  u s e fu l  purposes. F i r s t ,  the  d iscu ss io n s  provide an arena fo r
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combining what people do with what people  va lue .  Second, th e  d isc u ss io n s  provide 
some guidance in  dec id ing  what should be done to  p repare  a d m in is t ra to r s  fo r  
t h e i r  jo b s .
T heir  own d isc u ss io n  o f  a d m in is t r a t iv e  ta s k s  revo lves  around e ig h t  c a te g o r ie s ,  
th e  f i r s t  s ix  o f  which a re  defined  f a i r l y  w ell in  p ro fe s s io n a l  l i t e r a t u r e  and 
in  p r a c t i c e .  The l a s t  two have been considered  under o th e r  c a te g o r ie s  in  the 
p a s t ,  but th e  au tho rs  f e e l  th a t  they  a re  growing in  importance because o f  the 
kinds o f  problems modern a d m in is t ra to r s  have faced and a re  expected to  face  in 
th e  fu tu re .  The c a te g o r ie s  a re  as fo llow s:
1. school-community r e l a t i o n s
2. p u p i l  personnel
3. curricu lum  and in s t r u c t io n
4. s t a f f  personnel
5. p h y s ic a l  f a c i l i t i e s
6. bus iness  management
7. s t a f f  development
8. ev a lu a t io n
In reviewing r e p r e s e n ta t iv e  s tu d ie s  conducted during th e  p e r io d  1920 to  the  
p re s e n t ,  i t  i s  obvious t h a t  one t ren d  has gained support and i s  a p o in t  o f  
agreement among a u t h o r i t i e s :  i d e a l ly ,  th e  major fu n c tio n  o f  the  elem entary
school p r in c ip a l  i s  to  provide  in s t r u c t io n a l  le a d e rsh ip .  In the  1980 e d i t io n  o f  
t h e i r  book, Roe and Drake exp la in  t h a t  " in s t r u c t io n  o f  the  s tu d e n ts  and le a rn in g  
by the  s tu d en ts  i s  th e  supreme reason fo r  th e  s c h o o l 's  e x is te n c e .  O rganiza tion  
and a d m in is t ra t io n  must then  be considered  as means and not ends" (p. v i ) .
They develop the  id ea  t h a t  th e  major ta sk  o f  th e  p r in c ip a l  i s  to  provide  
educa tiona l  le a d e rs h ip  to  improve le a rn in g  and a l l  o f  th e  r o l e  behav iors  l i s t e d  
in  a l l  th e  r o le  c a te g o r ie s  should be d i r e c te d  toward th e  improvement o f  in s t r u c t io n .
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In working toward improvement o f  i n s t r u c t io n ,  Howell (1981) sugges ts  th a t  
p r in c ip a l s  can analyze seven in s t r u c t i o n a l  le a d e rsh ip  ta sk s  - -  su p e rv is io n ,  
te a c h e r  e v a lu a t io n ,  s t a f f  development, schedu ling , p lann ing ,  s e le c t in g  in s t r u c t io n a l  
m a te r ia l s ,  and p rocesses  o f  s tu d en t e v a lu a t io n  - -  to  determ ine how much time needs 
to  be devoted to  ta sk s  in  each ca tegory  and which ta sk s  can be d e lega ted  to  provide 
b e t t e r  i n s t r u c t i o n a l  le ad e rs h ip .  I f  an a s s i s t a n t  p r in c ip a l  i s  ass igned  to  the  
school,  c e r t a in  i n s t r u c t i o n a l  ta sk s  could be d e lega ted  to  him. However, a 
f a m i l i a r  r e f r a i n  throughout th e  l i t e r a t u r e  i s  t h a t  su p e rv iso ry  and c u r r i c u l a r  
ta sk s  are  no t being ass igned  to  a s s i s t a n t s  as much as th e  a s s i s t a n t s  would 
p r e f e r  (Block, 1962; McMullen, 1964; B ridgew aters , 1979; F r i s s ,  1980).
Block (1962) c i t e d  a 1956 Report o f  th e  S u p e r in te n d e n t 's  Committee on the  
R e s p o n s ib i l i t i e s  o f  th e  Vice P r in c ip a l  in  P h i la d e lp h ia  which suggested th a t  the  
p r in c ip a l  p rov ide  th e  a s s i s t a n t  p r in c ip a l  w ith  a wide v a r i e ty  o f  a d m in is t r a t iv e  
and su p erv iso ry  experiences  in  e ig h t  fu n c t io n a l  a re a s .  I t  i s  i n t e r e s t i n g  to  
no te  th a t  only one a rea  d e a l t  d i r e c t l y  w ith  in s t r u c t i o n  w hile  th re e  d e a l t  d i r e c t l y  
w ith  d i s c i p l i n e .
1. Superv is ing  and co o rd in a t in g  th e  i n s t r u c t i o n a l  program o f  th e  school 
c o n s is te n t  w ith  th e  c ityw ide program o f  su p erv is io n
2. Guiding and improving p u p il  behavior
3. Handling p u p il  behav ior  cases which i n t e r f e r e  w ith  th e  o rd e r ly  p rocesses  
o f  the  school and which cannot be d e a l t  w ith  adequa te ly  by te a c h e rs
4. C onsulting  w ith  th e  p r in c ip a l  on those  cases which r e q u i re  suspension 
o r  r e f e r r a l  to  J u v e n i le  Court.
5. D irec t in g  and su p e rv is in g  s e rv ic e s  which p e r t a in  to  a t ten d an ce ,  
t a rd in e s s  and e a r ly  d ism issa ls
6. Making d ec is io n s  during  the  absence o f  th e  p r in c i p a l .
7. Assuming coopera tive  r e s p o n s i b i l i t i e s  r e l a t e d  to  school o rg a n iz a t io n  
and o p era t io n
8 Coordinating  o r  p a r t i c i p a t i n g  in  school and community a c t i v i t i e s
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A fte r  completing a s tudy  o f  e lem entary  a s s i s t a n t  p r in c ip a l s  in  B uffa lo ,
New York, Block (1962) s t a t e d  th a t  the  f in d in g s  o f  h i s  study re v e a le d  th a t  the  
te n  most f requen t r e s p o n s i b i l i t i e s  a c tu a l ly  being  ass igned  to  a s s i s t a n t  
p r in c ip a l s  were:
1. c l e r i c a l  work
2. su p e rv is io n  and ev a lu a t io n  o f  te ach e rs
3. r e v is in g  th e  curricu lum
4. ad m in is te r in g  th e  school in  th e  absence o f  the  p r in c ip a l
5. c o n t ro l l in g  p u p il  behavior
6. a d ju s t in g  te a c h e r  p u p i l  problems
7. c o n fe rr in g  with p a re n ts
8. conducting youth a c t i v i t i e s
9. v i s i t i n g  o th e r  schools
10. conducting dem onstration lessons
I t  i s  b e l iev ed  th a t  th e  l i t e r a t u r e  reviewed in  t h i s  s e c t io n  r e p re s e n ts  
s u b s t a n t i a l  support f o r  the  use o f  c a te g o r ie s  o f  d u t i e s  o u t l in e d  f o r  elementary 
school p r in c ip a l s  in  determ ining  th e  ro le  o f  e lem entary  school a s s i s t a n t  p r in c i p a l s .  
In comparing th e  r o le  fu n c t io n s  o f  p r in c ip a l s  o u t l in e d  in  the  l i t e r a t u r e  w ith the  
few s tu d ie s  th a t  have determined fu n c t io n s  o f  a s s i s t a n t  p r i n c i p a l s ,  much s i m i l a r i t y  
and overlap  were found. T here fo re ,  any a t tem pt to  id e n t i f y  th e  o v e ra l l  observed 
r o le  behav ior  o r  p r e f e r r e d  r o le  behav ior  o f  a s s i s t a n t  p r in c i p a l s  would have to  
inc lude  in q u iry  about th e  behaviors  th a t  a re  a p p ro p r ia te  in  f u l f i l l i n g  the  
fu n c tio n s  o f  th e  p r in c i p a l s h ip .
In a d d i t io n  to  reviewing the  l i t e r a t u r e  on the  fun c tio n s  o f  p r in c i p a l s ,  
though, a thorough review o f  th e  p ro fe s s io n a l  l i t e r a t u r e  and e x i s t in g  job 
d e s c r ip t io n s  fo r  a s s i s t a n t  p r in c i p a l s  was made to  determ ine s p e c i f i c  r o le  
behav iors  which should be inc luded  in  each o f  th e  major c a te g o r ie s  o f  fu n c t io n s .
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The May 1980 NASSP B u l le t in  inc luded  a job  d e s c r ip t io n  f o r  secondary school 
a s s i s t a n t  p r in c ip a l s  developed from an exam ination o f  job  d e s c r ip t io n s  o f  many 
school systems. T h ir ty -sev en  s p e c i f i c  d u t ie s  were grouped in to  f iv e  genera l 
c a te g o r ie s :  a d m in is t ra t io n ,  te ach in g  p e r s o n n e l , s tu d en t p e rso n n e l ,  curricu lum ,
and e x te rn a l  r e l a t i o n s .  Upon comparing th e se  th i r ty - s e v e n  d u t ie s  w ith  those  
inc luded  in  th e  l i t e r a t u r e  regard ing  e lem entary  p r in c ip a l s  and a s s i s t a n t  
p r in c i p a l s ,  i t  was found t h a t  the  d u t ie s  were q u i te  s im i la r .
A tw o-part a r t i c l e  w r i t t e n  by Benjamin J .  Novak (1963) fo r  the  American 
School Board Jo u rn a l  inc luded  in form ation  about d u t ie s  o f  secondary a s s i s t a n t  
p r in c ip a l s  in  the  a reas  o f  in s t r u c t i o n ,  s t a f f ,  guidance and p u p il  b ehav io r ,  
o rg an iz a t io n  and schedu ling ,  a c t i v i t i e s  program, p la n t  and equipment, community 
r e l a t i o n s h ip s ,  re se a rc h  and r e p o r t in g .  With some excep tio n s ,  e s p e c ia l ly  in  the  
a rea  o f  the  " a c t i v i t i e s  program," th e  d u t ie s  were s im i la r  to  those  performed 
by elementary p r in c ip a l s  and a s s i s t a n t  p r in c i p a l s .
Job d e s c r ip t io n s  fo r  the  p o s i t i o n  o f  a s s i s t a n t  p r in c ip a l  provided  by 
personnel d i r e c to r s  o f  62 V irg in ia  school d i s t r i c t s ,  and ins trum en ts  used to 
c o l l e c t  d a ta  f o r  in v e s t ig a t io n s  o f  var ious  a sp ec ts  o f  the  r o le  o f  elem entary 
p r in c ip a l  and a s s i s t a n t  p r i n c i p a l ,  served as o th e r  sources o f  s p e c i f i c  ta sk s  
a s s i s t a n t  p r in c i p a l s  may be expected to  perform in  each fu n c t io n a l  a rea  (Block, 
1962; McMullen, 1964; Kardan, 1977; B ridgew aters , 1979; F r i s s ,  1980).
E f fe c t iv e  School A dm in is tra tion
E ffe c t iv e n e ss ,  a term  used e x te n s iv e ly  in  th e  l i t e r a t u r e ,  i s  f i l l e d  with 
conceptual complexity when i t  r e f e r s  to  th e  performance o f  a d m in is t r a to r s .
This complexity i s  p a r t i a l l y  th e  r e s u l t  o f  problems r e l a t e d  to  d e f in in g  the  
r o l e  o f  a d m in is t ra to r s  and problems r e l a t e d  to  d e f in in g  school e f f e c t iv e n e s s .
I t  i s  d i f f i c u l t  to  s e p a ra te  an a d m in i s t r a to r 's  e f f e c t iv e n e s s  from th e  o v e ra l l  
e f f e c t iv e n e s s  o f  th e  school. T here fo re ,  r e s e a rc h e rs  have been r e lu c t a n t  to
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a ttem pt ev a lu a tio n  o f  th e  e f fe c t iv e n e s s  o f  school a d m in is t ra to r s  based upon t h e i r  
job performance because o f  th e  d i f f i c u l t y  in  o b ta in in g  an o b je c t iv e  measure o f  
t h i s  v a r ia b le  and th e  v a r ia b le s  r e l a t e d  to  school e f f e c t iv e n e s s .  Those who have 
attem pted such an ev a lu a t io n  have u s u a l ly  r e l i e d  on o rg a n iz a t io n a l  v a r ia b le s  in  
t h e i r  r e s e a rc h .
Campbell (1958) commented on th e  lack  o f  agreement about what c o n s t i tu te s  
e f f e c t i v e  school a d m in is t ra t io n :
At th e  p re se n t  time e f f e c t iv e n e s s  i s  what people th in k  i t  i s .
Since th e  people making such judgments have d i f f e r e n t  o r ie n t a t i o n s  
o r  re p re s e n t  d i f f e r e n t  re fe re n c e  groups, success in  ed u ca tiona l 
a d m in is tra t io n  i s  def ined  q u i te  d i f f e r e n t l y ,  f o r  example, by school 
board members and by school s t a f f s .
Nor i s  t h i s  s i t u a t i o n  easy to  c o r r e c t .  T deally , e f f e c t iv e n e s s  
ought to  be measured in  terms o f  an a d m in i s t r a to r 's  c o n t r ib u t io n  to  
the  achievement o f  th e  purposes o f  th e  o rg a n iz a t io n ,  in  t h i s  case 
th e  enhancement o f  te ach in g  and le a rn in g .  This c ircum stance p re se n ts  
two d i f f i c u l t i e s :  th e  com plex it ies  o f  educa tio n a l  a p p r a i s a l ,  and the
d eterm ina tion  o f  the  a d m in is t r a to r 's  c o n t r ib u t io n  to  whatever le a rn in g  
may have taken p lace  (p. 182).
Since " e f f e c t iv e n e s s  i s  what people  th in k  i t  i s , "  r e s e a rc h e rs  have o f fe re d  
widely vary ing  d e f in i t i o n s  o f  e f f e c t iv e n e s s .  Many have attem pted  to  determine 
a p r i n c i p a l ' s  e f f e c t iv e n e s s  by looking fo r  a r e l a t io n s h ip  between p e r s o n a l i ty  
t r a i t s  o r  le ad e rsh ip  s t y l e  and school e f f e c t iv e n e s s .  Trying to  measure school 
e f f e c t iv e n e s s  compounds th e  problem, b u t ,  g e n e ra l ly ,  o rg a n iz a t io n a l  v a r ia b le s  
such as school c l im ate  and te a c h e r  m orale , a re  viewed as p o te n t i a l  c o r r e l a te s  
o f  school e f f e c t iv e n e s s  as  a re  s tu d en t achievement and community support 
(Erickson , 1979).
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There i s  l i t t l e  agreement on th e  r e la t io n s h ip  o f  th e  p e r s o n a l i ty  t r a i t s  o f  
p r in c ip a l s  and o rg a n iz a t io n a l  c l im a te .  For example, Tirpak (1970) found a 
moderately s ig n i f i c a n t  r e la t io n s h ip  between the p e r s o n a l i ty  o f  the  p r in c ip a l  and 
o rg a n iz a t io n a l  c l im ate ,  but Melnick (1970), with a high confidence r a t i n g ,  found 
no s i g n i f i c a n t  r e la t io n s h ip  between p r in c ip a l  p e r s o n a l i ty  and o rg a n iz a t io n a l  
c l im a te .  There i s  no overwhelming evidence e i t h e r  way, but i t  i s  p robable  th a t  
p o s i t i v e  p e r s o n a l i ty  t r a i t s ,  such as e f f e c t iv e  communication s k i l l s ,  high 
i n t e l l i g e n c e ,  dem ocratic behav io r ,  e f f e c t iv e  human r e l a t i o n s  s k i l l s ,  and i n t e r e s t  
in  and unders tand ing  o f  th e  a d m in is t ra t iv e  ta sk  (Hough, 1960) , are  a s so c ia te d  with 
open o rg a n iz a t io n a l  c l im a te s .  Yet, i t  i s  no t  c l e a r  whether open o rg an iz a t io n  
c l im ates  a re  s i g n i f i c a n t l y  in d i c a t iv e  o f  an e f f e c t iv e  school.
There appears to  be agreement t h a t  p e r s o n a l i ty  v a r ia b le s  have an in f lu en ce  
on a school a d m in i s t r a to r 's  e f f e c t iv e n e s s ,  but the  exact n a tu re  o f  t h e i r  
in f lu en ce  i s  u n c e r ta in  (S co t t ,  1957; Hough, 1960; Hines, 1961; T irpak , 1970; 
Melnick, 1970).
In v e s t ig a to r s  have a lso  focused on le ad e rsh ip  s ty le  and have attem pted  to  
f in d  a r e l a t i o n s h ip  between le a d e rsh ip  s t y l e  and e f f e c t iv e n e s s .  However, they 
have been unable to  determine one b e s t  le ad e rsh ip  s ty le  to  ensure e f f e c t iv e n e s s .  
The most w idely accepted view o f  th e  r e la t io n s h ip  between le ad e rsh ip  s t y l e  and 
e f f e c t iv e n e s s  inc ludes  s i t u a t io n a l  v a r i a b le s .  F ie d le r  (1967), Reddin (1970), 
and Hersey and Blanchard (1977) developed contingency o r  s i t u a t i o n a l  th e o r ie s  o f  
le a d e rsh ip  which hold  t h a t  e f f e c t iv e n e s s  o f  le ad e rsh ip  s ty l e  i s  dependent upon 
the  s i t u a t i o n .  Thus, any o f  th e  b a s ic  s ty l e s  may be e f f e c t iv e  o r  in e f f e c t iv e  
in  var io u s  s i t u a t io n s .  "The d if fe re n c e  between th e  e f f e c t iv e  and in e f f e c t iv e  
s ty l e s  i s  o f te n  no t th e  a c tu a l  behav io r  o f  th e  le a d e r  bu t the  app ro p r ia ten ess  
o f  t h i s  behav ior  to  th e  environment in  which i t  i s  used (Hersey § Blanchard, 1977, 
p .  105).
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A t h i r d ,  more common type o f  study conducted to  determ ine the  e f f e c t iv e n e s s  
o f  p r in c ip a l s  d ea ls  w ith  a d m in is t ra t iv e  behavior and th e  concept o f  r o le  
e x p e c ta t io n s .  According to  r o l e  th e o ry ,  the  ex p e c ta t io n s  r e f e r e n t  groups hold 
a f f e c t  the  behavior o f  an a d m in is t ra to r  in  a unique way, and each r e f e r e n t  
group expects  a p a r t i c u l a r  kind o f  behavior from th e  a d m in is t r a to r .  Consequently, 
each group s u b je c t iv e ly  ev a lu a te s  the  e f f e c t iv e n e s s  o f  th e  p r in c ip a l  in  the  
l i g h t  o f  t h e i r  p e rce p t io n s  and ex p ec ta t io n s  o f  th e  job  to  be performed.
Socia l systems th e o ry  has been used f re q u e n t ly  to  p rov ide  th e  framework 
f o r  ana lyz ing  th e  e f fe c t iv e n e s s  o f  a r o l e  incumbent (Davis, 1977). G etzels  and 
Guba (1957) d is t in g u is h e d  between e f f e c t iv e n e s s  and e f f i c i e n c y  in  the  two 
dimensions o f  t h e i r  so c ia l  systems model. E f f ic ie n c y  i s  r e l a t e d  to  the  
p e r s o n a l i ty  or id io g ra p h ic  dimension and e f f e c t iv e n e s s  i s  r e l a t e d  to  the  
normative o r  i n s t i t u t i o n a l  dimension. In d iv id u a l  e f f e c t iv e n e s s  c o n t r ib u te s  
to  o rg a n iz a t io n a l  e f f e c t iv e n e s s  and can be judged only in  r e l a t i o n  to  the  
r a t e r ' s  ex p ec ta t io n s .
Lark (1971) in v e s t ig a te d  th e  e f fe c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s  in  
la rg e  and small Wisconsin secondary schools as r a te d  by s u p e r in te n d e n ts ,  
p r i n c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and te a c h e r s .  Respondents were asked to  
in d ic a te  how an a s s i s t a n t  should behave and how he does behave in  reg a rd  to  
f i f t y  s p e c i f i c  ta s k s  grouped in to  te n  r o le  c a te g o r ie s .  F u r th e r ,  respondents  
were asked to  r a t e  how e f f e c t i v e  th e  a s s i s t a n t  p r in c ip a l  was in  each o f  the  
te n  c a te g o r ie s .  Lark contended th a t  high or low r a t i n g s  o f  th e  a s s i s t a n t  
p r in c ip a l s  depended on whether o r  no t  th e  a s s i s t a n t  p r in c ip a l  behaved as the  
r a t e r  expected. In defending h i s  method o f  measuring e f f e c t iv e n e s s ,  Lark s t a t e d :  
There i s  no concern as to  whether o r  no t th e  ex p ec ta t io n s  a re  
r e a l i s t i c  o r  the a s s i s t a n t  p r i n c i p a l ' s  behav ior  p ro p e r ly  p e r c e iv e d . . .
I f  an a s s i s t a n t  p r i n c i p a l ' s  behav io r  conformed to  the  a l t e r ' s
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e x p e c ta t io n s ,  whether perce ived  e rroneously  o r  n o t ,  th e  a l t e r  w i l l  
s u b je c t iv e ly  r a t e  the  a s s i s t a n t  p r in c ip a l  high on e f f e c t iv e n e s s  (p. 48).
His in v e s t ig a t io n  rev ea led  th a t  in  small sch o o ls ,  th e re  was a s i g n i f i c a n t  
r e l a t io n s h ip  between th e  p r i n c i p a l s '  h igh e f f e c t iv e n e s s  r a t i n g s  o f  a s s i s t a n t s  
and how c lo se ly  p r in c ip a l s  perce ived  a s s i s t a n t s  as f u l f i l l i n g  the  id e a l  r o le  
o f  a s s i s t a n t  p r in c i p a l .  There was a l s o  a s i g n i f i c a n t  r e l a t io n s h ip  between high 
e f f e c t iv e n e s s  r a t i n g s  o f  a s s i s t a n t  p r in c i p a l s  by p r in c ip a l s  and a s s i s t a n t  
p r in c ip a l s  and how well a s s i s t a n t s  were performing the  id e a l  r o l e  as perce ived  
by th e  two groups. An im portan t im p lic a t io n  of th e se  f in d in g s  i s  t h a t  a s s i s t a n t  
p r i n c i p a l s '  behav io r  must be congruent with p r i n c i p a l s '  ex p ec ta t io n s  i f  they  
a re  to  be r a te d  e f f e c t iv e .  A lso, a s s i s t a n t  p r in c ip a l s  who have the  opportun ity  
to  perform according  to  s e l f - e x p e c ta t io n s  r a t e  themselves h ig h ly  e f f e c t iv e .
There i s  support fo r  th e  idea  t h a t  a d m in is t ra to r s  must recogn ize  and deal 
w ith  the  d i f f e r i n g  e x p e c ta t io n s  o f  r o l e  d e f in e r  groups. In f a c t ,  r o le  c o n f l i c t  
r e s u l t i n g  from th e se  d i f f e r i n g  ex p e c ta t io n s  can be d e tr im e n ta l  to  th e  e f f e c t i v e ­
ness o f  th e  a d m in is t r a to r  as w ell as the  schoo l.  I t  i s  obvious th a t  d i f f e r e n t  
r o le  d e f in e r  groups hold vary ing  e x p ec ta t io n s  o f  a d m in is t r a to r s .
Upon completion o f  a review o f  s tu d ie s  r e l a t e d  to  th e  e f f e c t iv e n e s s  o f  
elem entary school p r in c i p a l s ,  Cross (1981) suggested th e  s tu d ie s  have produced 
l i t t l e  o f  va lue  in  making g e n e ra l iz a t io n s  about th e  e f f e c t iv e n e s s  o f  p r in c ip a l s .  
Yet, some u s e fu l  im p lic a t io n s  have emerged. One such im p lic a t io n  i s  th a t  
school a d m in is t ra to r s  have to  n e g o t ia te  e f f e c t iv e n e s s  c r i t e r i a  w ith  var ious  
r e f e r e n t  groups and should be aware o f  the  e x p ec ta t io n s  o f  th o se  groups.
S t i l l ,  e f f e c t iv e n e s s  i s  e lu s iv e .
I t  i s  w ell to  remember t h a t  e f f e c t iv e n e s s ,  a f t e r  a l l ,  i s  an a r t i f i c i a l  
c o n s tru c t  in h e re n t  in  o n e 's  mind r a th e r  than  in  th e  n a tu re  o f  th in g s .
The idea  o f  e f f e c t iv e n e s s ,  th en ,  w i l l  always r e p re s e n t  someone's values  
and b ia se s  and c a r ry  s o c ia l  and p o l i t i c a l  r a m if ic a t io n s  (C ross, 1981, p . 22).
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There i s  no shortage o f  people to  f i l l  a d m in is t ra t iv e  p o s i t i o n s ,  but th e re  
i s  a s c a r c i ty  o f  e f f e c t iv e  a d m in is t r a to r s .  Successfu l schools  depend upon 
e f f e c t iv e  le a d e rsh ip .  The a s s i s t a n t  p r in c ip a l  holds an im portant p o s i t io n  in  
the  elem entary school. Even though th e re  a re  no u n iv e r s a l ly  accep ted  in d ic a to r s  
fo r  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r i n c i p a l s ,  a c l e a r  unders tand ing  o f  the  r o le  on 
the  p a r t  o f  a s s i s t a n t  p r in c ip a ls  and t h e i r  r e f e r e n t  groups should r e s u l t  in  more 
congruence between exp ec ta t io n s  and behav io r .  Such congruence w i l l  enhance the  
e f f e c t iv e n e s s  o f  th e  r o le  incumbent in  p rov id ing  the  le a d e rsh ip  so c ru c ia l  to  
the success o f  elementary schools .
A dm in is tra t ive  Roles
A dm in is tra tive  ro le s  a re  enacted  in  th e  con tex t o f  i n s t i t u t i o n s  which have 
c e r t a in  c h a r a c t e r i s t i c s  and fu n c tio n s  in  common. Sergiovanni and S t a r r e t t  (1979) 
o u t l in e d  th e se  c h a r a c t e r i s t i c s  and fu n c t io n s  as  fo llow s:
1. I n s t i t u t i o n s  have purposes . They a re  e s ta b l i s h e d  t o  perform c e r t a in  
fu n c tio n s  and a re  le g i t im iz e d  by c l i e n t  groups and s o c i e t a l  groups on 
th e  b a s is  o f  th e se  fu n c t io n s .  Purposes f o r  schools  a re  g e n e ra l ly  o f  two 
k inds: those  which a re  m a n ife s t—the  edu ca tio n a l  and c u s to d ia l  func tions  
which win community and s o c ie t a l  support--and  those  which are  l a t e n t —the 
power g r a t i f i c a t i o n  and growth rewards which members ( te a c h e rs  and 
a d m in is t ra to r s )  seek.
2. I n s t i t u t i o n s  are  s t r u c t u r a l .  I n s t i t u t i o n a l  goals  a r e  achieved through 
ta s k  d iv e r s i f i c a t i o n .  T herefore  r o le s  a re  e s ta b l i s h e d  w ith  ap p ro p r ia te
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r o le  d e s c r ip t io n s .  Each ro le  i s  ass igned  c e r t a in  r e s p o n s i b i l i t i e s  and 
re so u rc e s ,  inc lud ing  a u th o r i ty  fo r  implementing given ta s k s .  The ideas  
a re  conceived and r e s p o n s i b i l i t i e s  a l lo c a t e d  in terms o f  a c t o r s ,  as defined  
below, r a t h e r  than  o f  p e r s o n a l i t i e s .
3. I n s t i t u t i o n s  a re  norm ative. Roles se rve  as norms f o r  the  behav ior  of 
those  who occupy the  r o l e s .  Each a c to r  o r  r o le  incumbent i s  expected to
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behave in  c e r t a in  predeterm ined ways in  order  to  r e t a i n  a le g i t im a te  
p o s i t io n  in  th e  school.
4. I n s t i t u t i o n s  a re  s a n c t io n -b e a r in g .  I n s t i t u t i o n s  have a t  t h e i r  
d isp o sa l  ap p ro p r ia te  p o s i t i v e  and n eg a t iv e  san c tio n s  fo r  ensuring 
compliance w ith  e s ta b l i s h e d  norms (p. 64).
I n s t i t u t i o n s  a re  s o c ia l  o rg a n iz a t io n s  and one o f  th e  c h a r a c t e r i s t i c s  o f  
s o c ia l  o rg a n iz a t io n s  i s  th e  d iv i s io n  o f  la b o r  th a t  occurs to  f a c i l i t a t e  accom plish­
ment o f  o rg a n iz a t io n  g o a ls .  In d iv id u a ls  f i l l  d i f f e r e n t  s p e c ia l iz e d  r o le s  in  
which they  m anifes t c e r t a in  behav iors .
The elem entary school i s  a s o c ia l  system and i s  made up s t r u c t u r a l l y  o f  a 
system o f  r o le s  in  which p a r t i c u l a r  members fun c tio n  on b e h a l f  o f  the  o rg a n iz a t io n .  
The a s s i s t a n t  p r in c ip a l  f i l l s  one o f  th e se  a d m in is t ra t iv e  r o l e s .  Barnard (1964) 
and Thomas and Biddle (1966) emphasized th e  in terdependence o f  r o le s  and th e  
n e c e s s i ty  to  in t e g r a te  ro le s  fo r  the  e f f e c t i v e  accomplishment o f  o rg a n iz a t io n a l  
goa ls .
When viewing th e  complementary and in te r lo c k in g  ro le s  found in  an 
a d m in is t ra t iv e  o rg a n iz a t io n ,  i t  i s  ev iden t t h a t  the  fu n c t io n s  performed by 
incumbents o f  subord ina te  r o le s  a re  as n ecessa ry  to  th e  o p e ra t io n  o f  the  
o rg a n iz a t io n  as th o se  fu n c tio n s  performed by su p e ro rd in a te s .  Moreover, most 
r o le s  a re  s im ultaneously  su p e ro rd in a te  and subo rd ina te  (Owens, 1970). For 
example, th e  elem entary  a s s i s t a n t  p r in c ip a l  i s  subo rd ina te  to  the  Superin tenden t 
and th e  p r in c ip a l  bu t su p e ro rd in a te  to  th e  te ach e rs  and s tu d e n ts .
During th e  l a s t  th re e  decades, r o l e  th e o ry  has rece iv ed  a t t e n t i o n  in  th e  
l i t e r a t u r e  and has been used by re se a rc h e rs  who have attem pted  to  understand  and 
p r e d ic t  behav ior  in  o rg a n iz a t io n s .  Handy (1976) b e l ie v e s  ro le  theo ry  has been 
more u se fu l  in  ex p la in in g  behav ior  than  in  p r e d ic t in g  i t ,  but even exp lana tions  
a re  h e lp fu l  because they  lead  to  unders tand ing ,  and unders tand ing  may lead to
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p r e d ic t io n .  Gross and h i s  co lleagues  (1958) contended th a t  r o l e  theory  has 
"y ie ld ed  few s ig n i f i c a n t  hypotheses o f  t h e o r e t i c a l  importance" (p. 319). More 
r e c e n t ly ,  Bullock and Conrad (1981) supported  t h i s  co n te n t io n ,  bu t a s s e r te d  the  
va lue  o f  the  theo ry :
At t h i s  w r i t in g ,  however, ro le  th eo ry  c o n s is t s  o f  only a loose s e t  o f  
c o n s t ru c t s ,  w ith  l i t t l e  in  the  way o f  a formal th eo ry .  Moreover, i t  is  
d i f f i c u l t  to  f in d  consensus on th e  n a tu re  o f  th e  c e n t r a l  concepts o f  ro le  
theo ry .  Some c r i t i c s  even p o in t  out the  ambiguity surrounding  the  c e n t r a l  
term " r o l e . "  N ev er th e less ,  sev e ra l  o f  th e  concepts a s s o c ia te d  with ro le  
theo ry  provide  a noteworthy component o f  s o c ia l  behavior a n a ly s is  which 
i s  m issing from o th e r  approaches (pp. 123-124).
Some o f  the  "am biguity  surrounding th e  c e n t r a l  term ' r o l e , '  " has r e s u l t e d  
from th e  c lo se  r e la t io n s h ip  o f  the  terms p o s i t i o n ,  s t a t u s ,  and r o l e .  In h is  
c l a s s i c  work, The Study o f  Man, Ralph Linton (1936) made a c l e a r  d i s t i n c t i o n  
between th e  terms s t a tu s  and r o le  bu t m ain tained  th a t  they  a re  c lo se ly  r e l a t e d .
A s t a t u s  i s  a c o l l e c t io n  o f  d u t ie s  and r i g h t s  while a r o le  i s  th e  dynamic 
phase o f  a s t a t u s .  When a r o le  incumbent pu ts  a s t a tu s  in to  e f f e c t ,  he then i s  
performing a r o le .
Viewing ro le  in  t h i s  way leads to  th e  examination o f  th e  r e l a t io n s h ip  
between r o le  enactment and r o l e  e x p e c ta t io n s .  Role enactm ent, o r  r o le  behav io r ,  
i s  s t ro n g ly  in f luenced  by r o l e  ex p ec ta t io n s  he ld  by th e  r o le  incumbent and h is  
r e f e r e n t  groups. G e tze ls  and Guba (1957) d e f in e  ro le  ex p e c ta t io n s  as the  
normative r ig h t s  and d u t i e s  o f  a r o l e .
When th e  ro le  incumbent p u ts  th e se  r i g h t s  and d u t i e s  in to  e f f e c t ,  he is  
s a id  to  be perform ing h i s  r o l e .  The e x p ec ta t io n s  d e f in e  f o r  the  a c to r ,  
whoever he may be, what he should do under v a r io u s  circum stances as long 
as he i s  the  incumbent o f  a p a r t i c u l a r  r o le  (p. 424).
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A b a s ic  premise o f  ro le  th eo ry  i s  t h a t  c o n f l i c t  i s  a major element in  r o le  
r e l a t io n s h ip s .  A pparently , th e  problem o f  r o l e  c o n f l i c t  i s  widespread. Kahn,
Wolfe, Quinn, and Snoak (1974) conducted a nationw ide survey o f  r o i e  c o n f l i c t  
and r o le  ambiguity. Five out o f  every s ix  workers surveyed r e p o r te d  th a t  they  
f e l t  job te n s io n .  T h i r ty - f iv e  per cent o f  the  workers were concerned about 
the  lack o f  c l a r i t y  o f  t h e i r  job  r e s p o n s i b i l i t i e s ,  and tw enty-n ine  per  cent 
were d is tu rb e d  about what t h e i r  co-workers expected o f  them. The re se a rc h e rs  
concluded th a t  th e se  widespread r o le  c o n f l i c t s  were adverse ly  a f f e c t in g  job 
s a t i s f a c t i o n  and confidence in  the  o rg a n iz a t io n .
Various r o l e  d e f in e r  groups may hold d i f f e r i n g  ex p ec ta t io n s  o f  a r o l e .
As th e  r o le  incumbent a ttem pts  s im ultaneously  to  conform to  c o n f l i c t i n g  s e ts  
o f  e x p e c ta t io n s ,  r o le  c o n f l i c t  may r e s u l t .  Gross, Mason, and McEachern (1958) 
sa id  ro le  c o n f l i c t  can occur whenever a r o l e  incumbent f e e l s  t h a t  he i s  con­
fro n ted  w ith e x p ec ta t io n s  t h a t  a re  incom patib le .  Lipham and Hoeh (1974) d iscussed  
r o le  c o n f l i c t  as  i t  a f f e c t s  school p r in c ip a l s  and o f fe re d  th e  fo llow ing d e f in i t i o n s :  
I n te r r o l e  c o n f l i c t  r e f e r s  to  th e  disagreem ent between two or more ro le s  
s im ultaneously  f u l f i l l e d  by th e  p r in c ip a l  — from the  p r in c ip a l  "wearing 
many h a t s . "
In te r - r e f e r e n c e  group c o n f l i c t  r e f e r s  to  th e  disagreement in  two or more 
re fe re n c e  groups in  t h e i r  ex p ec ta t io n s  fo r  the  r o l e  o f  p r in c i p a l - - " th e  
man in  the  m idd le ."
I n t r a - r e f e r e n c e  group c o n f l i c t  r e f e r s  to  th e  disagreement w ith in  a 
re fe ren c e  group in  t h e i r  e x p ec ta t io n s  fo r  the  r o le  o f  p r in c ip a l - - " c a u g h t  
in  group c r o s s f i r e . "
R o le -p e rso n a l i ty  c o n f l i c t  r e f e r s  to  th e  disagreement between th e  ex p ec ta t io n s  
fo r  th e  r o l e  o f  th e  p r in c ip a l  and h i s  p e r s o n a l i ty  n e e d -d i s p o s i t io n s - -  
" the  man vs .  the  jo b ."
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Owens (1970) acknowledged th e  var io u s  types  o f  r o le  c o n f l i c t  and f e l t  t h a t  
a l l  o f  them i n h i b i t  optimum performance o f  the  r o l e  incumbent and lead to  
in c o n s i s t e n t  behav io r  which i s  d i f f i c u l t  to  a n t i c ip a t e  and p r e d ic t .
Because o f  the  complexity a s so c ia te d  w ith  school a d m in is t r a t io n ,  a s s i s t a n t  
p r in c ip a l s  may experience r o l e  c o n f l i c t  which le ssen s  t h e i r  e f f e c t iv e n e s s .
Such c o n f l i c t  may be decreased i f  th e re  i s  a c l e a r  d e f in i t i o n  o f  th e  r o le  o f  
a s s i s t a n t  p r in c i p a l .  T h e .d e f in i t io n  w i l l  involve a combination o f  th e  ro le  
e x p ec ta t io n s  th a t  the  members o f  th e  r o l e  d e f in e r  groups have o f  the  fo ca l  
r o le  (Handy, 1976).
In an a r t i c l e  w r i t t e n  about a d m in is t r a t iv e  ro le s  and behav ior ,  Chase and 
Guba (1955) d iscussed  th e  importance o f  c l e a r  d e s c r ip t io n s  o f  the  behav io ra l  
e x p ec ta t io n s  he ld  fo r  an a d m in is t r a t iv e  r o le  and the  problems r e s u l t i n g  from 
r o l e  c o n f l i c t s .  In th e  l i t e r a t u r e  r e l a t i n g  s p e c i f i c a l l y  to  th e  ro le  o f  elem entary 
a s s i s t a n t  p r in c i p a l s ,  re fe re n c e s  a re  f re q u e n t ly  made to  a se r io u s  lack o f  r o le  
d e f in i t i o n  fo r  th e  p o s i t i o n .  According to  re s e a rc h e r s  who conducted the  
Educational P rogress  Survey fo r  th e  Department o f  Elementary School P r in c i p a l s '  
Committee in  1923, th e re  was no t  a d ef ined  p a t t e r n  in  th e  s t a t u s  o r  d u t i e s  o f  
a s s i s t a n t  p r in c i p a l s .  Bridgewaters (1979) m a in ta ins  th a t  c o n t r ib u to r s  to  
contemporary re se a rc h  and p ro fe s s io n a l  l i t e r a t u r e  a re  s im i la r ly  vague in  d e f in in g  
th e  r o l e .  R esu lts  o f  h e r  own study o f  the  a c tu a l  and d e s i re d  r o le  o f  elementary 
a s s i s t a n t  p r in c ip a l s  -In th e  In d ian p o l is  Pub lic  Schools supported  he r  s ta tem ent 
about th e  lack o f  r o l e  d e f in i t i o n ,  and she recommended t h a t  the  p o s i t io n  be 
examined and def ined  by the  lo c a l  school d i s t r i c t s  which employ elem entary 
a s s i s t a n t  p r in c i p a l s .
In a d d i t io n  to  lack  o f  r o l e  d e f i n i t i o n ,  Kahn and h is  a s s o c ia te s  (1974) 
o f fe re d  two o th e r  concepts r e l a t e d  t o  r o l e  c o n f l i c t  which may be r e le v a n t  fo r  
th e  elem entary school a d m in is t r a to r .  F i r s t ,  r o l e  am biguity involves  the
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a v a i l a b i l i t y  o f  in fo rm ation  the  r o l e  incumbent needs t o  perform h is  jo b .  Second, 
r o l e  overload i s  de f in ed  as a "co n d it io n  in  which r o l e  senders  ( in c lu d in g  the  
s e l f  as a r o l e  sender) hold com patib le , l e g i t im a te  e x p ec ta t io n s  o f  the  incumbent 
to  perform a la rg e  number o f  ta sk s "  (p. 20). C o n f l ic t  may a r i s e  when the  ro le  
incumbent r e a l i z e s  t h a t  he cannot f u l f i l l  a l l  o f  th e  e x p ec ta t io n s  and must 
e s t a b l i s h  p r i o r i t i e s  among ta s k s .
I n t e r e s t i n g ly ,  Handy (1976) d iscussed  r o l e  underload and d esc r ib ed  i t  as 
a s i g n i f i c a n t  problem. "This form o f  r o l e  c o n f l i c t  a r i s e s  when an in d iv id u a l  
f e e l s  th a t  th e  r o l e  d e f in i t i o n  i s  ou t o f  l in e  with h i s  s e l f - c o n c e p t - -o u t  o f  l i n e ,  
th a t  i s ,  in  terms o f  h is  cap a c i ty  to  handle a b igger  ro le  or a g r e a te r  s e t  of 
r o le s "  (p. 60). Because r o l e  underload th r e a te n s  an in d i v id u a l 's  s e l f  concept, 
i t  i s  an in s id io u s ,  ye t n eg le c te d ,  de trim ent t o  o rg a n iz a t io n a l  e f f e c t iv e n e s s .
There i s  evidence in  th e  l i t e r a t u r e  th a t  r o l e  underload may a f f e c t  a s s i s t a n t  
p r in c ip a ls  in  t h a t  t h e i r  s t a t u s  i s  u n c le a r .  They a re  o f ten  thought o f  as only 
d i s c i p l i n a r i a n s  and a t tendance  c l e rk s .  Coppedge (1968) o f fe re d  support fo r  
t h i s  s ta te m e n t :
The p re se n t  s t a t u s  o f  development in  th e  p o s i t io n  o f  a s s i s t a n t  
p r in c ip a l  i s  le s s  than  d e s i r a b l e .  Quite o f te n  th e  fu n c t io n s  o f  th e  
p o s i t io n  are  n e i t h e r  in  focus w ith ,  nor cha l leng ing  to ,  the  q u a l i f i c a t i o n s  
o f  th o se  who f i l l  such p o s i t io n s .  Only by an adjustm ent in  th e  n a tu re  
and fu n c t io n s  o f  th e  p o s i t io n  w il l  i t  t r u l y  evolve in to  a t r u l y  
c o n t r ib u t iv e  p a r t  o f  th e  a d m in is t r a t iv e  team.
Without t h i s  ad justm ent in  th e  n a tu re  and fu n c t io n s  o f  the  p o s i t i o n ,  
i t  i s  l i k e ly  t h a t  those  who occupy such p o s i t i o n s  w i l l  be thought o f  
on ly  as "h a tc h e t  men."
James P o t te r  (1980) echoed t h i s  id e a  when he d iscussed  th e  problems 
r e l a t e d  to  s te re o ty p in g  the  a s s i s t a n t  p r in c ip a l  "as an e n fo rc e r  whose only
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r e s p o n s i b i l i t y  i s  to  chase smokers, dopers , and t r u a n t s "  (p . 9 ) .  According to  
P o t te r ,  a s s i s t a n t  p r in c ip a l s  want to  p la y  a l a rg e r  r o l e  in  the  t o t a l  education  
program o f  th e  school. In a paper p resen ted  a t  th e  Annual Meeting o f  the  
E astern  Educational Research A sso c ia tio n ,  Brottman (1981) added t h a t  the  few 
s tu d ie s  a v a i la b le  on secondary and elem entary a s s i s t a n t  p r in c i p a l s  suggest th a t  
a s s i s t a n t  p r in c ip a l s  would l i k e  to  expand t h e i r  r o le s  from primary involvement 
in  maintenance fu n c t io n s  to  more involvement in  curriculum  development and 
su p e rv is io n  o f  in s t r u c t io n .
S tud ies  o f  th e  r o le  o f  e lem entary  a s s i s t a n t  p r in c ip a l s  s p e c i f i c a l l y  lend 
support to  Brottm an 's  s ta tem en t .  Block (1962), Groetsch (1969), and F r is s  (1980) 
recommended th a t  a s s i s t a n t  p r in c ip a l s  be delegated  in c re a sed  r e s p o n s i b i l i t y  in 
the  a rea  o f  su p erv is io n  and decreased r e s p o n s ib i l i t y  in  th e  a rea  o f  c l e r i c a l  
fu n c tio n s  th a t  could be performed j u s t  as well by c le rk s .
McMullen (1964) a lso  s t r e s s e d  th e  importance o f  an expanded ro le  fo r  the  
elem entary a s s i s t a n t  p r in c ip a l  and suggested th a t  " th e  a s s i s t a n t  p r i n c i p a l s '  
a t t i t u d e  toward and i n t e r e s t  in  t h e i r  p ro fe s s io n ,  and the  d e s i r e  to  perform a t  
a h igh le v e l  o f  competency appear to  be involved" (p. 184).
Many s o c ia l  s c i e n t i s t s  argue th a t  r o le  theo ry  i s  h e lp fu l  in  unders tanding  
o rg a n iz a t io n a l  behavior s in ce  o rg a n iz a t io n s  a re  comprised o f  in d iv id u a ls  i n t e r ­
ac t in g  in  c e r t a in  r o l e s .  Handy (1976) suggested t h a t  r o l e  theo ry  provides  a 
"way o f  l in k in g  th e o r i e s  about in d iv id u a ls  t o  th e o r i e s  about o rg a n iz a t io n s"
(p. 53). Bullock and Conrad (1981) suggested some im p l ic a t io n s  o f  r o le  theo ry  
fo r  school a d m in is t ra to r s :
1. The s t a b i l i t y  o f  an o rg a n iz a t io n  depends upon e f f e c t iv e  completion 
o f  o rg a n iz a t io n a l  ta sk s  o r  problems. Thus, a d m in is t ra to r s  must, be 
concerned w ith  e f f e c t iv e  r o l e  enactment.
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2. E f fe c t iv e  r o le  enactment i s  r e l a t e d  to  c l e a r  r o le  e x p ec ta t io n s  and 
s e l f - r o l e  congruence. A dm in is tra to rs  should be s e n s i t i v e  to  sources o f  
u n c l a r i t y  and should a ttem pt to  c l a r i f y  e x p ec ta t io n s  f o r  su b o rd in a tes .
In a d d i t io n ,  they  should ensure t h a t  the  r o le  incumbent has a c le a r  
u n d is to r te d  unders tanding  o f  the  e x p ec ta t io n s  fo r  h i s  r o l e .
3. A dm in is tra to rs  can in c re a se  s e l f - r o l e  congruence by cons ider ing  
o rg a n iz a t io n a l  needs, r o le  requ irem ents  and persona l c h a r a c t e r i s t i c s  
o f  p o t e n t i a l  incumbents when f i l l i n g  p o s i t io n s  in  th e  o rg a n iz a t io n .
4. Role c o n f l i c t  i s  in e v i ta b le  even when th e re  i s  e f f e c t iv e  r o l e  enactment 
and may s ig n a l  unreso lved  d i f f e r e n c e s  in  e x p e c ta t io n s .  The s e n s i t i v e  
a d m in is t r a to r  "must c o n t in u a l ly  d e f in e  and i n t e r p r e t  r o le s  in  o rder  to  
dea l e f f e c t i v e l y  w ith  r o l e  c o n f l i c t s "  befo re  they  adverse ly  a f f e c t  
o rg a n iz a t io n a l  e f f e c t iv e n e s s  (pp. 147-149).
Role th e o ry  p laces  emphasis upon how a p a r t i c u l a r  r o l e  becomes def ined  and 
th e  s p e c i f i c  c h a r a c t e r i s t i c s  o f  th e  d e f i n i t i o n  which a re  im portant in  t h i s  
s tudy  s in ce  th e  s tudy  i s  concerned w ith  determ ining th e  agreement which e x i s t s  
between the  a d m in is t r a t iv e  r o le  incum bent's  d e f in i t i o n  o f  h i s  r o le  and d e f in i t i o n s  
o f  two o f  h i s  r o l e  d e f in e r  groups.
Summary
The review o f  the  l i t e r a t u r e  and re se a rc h  r e l a t e d  to  t h i s  in v e s t ig a t io n  
rev ea led  th a t  th e re  i s  a growing re c o g n i t io n  th a t  a s s i s t a n t  p r in c i p a l s  are  
needed in  e lem entary  schools  to  he lp  p r in c i p a l s  meet the  in c re a s in g  a d m in is t r a t iv e ,  
su p e rv iso ry ,  and in s t r u c t io n a l  demands made on them as c h ie f  a d m in is t ra to r  o f  
the  school. The l im ite d  re se a rc h  on th e  r o le  o f  e lem entary  a s s i s t a n t  p r in c ip a l s  
p rov ides  evidence th a t  a s s i s t a n t  p r in c ip a l s  can enhance the  e f f e c t iv e  a d m in is t ra t io n  
o f  elem entary schools  and improve the  s e rv ic e s  o f fe re d  to  s tu d e n ts .
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A ss is ta n t  p r in c ip a l s  are  dependent, in  most c a se s ,  upon th e  p r in c ip a l  fo r  
r o l e  d e f in i t i o n ;  t h e r e f o r e ,  th e  r o le  v a r ie s  from school to  school and system 
to  system. There i s  seldom a comprehensive and e x p l i c i t  w r i t t e n  job d e s c r ip t io n  
fo r  th e  p o s i t i o n ,  and th e  lack o f  a c le a r  r o le  d e f in i t i o n  i s  w ell documented.
Few re fe ren c es  a re  made in  th e  l i t e r a t u r e  to  th e  func tions  o f  a s s i s t a n t  
p r in c i p a l s ;  however, th e  fu n c tio n s  o f  p r in c ip a l s  have been s tu d ie d  e x te n s iv e ly  
and many o f  th e se  s tu d ie s  were reviewed to  determine ta sk s  th a t  could be ass igned  
to  a s s i s t a n t  p r in c i p a l s .  A u th o r i t ie s  c o n s i s te n t ly  grouped the fu n c t io n s  o f  
p r in c ip a l s  in to  major c a te g o r ie s .  Researchers who have conducted in v e s t ig a t io n s  
o f  th e  r o le  o f  a s s i s t a n t  p r in c i p a l s  have concluded t h a t  a s s i s t a n t s  a re  performing 
c l e r i c a l  d u t ie s  and d u t i e s  invo lv ing  d i s c i p l in i n g  s tu d e n ts  more than d u t ie s  
r e l a t e d  to  curriculum  and i n s t r u c t i o n .  They suggested  th a t  the a s s i s t a n t  
p r i n c i p a l ' s  r o le  should be expanded to  inc lude  a balance o f  d u t ie s  in  each of 
th e  major c a te g o r ie s .
While th e  a s s i s t a n t  p r in c ip a l  can make an im portant c o n t r ib u t io n  to  the  
school to  which he i s  a s s ig n ed ,  h is  e f f e c t iv e n e s s  in  performing assigned  d u t ie s  
may be a f f e c te d  by the  d i f f e r i n g  expec ta t ions  he ld  by r e f e r e n t  groups as well 
as by th e  lack o f  r o le  d e f i n i t i o n .  E f fec t iv en e ss  i s  d i f f i c u l t  to  measure and 
"a ttem pts  to  r e l a t e  p e r s o n a l i ty  t r a i t s  o r  le a d e rsh ip  s t y l e  to  a r o l e  incum bent's  
e f f e c t iv e n e s s  have no t produced any conclusive  evidence.
In c o n t r a s t ,  s o c ia l  systems theo ry  provides a conceptual framework fo r  
determ in ing  e f f e c t iv e n e s s  o f  a r o l e  incumbent by s tudy ing  the  congruence o f  
e x p ec ta t io n s  and behav io r .  I t  i s  suggested th a t  any r a t i n g  of e f f e c t iv e n e s s  
w i l l  be somewhat s u b je c t iv e  s in ce  e f f e c t iv e n e s s  i s  what people th in k  i t  i s ;  
however, t h i s  f a c t  should not p reven t in v e s t ig a t io n s  o f  e f f e c t iv e n e s s .  I t  i s  
im portant t o  know how v a r io u s  groups r a t e  the  e f f e c t iv e n e s s  o f  a s s i s t a n t  
p r in c i p a l s  even though th e  r a t i n g  i s  s u b je c t iv e .
Role theo ry  p laces  emphasis upon how a p a r t i c u l a r  r o l e  becomes defined  
and th e  s p e c i f i c  c h a r a c t e r i s t i c s  o f  th e  d e f in i t i o n  which a re  im portant to  
t h i s  in v e s t ig a t io n .  The r e l a t io n s h ip  between r o l e  enactment and ro le  
ex p ec ta t io n s  i s  explored in  t h i s  s tudy . I t  i s  b e l ieved  th a t  a c l e a r  under­
s tand ing  o f  the  ex p ec ta t io n s  o f  v a r io u s  r o l e  d e f in e r  groups w i l l  reduce ro le  
c o n f l i c t  f e l t  by a s s i s t a n t  p r in c ip a l s  and w i l l  in c re a se  t h e i r  e f f e c t iv e n e ss  
in  performing t h e i r  r o le .
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Chapter 3 ■
Methods and Procedures
This study was designed to  determ ine how p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te ach e rs  d i f f e r  in  t h e i r  p e rce p tio n s  o f  th e  observed r o le  behav io r ,  p re fe r r e d  
r o le  behav io r ,  and e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  in  V irg in ia  p u b lic  
elem entary schoo ls .  An ex pos t f a c to  re se a rc h  design  was s e le c te d  s ince  the  
r e s e a rc h e r  had no d i r e c t  co n tro l  o f  p r e d ic to r  v a r ia b le s  because " t h e i r  m a n ife s ta t io n s  
have a lre ad y  occurred" (K er l in g e r ,  1973, p. 379). R e la t io n sh ip s  were analyzed 
between th e  c r i t e r i o n  v a r i a b le ,  e f f e c t iv e n e s s ,  and p r e d ic to r  v a r i a b l e s ,  job 
d e s c r ip t io n  and r o l e  behav ior  congruence sco res  in  f iv e  r o le  c a te g o r ie s :  
a d m in is t r a t iv e ,  s t a f f  p e rso n n e l ,  s tu d en t  p e rso n n e l ,  c u r r ic u lu m / in s t ru c t io n ,  and 
school/community r e l a t i o n s .  The re se a rc h  qu es tio n s  and th e  methods and 
procedures used to  answer those  ques tions  are  p resen ted  in  t h i s  ch ap te r .
Sample
Population  fo r  th e  S tudy . The V i rg in ia  p u b l ic  school system inc luded  140 
school d i s t r i c t s  s e rv in g  elementary school s tu d en ts  a t  th e  time t h i s  study  was 
designed. For th e  purpose o f  t h i s  s tudy ,  e lem entary  schools  in  each d i s t r i c t  
which met th e  fo llow ing  c r i t e r i a  were considered  fo r  the  sample:
1. A p r in c ip a l  and a fu l l - t im e  a s s i s t a n t  p r in c ip a l  ass igned  to  the  school
2. A grade range o f  any combination o f  p re -k in d e rg a r te n  through grade s ix
An acc u ra te  and complete l i s t i n g  o f  t h i s  popu la t io n  was ob ta ined  from th e
V irg in ia  Department o f  Education. A t o t a l  o f  236 elem entary schools  s a t i s f y i n g  
the  c r i t e r i a  comprised the  p o pu la tion  from which th e  sample was s e le c te d .
Twenty-nine percen t  o f  the  p o pu la tion  (69 schools) was randomly s e le c te d .
However, f i f t e e n  o f  th e  schools  d id  no t  p a r t i c i p a t e  in  th e  s tudy , so the  f in a l  
study sample inc luded  54 schoo ls ,  approxim ately  23 per cen t o f  the  t o t a l  
p o p u la t io n ,  or 75.4 pe r  cent o f  the  random sample.
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Sampling P rocedure . An equal and independent chance o f  s e le c t io n  f o r  the  
s tudy  sample was provided f o r  a l l  the  elem entary  schools  in  th e  def ined  popu la tion  
by means o f  a t a b le  o f  random numbers. This sampling techn ique i s  f re q u e n t ly  
used by educa tiona l r e s e a rc h e rs  s in ce  i t  i s  a convenient y e t  "powerful technique 
fo r  s e le c t in g  a sample t h a t  i s  r e p r e s e n ta t iv e  o f  a la rg e r  pop u la tio n "  (Borg §
G a ll ,  1971, p . 120). The Random Numbers abridged from Handbook o f  Tables fo r  
P ro b a b i l i ty  and S t a t i s t i c s  (Babbie, 1975) and L angley 's  (1973) d i r e c t io n s  were 
used to  randomly s e l e c t  69 schools .
A minimum o f  47 sch o o ls ,  o r  20 p e r  cent o f  the  p o p u la t io n ,  was seen as a 
n ecessa ry  study  sample fo r  s t a t i s t i c a l  a n a ly s i s .  Over-sampling was employed 
so th e  genera ted  sample would provide a s u f f i c i e n t  number o f  schools in  the  
event t h a t  some school p r in c ip a l s  chose not to  p a r t i c i p a t e  in  th e  s tudy . 
In s trum en ta tion
The r a te d  e f f e c t iv e n e s s  o f  e lem entary  school a s s i s t a n t  p r in c ip a l s  was 
th e o r iz e d  to  be r e l a t e d  to  the  congruence o f  o b se rv ed -p re fe rred  r o l e  behavior 
o f  a s s i s t a n t  p r in c ip a l s  as perce ived  by p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e r s .  The Role A nalysis  Q ues tionnaire  was developed by the  in v e s t ig a to r  
to  o p e ra t io n a l iz e  and measure th e  c o n s tru c ts  o f  observed r o l e  behav io r ,  p re fe r r e d  
r o l e  behav io r ,  and e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s .
A f te r  reviewing th e  l i t e r a t u r e ,  i t  was ev iden t t h a t  a u t h o r i t i e s  d isag reed  
about th e  ta sk s  th a t  should c o n s t i tu t e  th e  r o l e  o f  e lem entary  school a s s i s t a n t  
p r in c i p a l s .  However, they  g e n e ra l ly  agreed t h a t  th e  ta sk s  should be s e le c te d  
from fu n c t io n a l  a reas  t h a t  a re  u l t im a te ly  th e  r e s p o n s i b i l i t y  o f  th e  school 
p r in c i p a l .  An exhaustive  l i s t  o f  p o t e n t i a l  d u t i e s  and r e s p o n s i b i l i t i e s  was 
compiled from in fo rm ation  found in  the  p ro fe s s io n a l  l i t e r a t u r e  regard ing  func tions  
o f  p r in c ip a l s  as w ell as from re se a rc h  s tu d ie s  conducted on v a r io u s  a sp ec ts  of 
th e  r o l e  o f  elementary a s s i s t a n t  p r in c i p a l s  (Block, 1962; McMullen, 1964;
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B ridgew aters , 1979; F r i s s ,  1980) and from d u t i e s  o u t l in e d  in  job d e s c r ip t io n s  
supp lied  by 62 V irg in ia  school d i s t r i c t s .  The l i s t e d  d u t i e s  and r e s p o n s i b i l i t i e s  
were analyzed and t r a n s l a t e d  in to  r o l e  behav ior s ta tem en ts .  One hundred e ig h t  
r o l e  behavior s ta tem ents  were i d e n t i f i e d  fo r  p o s s ib le  use in  th e  survey 
in s t ru m e n t .
As a f i r s t  phase in  e s ta b l i s h in g  con ten t v a l i d i t y  o f  the  in s tru m en t,  the  
l i s t  o f  108 behavior s ta tem en ts  compiled by th e  in v e s t ig a to r  was mailed to  a 
panel o f  twelve judges,  inc lud ing  c e n t r a l  o f f i c e  p e rso n n e l,  p r in c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te a c h e r s ,  w ith  a req u es t  th a t  they  read the  s ta tem en ts  and r a t e  
them as :  1 - item i s  accep tab le  as s ta t e d ;  2 - item could not be ass igned  to
an a s s i s t a n t  p r in c ip a l ;  o r  A - item could be ass igned  to  an a s s i s t a n t  p r in c ip a l ;  
however, i t  i s  not l o g i c a l l y  s ta t e d  or i s  no t in  agreement w ith o th e r  item s.
The judges were encouraged to  change the  wording o f  items or to  suggest 
a d d i t io n a l  items to  improve the  l i s t .
A ll twelve judges complied with the  r e q u e s t .  Their  responses were 
ta b u la te d  and examined. As a r e s u l t ,  22 overlapp ing  or u n re la te d  behav ior  
s ta tem en ts  were e l im in a te d ,  19 s ta tem en ts  were combined through re p h ra s in g ,  
and th e  word " a s s i s t "  was added to  16 s ta tem en ts .  A new l i s t  o f  75 behav ior  
s ta tem en ts  was made.
As a second phase in  e s ta b l i s h in g  con ten t v a l i d i t y ,  the  behav ior  s ta tem ents  
were p laced  on in d iv id u a l  cards and a panel o f  n in e  judges, in c lu d in g  te a c h e r s ,  
p r in c i p a l s ,  and an a s s i s t a n t  p r in c i p a l ,  p a r t i c ip a t e d  in  a modified Q -sort 
p rocess  to  c a te g o r iz e  and rank the  s ta tem en ts  in  o rder  o f  im portance. The 
fo llow ing  c a te g o r ie s  were used: a d m in is t r a t iv e  r o le  behav io rs ,  s t a f f  personnel
r o le  beh av io rs ,  s tu d en t personnel r o l e  b eh av io rs ,  c u r r ic u lu m / in s t ru c t io n  r o le  
b eh av io rs ,  and school/community r e l a t i o n s  r o l e  beh av io rs .  Again, the  judges
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were encouraged to  change or add item s. The Q -so rt  p rocess  r e s u l t e d  in  the  
e l im in a t io n  o f  n ine  behavior s ta tem en ts ,  leav ing  66 s ta tem en ts  fo r  in c lu s io n  
in  the  ins trum ent used in  the  p i l o t  s tudy.
The r e l i a b i l i t y  o f  an ins trum ent i s  r e l a t e d  to  i t s  accuracy and s t a b i l i t y .  
" R e l i a b i l i t y  can be defined  as the  r e l a t i v e  absence o f  e r r o r s  o f  measurement 
in  a measuring ins trum en t"  (K er lin g e r ,  1973, p. 443). R e l i a b i l i t y  can be 
improved i f  th e  items on th e  in s t ru m e n t 'a r e  w r i t t e n  unambiguously and i f  
i n s t r u c t io n s  a re  c l e a r ly  s t a t e d .
R esu lts  o f  th e  p i l o t  study as w ell as th e  procedures used by th e  judges in  
e s ta b l i s h in g  con ten t v a l i d i t y  co n tr ib u te d  to  improving the  r e l i a b i l i t y  o f  the 
in s trum en t.  To determ ine fu r th e r  i t s  r e l i a b i l i t y ,  th e  proposed f i n a l  form o f  
th e  instrum ent was adm in is te red  to  a group o f  21 te a c h e r s ,  an a s s i s t a n t  
p r in c i p a l ,  and a p r in c ip a l  o f  an e lem entary  school. A fte r  one week, th e  same 
instrum ent was read m in is te red  to  th e  same group under s im i la r  c o n d i t io n s .  A 
Pearson product-moment c o r r e l a t i o n  c o e f f i c i e n t  was c a lc u la te d  between the  two 
t e s t i n g s  fo r  each o f  th e  major v a r ia b le s .  The c o r r e l a t i o n  between Observed 
Role Behavior equaled .94; P re fe r re d  Role Behavior .98; E f fe c t iv e n e ss  .87.
The combined mean r e l i a b i l i t y  c o e f f i c i e n t  was .93 and rep re se n te d  a high le v e l  
o f  r e l i a b i l i t y  fo r  th e  purpose o f  t h i s  study  (Abel, 1965).
D escrip tion  o f  the  In s tru m en t . The Role A nalysis Q uestionna ire  c o n s is ts  
o f  two p a r t s .  P a r t  I o f  th e  ins trum ent recorded d e s c r ip t iv e  d a ta  from a l l  
responden ts .  P a r t  I I  o f  th e  ins trum ent inc luded  66 r o le  behavior s ta tem en ts  
d e s c r ip t iv e  o f  ta s k s  a s s i s t a n t  p r in c ip a l s  perform in  c a rry in g  out t h e i r  r o le .  
The s ta tem en ts  were grouped in to  th e  fo llow ing c a te g o r ie s :  a d m in is t r a t iv e ,
ta s k s ,  s t a f f  personnel t a s k s ,  s tu d en t personnel t a s k s ,  c u r r ic u lu m / in s t ru c t io n  
ta s k s ,  school/community r e l a t i o n s  t a s k s .  Role behavior s ta tem en ts  were ra te d  
by respondents  on a L ik e r t - ty p e  measurement s c a le ,  a f iv e - p o in t  s c a le  in  which
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the  in t e r v a l  between each p o in t  i s  assumed to  be equal. Respondents r a t e d  the  
behavior s ta tem en ts  in  two dimensions: p r e f e r r e d  r o le  behav ior  and observed
ro le  behav ior .  At the  end o f  each r o l e  ca teg o ry ,  respondents  r a te d  the 
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  in  t h a t  ca tegory  using  the  same L ik e r t-  
type s c a le  used fo r  p e rce p tio n s  o f  observed and p re fe r re d  r o l e  behav ior .
Three approaches were explored fo r  measuring re sp o n d en ts '  p e rc e p t io n s  of 
the  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s .  F i r s t ,  e f f e c t iv e n e s s  could be 
measured by asking  respondents  to  g ive  one o v e r - a l l  r a t i n g ;  however, one r a t i n g  
would no t  rev ea l  th e  e f fe c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a ls  in  s p e c i f i c  r o le
c a te g o r ie s .  Second, respondents  could r a t e  the  e f f e c t iv e n e s s  o f  a s s i s t a n t
p r in c ip a l s  on each behav ior  s ta tem en t ,  s im i la r  to  th e  method used to  measure 
observed and p re fe r r e d  r o le  behav io r .  Inform ation  ga thered  from th e  p i l o t  
s tudy, from members o f  th e  panel o f  ju d g es ,  and from the r e s e a r c h e r 's  co l leag u e s ,  
suggested th a t  respondents  may view t h i s  method as u n n ec e ssa r i ly  time consuming. 
In a d d i t io n ,  even though respondents  were assured  o f  the  c o n f i d e n t i a l i t y  of t h e i r  
re sponses ,  and even though they  were in s t ru c te d  th a t  responses  should be made 
in  terms o f t h e i r  opinion o f  the  p o s i t i o n  o f  elem entary school a s s i s t a n t  
p r in c i p a l ,  no t j u s t  th e  in d iv id u a l  occupying th e  p o s i t io n  in  t h e i r  schoo l,  
some would be u nw ill ing  to  respond h o n e s t ly  to  such a s p e c i f i c  measure o f  
e f f e c t iv e n e s s .
T here fo re ,  th e  t h i r d  approach in  which respondents  r a te d  e f f e c t iv e n e s s  in
each o f  th e  f iv e  r o le  c a te g o r ie s  was chosen and t h i s  approach produced adequate
d ia g n o s t ic  d a ta  fo r  t h i s  in v e s t ig a t io n .
Determ ination o f  th e  q u a l i ty  o f  the  w r i t t e n  job d e s c r ip t io n  was made from 
c r i t e r i a  developed fo r  judging  the  comprehensiveness and e x p l ic i t n e s s  o f  job 
d e s c r ip t io n s  rece iv ed  from 26 o f  th e  school systems inc luded  in  th e  sample.
The o th e r  n ine  systems d id  no t  have a w r i t t e n  job  d e s c r ip t io n  fo r  th e  p o s i t io n
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of elementary a s s i s t a n t  p r in c ip a l .  The panel o f  n ine  judges r a te d  th e  d e s c r ip t io n s  
on a s c a le  o f  one to  f iv e  in  each o f  th e  f iv e  r o l e  c a te g o r ie s .  A zero r a t i n g  
was given to  systems which did  no t  have a w r i t t e n  job  d e s c r ip t io n  fo r  the  
p o s i t io n .  The r a t i n g s  made fo r  each school system were matched w ith  re tu rn e d  
q u e s t io n n a ire s  from t h a t  system fo r  s t a t i s t i c a l  a n a ly s i s .
The P i lo t  Study
In an e f f o r t  to  he lp  e s t a b l i s h  content v a l i d i t y  and improve the  r e l i a b i l i t y  
o f  the  Role A nalysis  Q u es tio n n a ire ,  a p i l o t  s tudy  was conducted in  f iv e  schools 
which were judged to  be r e p r e s e n ta t iv e  o f  the schools  in  th e  s e le c te d  sample. 
P a r t i c ip a n t s  in  th e  p i l o t  s tudy  were encouraged to  change o r  add behavior s t a t e ­
ments and to  make sugges tions  about the in s t r u c t io n s  and /o r  d a ta  c o l le c t io n  
procedures .  They were a l s o  asked to  reco rd  in  th e  upper r ig h t-h a n d  corner 
th e  leng th  a f  time i t  took them to  complete th e  q u e s t io n n a ire .
The instrum ent used in  the  p i l o t  study con ta ined  two s e p a ra te  measures o f  
e f f e c t iv e n e s s .  The f i r s t  measure was item by item and th e  second measure was 
by ro le  ca tegory . The purpose o f  inc lud ing  both measures was t o  a s s i s t  the  
in v e s t ig a to r  in  determ ining  th e  b e s t  approach to  use in  reco rd in g  re s p o n d e n ts ' 
p e rcep tio n s  o f  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s  on th e  f i n a l  form o f  
th e  q u e s t io n n a ire .
Method o f  C o llec t in g  Data
A l e t t e r  was mailed to  the  C entra l O ffice  A dm in is tra to r  f o r  Personnel in 
the  62 V irg in ia  school d i s t r i c t s  employing a s s i s t a n t  p r in c i p a l s  fo r  elementary 
schoo ls .  They were reques ted  to  supply a copy o f  t h e i r  sy s tem 's  w r i t t e n  job 
d e s c r ip t io n  f o r  e lem entary  a s s i s t a n t  p r in c i p a l s .  A ll systems responded by 
e i t h e r  supplying a copy o f  th e  d e s c r ip t io n  or adv is ing  t h a t  t h e i r  system did  
not have such a d e s c r ip t io n .
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A l e t t e r  was w r i t t e n  to  th e  su p e r in ten d en t or c e n t r a l  o f f i c e  a d m in is t ra to r  
re sp o n s ib le  fo r  re sea rch  o f  each school d i s t r i c t  in  the  sample b r i e f l y  exp la in in g  
the  study  and req u e s t in g  perm ission  t o  con tac t  th e  p r in c ip a l s  o f  schools  s e le c te d  
fo r  th e  sample from th a t  d i s t r i c t .  T h ir ty -tw o  a f f i rm a t iv e  r e p l i e s  were rece iv ed .  
Negative r e p l i e s  were rece iv ed  from th r e e  school d i s t r i c t s .  One school had 
been s e le c te d  from each o f  th o se  th r e e  d i s t r i c t s ;  th e re f o r e ,  th e  sample was 
reduced by th r e e .
A l e t t e r  was w r i t t e n  to  p r in c i p a l s  o f  th e  66 schools  rem aining in  the  sample 
exp la in in g  th e  s tudy  and req u e s t in g  t h e i r  p a r t i c i p a t i o n .  F i f ty - f o u r  p r in c ip a l s  
agreed to  p a r t i c i p a t e  in  th e  s tudy  and they  supp lied  a r o s t e r  o f  te a c h e rs  from 
which 25 per cent o f  th e  te a c h e rs  were randomly s e le c te d  to  re c e iv e  survey 
in s trum en ts .  A Role A nalysis Q u es tio n n a ire ,  i n s t r u c t io n s ,  and a s e l f -a d d re s s e d  
stamped envelope were mailed to  54 p r i n c i p a l s ,  54 a s s i s t a n t  p r in c i p a l s  and 
481 te a c h e r s .  Four hundred n in e teen  q u e s t io n n a ire s  were r e tu rn e d  fo r  an o v e ra l l  
r e tu rn  r a t e  o f  71%; 88.8% o f  th e  p r in c i p a l s  r e p l i e d ;  83.3% o f  th e  a s s i s t a n t  
p r in c ip a l s  r e p l i e d ;  and 66.7% o f  th e  te a c h e rs  r e p l i e d .
Null Hypotheses
In t h i s  s tudy , the  fo llow ing  n u l l  hypotheses were t e s t e d :
1. There a re  no s i g n i f i c a n t  d i f f e r e n c e s  among p r i n c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te ach e rs  in  t h e i r  p e rc e p t io n s  o f  th e  observed ro le
behavior o f  a s s i s t a n t  p r in c ip a l s  as measured by the  Role A nalys is  Q ues tionnaire .
2. There a re  no s i g n i f i c a n t  d i f f e r e n c e s  among p r i n c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  p r e f e r r e d  r o le
behavior o f  a s s i s t a n t  p r in c i p a l s  as measured by the  Role A nalysis  Q ues tionna ire .
3. There are  no s ig n i f i c a n t  d i f f e r e n c e s  among p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  
as measured by th e  Role A nalysis  Q ues tionna ire .
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4. There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between th e  r a te d  e f f e c t iv e n e s s  o f  
a s s i s t a n t  p r in c ip a l s  and th e  congruence o f  t h e i r  observed and p re fe r r e d  
r o l e  behavior as  measured by th e  Role A nalysis  Q ues tionna ire .
5. There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between the  r a te d  e f f e c t iv e n e s s  
o f  a s s i s t a n t  p r in c i p a l s  and th e  q u a l i ty  of t h e i r  w r i t t e n  job d e s c r ip t io n .
Treatment o f  the  Data
The d a ta  were computer analyzed and A nalysis  o f  Variances used to  t e s t  
Null Hypotheses 1, 2, and 3 were obta ined  through use o f  the  SPSS subprogram 
Breakdown. B iv a r ia te  c o r r e l a t i o n  a n a ly s is  was used to  t e s t  Null Hypotheses 
4 and 5 by determ ining  th e  s t r e n g th  and d i r e c t io n  o f  th e  r e la t io n s h ip  between 
th e  c r i t e r i o n  v a r ia b le  and th e  p r e d ic to r  v a r i a b le s .  S p e c i f i c a l ly ,  th e  SPSS 
program, Pearson Corr was used to  compute Pearson product-moment c o r r e l a t io n s  
fo r  p a i re d  v a r ia b le s .
Separate  ana lyses  o f  each ca tegory  and each ta sk  were performed fo r  
observed r o l e  behavior and p r e f e r r e d  ro le  behav io r .  Because o f  th e  la rg e  
number o f  analyses  performed, the  r i s k  o f  a Type 1 e r r o r  was co n s id e ra b le .  
T here fo re ,  only those  v a lues  a t  th e  .01 le v e l  or l e s s  were accepted  to  
in d ic a te  s i g n i f i c a n t  d i f f e r e n c e s .
Summary
The purpose o f  t h i s  study  was to  determ ine the  q u a l i t y  o f  w r i t t e n  job 
d e s c r ip t io n s  fo r  th e  p o s i t io n  o f  elementary a s s i s t a n t  p r in c ip a l  and to  measure 
th e  observed r o le  behav io r ,  p r e f e r r e d  r o le  behav io r ,  and e f f e c t iv e n e s s  o f  
a s s i s t a n t  p r in c i p a l s .  The hypotheses were drawn from th e  l i t e r a t u r e  and d a ta  
to  t e s t  th e  hypotheses were c o l le c te d  through the  use o f  a Role A nalysis 
Q ues tionnaire  and a n a ly s is  o f  w r i t t e n  job d e s c r ip t io n s .  The c r i t e r i o n  v a r ia b le  
can be d es igna ted  as  Y = E f fe c t iv e n e s s ,  and p r e d ic to r  .v a r ia b le s  can be d es igna ted  
as Xj = Job D escr ip tion  and = Role Behavior Congruence Scores.
The su b je c ts  fo r  t h i s  in v e s t ig a t io n  inc luded  p r in c i p a l s ,  t e a c h e r s ,  and 
a s s i s t a n t  p r in c i p a l s  in  54 schools  which p a r t i c ip a t e d  out o f  69 randomly 
s e le c te d  V irg in ia  p u b l ic  e lem entary  schoo ls .  The s u b je c t s  were asked to  
complete the  Role A nalysis  Q ues tionnaire  and th e  da ta  were computer analyzed.
Chapter 4 
P re se n ta t io n  and A nalysis  o f  Data 
Data were c o l le c te d  to  determ ine whether th e re  are  s i g n i f i c a n t  d i f f e re n c e s  
among p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te ach e rs  in  t h e i r  p e rce p tio n s  o f  
th e  r o l e  behavior and e f f e c t iv e n e s s  o f  e lem entary  a s s i s t a n t  p r in c i p a l s  and to  
determ ine whether th e re  i s  a s i g n i f i c a n t  r e l a t i o n s h ip  between congruence o f  
r o l e  behavior scores  and e f f e c t iv e n e s s  as r a te d  by th e  respondents* F u r th e r ,  
w r i t t e n  job d e s c r ip t io n s  were c o l le c te d  and r a te d  as to  q u a l i ty  so a de te rm ina tion  
could be made o f  th e  r e la t io n s h ip  between the  q u a l i ty  o f  th e  job  d e s c r ip t io n  and 
th e  r a te d  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s .  The d a ta  ob ta ined  from th e  
Role A nalysis  Q uestionnaire  and from w r i t t e n  job d e s c r ip t io n s  a re  p re sen te d  and 
analyzed in  t h i s  c h a p te r .  When a p p ro p r ia te ,  d a ta  a re  d iscussed  in  f iv e  c a te g o r ie s :  
a d m in is t ra t iv e  ro le  b ehav io r ,  s t a f f  personnel r o l e  behav io r ,  s tu d en t personnel 
r o le  behav io r ,  c u r r ic u lu m / in s t ru c t io n  r o l e  behav io r ,  and school/community r e l a t i o n s  
r o l e  behav io r .
A nalysis  o f  Observed Role Behavior
Hypothesis 1 . There a re  no s ig n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  
a s s i s t a n t  p r in c i p a l s ,  and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  observed 
r o l e  behavior o f  a s s i s t a n t  p r in c i p a l s  as measured by the  Role A nalysis  
Q ues tionnaire .
One-way a n a ly s is  o f  v a r ian ce  p rocedures  used to  t e s t  t h i s  hypothesis  
produced a mean score fo r  each o f  th e  th r e e  groups fo r  th e  v a r ia b le  observed 
r o l e  behav io r .  The ob ta ined  £  r a t i o  o f  5.594 with an a s so c ia te d  p r o b a b i l i t y  of 
.0040 in d ic a te d  th a t  th e re  a re  s ig n i f i c a n t  d i f f e re n c e s  among th e  means o f  the  
th r e e  groups. The £  r a t i o  was s u f f i c i e n t l y  s i g n i f i c a n t  to  r e j e c t  Hypothesis 1. 
R esu lts  of th e  a n a ly s is  o f  v a r ian ce  are  r e p o r te d  in  Table 1.
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A nalysis  o f  v a r iance  procedures were used to  examine th e  c a te g o r ie s  o f  ta sk s  
as l i s t e d  on the  q u e s t io n n a ire .  S ig n i f i c a n t  d i f f e re n c e s  were ev iden t in  th re e  
o f  th e  f iv e  c a te g o r ie s :
S t a f f  Personnel (F = 9 .780, p = .0001)
Student Personnel (F = 4 .913, p = .0078)
C u rr icu lu m /In s t ru c t io n  (F = 10.019, p = .0001)
To determine s p e c i f i c  ta sk s  which were th e  source o f  d i f f e r i n g  p e rce p tio n s  
o f  observed r o l e  behav io r ,  a n a ly s is  o f  v a r ian ces  were made fo r  each ta sk .  The 
means o f  the  groups were s ig n i f i c a n t l y  d i f f e r e n t  a t  th e  .01 le v e l  on 21 o f  the  
66 s p e c i f i c  ta s k s  inc luded  on the  Role A nalysis Q ues tionna ire .  The mean response 
scores  and s tandard  d e v ia t io n s  of respondents  fo r  each category  and fo r  each 
ta s k  a re  p resen ted  in  Appendix E, Tables A through F. Table 2 shows a comparison 
among th e  number o f  items fo r  which s ig n i f i c a n t  d i f f e re n c e s  and no s ig n i f i c a n t  
d i f f e re n c e s  were found in  each category .
An examination o f  th e  items grouped under A dm in is tra tive  Tasks rev ea led  
th a t  13 o f  th e  14 item s d id  not produce s i g n i f i c a n t  d i f f e re n c e s  among the  groups. 
The only a d m in is t ra t iv e  ta s k  on which th e  groups he ld  s ig n i f i c a n t l y  d i f f e r e n t  
p e rc e p t io n s  was:
Administer the  school in  th e  p r i n c i p a l ' s  absence (F = 6 .538, p = .0016)
The S ta f f  Personnel Tasks ca tegory  contained 13 items and th e  fo llow ing 
seven were s ig n i f i c a n t :
Involve s t a f f  in  developing school procedures and re g u la t io n s  
(F = 5 .805, p = .0033)
Advise and counsel w ith  members o f  the  s t a f f  (F = 4 .693, p = .0096)
Mediate d isagreem ents among personnel (F = 4 .994, p = .0072)
P a r t i c ip a t e  in  in te rv iew s  o f  c e r t i f i e d  and n o n - c e r t i f i e d  personnel fo r  
employment purposes (F = 8 .246, p = .0003)
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Table 1
One Factor A nalysis  o f  Variance o f  P r i n c i p a l s ' ,  A s s is ta n t  
P r i n c i p a l s ' ,  and Teachers ' Percep tions  o f  Observed Role Behavior
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 11308.0000 235.5833 37.6828 48
A s s is ta n t  P r in c ip a ls 10905.0000 242.3333 42.4537 45
Teachers 72112.0000 221.2025 47.4293 326
Sum of  
Squares
Degrees of 
Freedom
Mean
Square F Ratio
Between Groups 23491.729 2 11795.864
Within Groups 877140.305 416 2108.510
a5.595
S i g n i f i c a n t  a t  .01 le v e l ;  p = .0040
A ss is t  te a c h e rs  in  p lann ing  and conducting p a re n t - te a c h e r  conferences 
(F = 14.082, p = .0000)
A ss is t  te a c h e rs  in  p rov id ing  a classroom atmosphere conducive to  good 
le a rn in g  s i t u a t i o n s  (F = 18.3777, p = .0000)
Involve s t a f f  in  fo rm ula ting  and ev a lu a t in g  school ph ilosophy  and goals 
(F = 5 .187, p = .0060)
P r in c ip a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and te a c h e rs  he ld  s i g n i f i c a n t l y  d i f f e r e n t  
p e rce p tio n s  o f  fo u r  o f  th e  13 items in  th e  Student Personnel Tasks category: 
Monitor placement o f  s tu d e n ts  (F = 4 .643 , p = .0101)
Coordinate programs fo r  g i f t e d  and /or  s p e c ia l  education  s tu d en ts  
(F = 4 .761 , p = .0090)
A ss is t  te a c h e rs  in  d iagnosing  and c o n t ro l l in g  s tuden t behav ior  
(F = 5 .477 , p = .0045)
Conduct p a ren t  conferences rega rd ing  p u p il  d i s c i p l i n e ,  a t ten d an c e ,  h e a l th ,  
and/or academic achievement (F = 7 .476, p = .0006)
Of th e  14 items inc luded  in  th e  C u rr ic u lu m /In s t ru c t io n  Tasks ca tegory ,
th e  fo llow ing  n ine  were s ig n i f i c a n t  and th r e e  o f  the  n ine  were h ig h ly  s ig n i f i c a n t  
Observe te a c h e rs  in  the  classroom (F = 9 .325, p = .0001)
Review te a c h e r  le sson  p lans  (F - 16.990, p = .0000)
Follow-up classroom v i s i t s  w ith  te a c h e r  conferences ,  d ia g n o s i s ,  and 
planning  (F - 15.451, p = .0000)
Confer w ith te a c h e rs  reg a rd in g  ed u ca tio n a l  p ro g re s s ,  promotion and 
r e t e n t io n  o f  s tu d e n ts  (F = 5 .855, p = .0031)
A ss is t  te a c h e rs  in  ev a lu a t in g  s tu d en t performance (F = 11.756, p = .0000)
Confer with te a c h e rs  about i n s t r u c t i o n a l  problems (F = 9 .407 , p = .0001)
A ss is t  te a c h e rs  in  s e le c t in g  c u r r i c u l a r  m a te r ia ls  (F = 6 .980 , p = .0010)
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I n te r p r e t  achievement t e s t  r e s u l t s  f o r  c u r r i c u l a r  p lann ing  (F = 5 .228, 
p = .0057)
A ss is t  te a c h e rs  in  s e le c t in g  a p p ro p r ia te  o b je c t iv e s  t o  meet in d iv id u a l  
needs o f  s tuden ts  and to  improve i n s t r u c t io n  (F = 8 .557, p = .0002)
The p e rce p tio n s  o f  the  study groups were not s i g n i f i c a n t l y  d i f f e r e n t  on 
any o f  the  12 items l i s t e d  in  th e  School/Community R ela t ions  Tasks ca tegory  
fo r  observed r o le  behav ior .
The mean score  of t e a c h e r s '  p e rc e p t io n s  was lowest o f  th e  th re e  groups on 
each o f  the  ta s k s  i d e n t i f i e d  as s i g n i f i c a n t ,  in d ic a t in g  t h a t  te a c h e rs  perce ived  
a s s i s t a n t  p r in c ip a l s  a c tu a l l y  performing those  ta sk s  le s s  than  p r in c ip a l s  and 
a s s i s t a n t  p r in c i p a l s .  Mean scores  fo r  te a c h e rs  ranged from a low o f  2.6503 fo r  
"Review te a c h e r  le sson  p la n s"  to  a h igh o f  4.5092 fo r  "Adm inister th e  school in  
the  p r i n c i p a l ' s  absence ."
A nalysis  o f  P re fe r re d  Role Behavior
Hypothesis 2 . There a re  no s i g n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  
a s s i s t a n t  p r i n c i p a l s ,  and te a c h e rs  in  t h e i r  p e rce p tio n s  o f  the  p re fe r re d  
r o l e  behavior of a s s i s t a n t  p r in c ip a l s  as measured by the  Role A nalysis 
Q ues tionna ire .
Examination o f  the  mean scores  ob ta ined  from one-way a n a ly s is  o f  va r iance  
procedures rev ea led  t h a t  th e  th re e  groups d id  not hold s i g n i f i c a n t l y  d i f f e r e n t  
pe rce p tio n s  o f  th e  p re f re e d  ro le  behavior o f  a s s i s t a n t  p r in c i p a l s .  The ob ta ined  
£  r a t i o  o f  2.356 w ith  an a s so c ia te d  p r o b a b i l i t y  o f  .0961 in d ic a te s  th a t  
hypo thesis  2 should no t be r e je c te d  a t  th e  .01 le v e l .  R esu lts  o f  th e  a n a ly s is  
o f  v a r ian ce  a re  re p o r te d  in  Table 3.
A nalysis  o f  v a r ia n ce  procedures were used to  examine th e  c a te g o r ie s  of 
ta sk s  as l i s t e d  on the q u e s t io n n a ire .  Even though th e  ob ta ined  F^ r a t i o  fo r  
t o t a l  p re fe r r e d  r o l e  behav ior  was not s u f f i c i e n t  to  r e j e c t  th e  hypo thesis  o f  no 
d i f f e r e n c e ,  s i g n i f i c a n t  d if f e re n c e s  were ev id en t  in  two o f  the  f iv e  c a te g o r ie s :
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Table 2
S ig n i f i c a n t  D ifferences  Among P r i n c i p a l s ' ,  A s s is ta n t  P r i n c i p a l s ' ,  
and T eachers ' Percep tions  o f  Observed Role Behavior by Category
Number o f  items o f  Number o f  items o f  no
Category s i g n i f i c a n t  d i f f e re n c e  s i g n i f i c a n t  d i f fe re n c e
A dm in is tra tive 1 13
S ta f f  Personnel 7 6
Student Personnel 4 9
C u rr icu lu m /In s t ru c t io n 9 5
School/Community R e la t ions 0 12
Total 21 45
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Student Personnel (F = 5 .405 , p = .0048)
School Community R e la tions  (F = 5 .749, p = .0034)
To determine s p e c i f i c  ta sk s  which were the  source o f  d i f f e r i n g  p e rcep tio n s  
of p re fe r re d  r o le  behav io r ,  a n a ly s i s  o f  v a r ia n ces  were made fo r  each ta s k .
The means o f  th e  groups were s ig n i f i c a n t l y  d i f f e r e n t  a t  th e  .01 le v e l  on 13 
o f  the  66 s p e c i f i c  ta s k s  inc luded  on th e  Role A nalysis  Q ues tionna ire .  The mean 
response scores  and s tandard  d e v ia t io n s  of responden ts  fo r  each ca tegory  and 
fo r  each ta sk  are  p resen ted  in  Appendix E, Tables G through L. Table 4 shows 
a comparison among th e  number o f  items f o r  which s ig n i f i c a n t  d i f f e re n c e s  and 
no s i g n i f i c a n t  d i f f e re n c e s  were found in  each ca tegory .
The one a d m in is t ra t iv e  ta s k  t h a t  y ie ld ed  a s ig n i f i c a n t  d i f fe re n c e  was:
Represent the  school a t  p ro fe s s io n a l  meetings (F = 6 .674, p = .0014)
Likewise, one ta sk  was s ig n i f i c a n t  in  th e  S t a f f  Personnel ca tegory :
A ss is t  te a c h e rs  in  p rov id ing  a classroom atmosphere conducive to  good 
le a rn in g  s i t u a t i o n s  (F = 5 .640 , p = .0038)
Four o f  th e  t h i r t e e n  items inc luded  in the  S tudent Personnel ca tegory  were 
s i g n i f i c a n t :
Supervise s tu d e n ts  o u ts id e  th e  classroom (e .g .  c a f e t e r i a ,  bus la n e s ,  h a l l s ,  
e t c . )  (F = 6 .052 , p = .0026)
Employ d i s c i p l i n a r y  measures to  co n tro l  s tu d en t behavior (F = 11.066, p = .0000) 
Counsel w ith  s tu d e n ts  r e f e r r e d  fo r  reasons o f  d i s c i p l i n e ,  a t ten d an ce ,  h e a l th ,  
and /or  academic achievement (F = 7 .914, p = .0004)
Mediate te a c h e r - s tu d e n t  problems (F = 8 .601, p = .0002)
Examination o f  C u r r ic u lu m /In s t ru c t io n  ta sk s  rev ea led  four  ta sk s  on which 
the  s tudy  groups he ld  s i g n i f i c a n t l y  d i f f e r e n t  p e rc e p t io n s :
Observe te a c h e rs  in  th e  classroom (F = 9 .086, p = .0001)
Review te a c h e r  le sson  p lans  (F = 12.773, p = .0000)
Follow-up classroom v i s i t s  w ith  te ach e r  con fe rences ,  d ia g n o s is ,  and 
planning  (F = 10.434, p = .0000)
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Table 3
One Factor Analysis o f  Variance o f  P r i n c i p a l s ' ,  A ss is ta n t  
P r i n c i p a l s ' ,  and T eachers ' Percep tions  o f  P re fe r re d  Role Behavior
Source o f  V ar ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 12131.0000 252.7292 36.2543 48
A s s is ta n t  P r in c ip a ls 12005.0000 266.7778 31.6837 45
Teachers 85788.0000 263.1534 34.3219 326
Sum of  
Squares
Degrees of 
Freedom
Mean
Square F Ratio
Between Groups 5535.538 2 2767.769
Within Groups 488793.588 416 1174.985
a 2 . 356
aNot s ig n i f i c a n t  a t  .01 le v e l ;  p = .0961
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Table 4
S ig n i f i c a n t  D iffe rences  Among P r i n c i p a l s ' ,  A s s is ta n t  P r i n c i p a l s ' ,  
and Teachers ' Percep tions  o f  P re fe r red  Role Behavior by Category
Category
Number o f  items of 
s i g n i f i c a n t  d i f fe re n c e
Number o f  items o f  no 
s i g n i f i c a n t  d i f fe re n c e
A dm in is tra tive 1 13
S t a f f  Personnel 1 12
Student Personnel 4 9
C u rr icu lu m /In s t ru c t io n 4 9
School/Community R ela tions 3 9
Total 13 53
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Communicate w ith curriculum  s p e c i a l i s t s  and/or c e n t r a l  o f f i c e  a d m in is t ra t iv e  
s t a f f  regard ing  school needs (F = 5 .153, p = .0062)
Three o f  the  School/Community R ela tions  ta sk s  produced s i g n i f i c a n t  d i f f e re n c e s .  
The study  groups did  not hold s i g n i f i c a n t l y  d i f f e r e n t  p e rce p t io n s  o f  what they 
observed a s s i s t a n t  p r in c ip a l s  doing on the  ta sk s  in  t h i s  ca tegory ; however, they 
d i f f e r e d  s i g n i f i c a n t l y  on what they  p r e f e r  a s s i s t a n t  p r in c i p a l s  to  do on the  
fo llow ing  th re e  item s:
Receive and co n s id e r  sugges tions  made by p a ren ts  to  i n t e r p r e t  va r io u s  
a sp e c ts  o f  th e  school program (F = 5.0555, p = .0068)
Coordinate school v i s i t a t i o n  program f o r  p a ren ts  and gues ts  (F = 5.055, 
p = .0034)
O rien t new s t a f f  members to  the  school and community (F = 10.016, p = .0001)
The means o f  te a c h e rs  were h ig h e s t  o f  th e  th re e  groups on the  fo llow ing  
s i g n i f i c a n t  t a s k s ,  in d i c a t in g  t h a t  they  expected th e se  behaviors  more than 
p r in c i p a l s  and a s s i s t a n t  p r in c ip a l s :
Represent the  school a t  p ro fe s s io n a l  meetings
Supervise s tu d e n ts  o u ts id e  th e  classroom
Employ d i s c i p l in a r y  measures to  c o n t ro l  s tu d en t behavior
Counsel w ith  s tu d e n ts  r e f e r r e d  f o r  reasons o f  d i s c i p l i n e ,  a t tendance ,
h e a l th ,  and/or academic achievement
Mediate te a c h e r - s tu d e n t  problems
Communicate w ith  curriculum  s p e c i a l i s t s  and /o r  c e n t r a l  o f f i c e  a d m in is t ra t iv e  
s t a f f  regard ing  school needs
Receive and cons ider  sugges tions  made by p a re n ts  to  i n t e r p r e t  var io u s  
a sp ec ts  o f  the  school program
Coordinate school v i s i t a t i o n  program fo r  p a re n ts  and gues ts  
O rien t new s t a f f  members to  the  school and community
The means o f  te a c h e rs  were lowest o f  the  th re e  groups on the  fo llow ing  
s i g n i f i c a n t  t a s k s ,  in d ic a t in g  th a t  they expected th e se  behaviors  le s s  than  
p r in c ip a l s  and a s s i s t a n t  p r in c ip a l s :
A ss is t  te a c h e rs  in  p rov id ing  a classroom atmosphere conducive to  good
le a rn in g  s i t u a t io n s
Observe te ach e rs  in  th e  classroom
Review te a c h e r  le sso n  plans
Follow-up classroom v i s i t s  w ith  te a c h e r  confe rences ,  d ia g n o s is ,  and p lanning 
A nalysis o f  E f fe c t iv e n e ss  Rating
Hypothesis 3. There a re  no s i g n i f i c a n t  d if f e re n c e s  among p r in c i p a l s ,  
a s s i s t a n t  p r i n c i p a l s ,  and te a c h e rs  in  t h e i r  p e rce p tio n s  o f  th e  e f f e c t iv e n e s s  
o f  a s s i s t a n t  p r in c i p a l s  as measured by th e  Role A nalysis Q ues tionna ire .
As exp la ined  in  Chapter 3, th e  independent e f f e c t iv e n e s s  r a t i n g s  were made 
in  f iv e  c a te g o r ie s  to  prov ide  more d ia g n o s t ic  d a ta  than  would be provided by 
one o v e r - a l l  e f f e c t iv e n e s s  r a t i n g .  A one-way a n a ly s i s  o f  v a r ia n ce  was conducted 
to  t e s t  th e  h y p o th es is .  Mean sco res  o f  each group f o r  th e  v a r ia b le  e f f e c t iv e n e s s  
were analyzed. A s s is ta n t  p r in c ip a l s  had the  h ig h e s t  mean sco re  while te ach e rs  
had the  lowest mean sco re .  The ob ta ined  £  r a t i o  o f  6.375 w ith  an a s so c ia te d  
p ro b a b i l i t y  o f  .0019 was s u f f i c i e n t l y  s i g n i f i c a n t  to  r e j e c t  hypo thesis  3 a t  the  
.01 le v e l  o f  s ig n i f i c i a n c e .  R esu lts  o f  th e  a n a ly s is  o f  v a r ian ce  are  re p o r te d  
in  Table 5.
A nalysis o f  v a r ian ce  procedures were used to  determine ta s k  c a te g o r ie s  
which showed s i g n i f i c a n t  d i f f e re n c e s  among th e  groups. Two o f  th e  f iv e  c a te g o r ie s  
were s i g n i f i c a n t  th e  .01 le v e l  o f  confidence:
S ta f f  Personnel (F = 5 .483, p = .0045)
C u r r ic u lu m /In s t ru c t io n  (F = 9 .344, p = .0001)
An exam ination o f  th e  mean response sco res  and s tandard  d e v ia t io n s  o f  
respondents  conta ined  in  Appendix E Table M re v e a ls  th a t  re sp o n d en ts '  p e rce p t io n s  
were s ig n i f i c a n t l y  d i f f e r e n t  in  two o th e r  c a te g o r ie s  a t  th e  .05 le v e l  o f  s ig n i f ic a n c e
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Table 5
One Fac to r  A nalysis o f  Variance o f  P r i n c i p a l s ' ,  A s s is ta n t  
P r i n c i p a l s ' ,  and Teachers ' P e rcep t ions  o f  E ffec tiv en e ss
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 971.0000 20.2292 3.3085 48
A ss is ta n t  P r in c ip a ls 958.0000 21.2889 3.4179 45
Teachers 6279.0000 19.2607 4.0226 326
Sum of  
Squares
Degrees of 
Freedom
Mean
Square F Ratio
Between Groups 184.833 2 92.415
Within Groups 6030.561 416 14.497
a 6 . 375
S i g n i f i c a n t  a t  .01 le v e l ;  p = .0019
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A dm in is tra tive  (F = 3.704, p = .0254)
S tudent Personnel (F = 3.057, p = .0481)
The mean sco res  followed a p a t t e r n  in  each o f  the  c a te g o r ie s :  a s s i s t a n t
p r in c ip a l s  had the  h ig h e s t  mean sc o re s ,  followed by p r i n c i p a l s '  mean sc o re s ,  
and te a c h e r s '  mean sco res  were low est.
A nalysis  o f  R e la t io n sh ip  Between Rated E ffec t iv en e ss  and Congruence 
o f  Role Behaviors
Hypothesis 4 . There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between the  r a te d  
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  and th e  congruence o f  t h e i r  
observed and p r e f e r r e d  r o le  behav ior  as measured by th e  Role A nalysis 
Q uestionna ire .
The hypo thesis  was analyzed to  determ ine whether congruence o f  p re fe r r e d  
r o l e  behav ior  and observed r o le  behav ior  was r e l a t e d  to  an independent measure 
o f  r a te d  e f f e c t iv e n e s s .  To conduct th e  a n a ly s i s ,  a new s e t  o f  sco res  was 
ob ta ined  by f in d in g  th e  d i f f e re n c e  between th e  p re fe r r e d  behav ior  scores  and 
the  observed behavior s c o re s .  The new d i f f e re n c e  scores  were compared fo r  a 
s i g n i f i c a n t  r e l a t io n s h ip  to  e f f e c t iv e n e s s  sco res  us ing  th e  c o r r e l a t i o n  c o e f f i c ie n t  
de r ived  from b iv a r i a t e  c o r r e l a t i o n  a n a ly s i s .
When th e  t o t a l  d i f f e re n c e  was compared to  t o t a l  e f f e c t iv e n e s s ,  a c o r r e la t io n  
c o e f f i c i e n t  o f  -.5211 was produced w ith  an a s so c ia te d  p r o b a b i l i t y  o f  .000 which 
provided  evidence th a t  a s i g n i f i c a n t  in v e rse  r e l a t io n s h ip  e x is te d  between the  
two v a r ia b le s  ( i . e .  as th e  d i f fe re n c e  score  in c re a se d ,  th e  e f f e c t iv e n e s s  score  
d ec re ase d ) .  T here fo re ,  hypo thesis  4 was r e j e c te d  a t  th e  .01 le v e l .
To f a c i l i t a t e  f u r th e r  a n a ly s is  o f  th e  r e l a t i o n s h i p ,  the  mean d i f f e re n c e  
sco res  produced by a n a ly s i s  o f  v a r ia n ce  procedures  were examined. R esu lts  o f  the  
ana lyses  a re  re p o r te d  in  Appendix E, Table N. The lowest mean d i f f e re n c e  scores  
were f o r  th e  Student Personnel ca tego ry ,  according to  p r in c i p a l s  and a s s i s t a n t  
p r in c i p a l s  w ith  means o f  1.9167 and 1.7556 r e s p e c t iv e ly .  Teachers had the 
lowest d i f fe re n c e  in  th e  a d m in is t ra t iv e  ca tegory ; however, they  s t i l l  saw more
61
d if f e re n c e  between observed and p re fe r re d  r o l e  behav ior  in  th a t  ca tego ry  than 
th e  ad m in is t ra to r s  saw. In f a c t ,  the  mean scores  o f  te a c h e rs  were h ighe r  in  
every ca tegory  than the  mean scores  f o r  a d m in is t r a to r s .  Teachers saw the  
most d i f fe re n c e  in  C u rr icu lu m /In s t ru c t io n  ta sk s  (10.2914). Means and s tandard  
d ev ia t io n s  fo r  d i f fe re n c e  sco res  a re  p resen ted  in  Table 6.
A nalysis  o f  v a r iance  procedures used to  determine s ig n i f i c a n t  d i f fe re n c e s  
among the  th re e  s tudy  groups on s p e c i f i c  ta sk s  i d e n t i f i e d  22 ta sk s  on which 
the  d if f e re n c e  scores  o f  th e  th re e  groups were s ig n i f i c a n t  a t  the  .01 le v e l .  
With the  excep tion  o f  one ta sk  where a s s i s t a n t  p r in c ip a l s  saw the  l a rg e s t  
d i f f e re n c e  - -  develop p lan  fo r  continuous coopera tive  curriculum  development - -  
te ach e rs  rep o r te d  th e  l a rg e s t  d iscrepancy  in  how they  observed a s s i s t a n t  
p r in c ip a l s  behaving and how they  would l ik e  fo r  them to  behave on every 
s ig n i f i c a n t  ta s k .
A dm in is tra tive  Tasks
A s s is t  p r in c ip a l  in  p lann ing  and su p erv is in g  emergency preparedness 
program (F = 4 .816, p = .0086)
S ta f f  Personnel Tasks
Involve s t a f f  in  developing school procedures and re g u la t io n s  
(F = 12.109, p = .0000)
Advise and counsel w ith members o f  the  s t a f f  (F = 6 .608 , p = .0015)
Mediate d isagreem ents among personnel (F = 10.721, p = .0000)
P a r t i c ip a t e  in  in te rv iew s o f  c e r t i f i e d  and n o n - c e r t i f i e d  personnel fo r  
employment purposes (F = 9 .180 , p = .0001)
A ss is t  te a c h e rs  in  p lann ing  and conducting p a re n t - te a c h e r  conferences 
(F = 7 .752, p = .0005)
A ss is t  te a c h e rs  in  p rov id ing  a classroom atmosphere conducive to  good 
le a rn in g  s i t u a t io n s  (F = 8 .106, p = .0004)
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Table 6
Means and Standard D eviations fo r  D ifference 
Between Observed and P re fe r red  Behavior o f  A ss is ta n t  P r in c ip a ls
P r in c ip a ls A s s is ta n t  P r in c ip a ls Teachers
C ategories Mean SD Mean SD Mean SD
A dm in is tra tive 2.8542 4.6080 4.4889 7.8324 6.202 5 8.1094
S ta f f  Personnel 3.5208 6.0564 5.9111 8.0392 10.0706 10.0297
Student Personnel 1.9167 4.3508 1.7556 5.9320 7.3374 9.4284
Curriculum/
In s t ru c t io n 4.4792 8.0846 7.5556 9.1938 10.2914 12.5123
School/Community
R ela tions 4.3650 8.3986 4.7333 7.6882 8.0491 9.9025
Involve s t a f f  in  fo rm ulating  and ev a lu a t in g  school philosophy and goals 
(F = 7.190, p = .0009)
Coordinate assignment o f  s tu d en t te a c h e rs  in  th e  school (F = 4 .685, p = .0097) 
S tudent Personnel Tasks
A ss is t  te a c h e rs  in  diagnosing and c o n t ro l l in g  s tuden t behavior 
(F = 5.974, p = .0028)
Approve o r  d isapprove s tuden t absences and/or ta rd in e s s  (F = 7.684, p = .0005) 
Supervise s tu d en ts  o u ts id e  th e  classroom (e .g .  c a f e t e r i a ,  bus la n e s ,  h a l l s ,  
e t c . )  (F = 8.126, p = .0003)
Employ d i s c i p l i n a r y  measures to  co n tro l  s tu d en t  behavior (F = 8.399, p = .0003) 
Counsel with s tu d e n ts  r e f e r r e d  fo r  reasons  o f  d i s c i p l i n e ,  h e a l th ,  a t ten d an ce ,  
and/or academic achievement (F = 7.434, p = .0007)
Conduct p a ren t  conferences rega rd ing  p u p il  d i s c i p l i n e ,  a t ten d an ce ,  h e a l th ,  
and /o r  academic achievement (F = 10.023, p = .0001)
O rien t p u p i l s  and p a re n ts  new to  the  school to  school f a c i l i t i e s  and 
re g u la t io n s  (F = 5 .575, p = .0041)
Mediate te a c h e r - s tu d e n t  problems (F = 9 .410, p = .0001)
C u rr ic u lu m /In s t ru c t io n  Tasks
Develop p lan  fo r  continuous, coopera tive  curricu lum  development 
(F = 5 .180, p = .0060)
Demonstrate and encourage te a c h e rs  to  t r y  new in s t r u c t io n a l  techn iques  
and methods (F = 5 .792, p = .0033)
Confer w ith te a c h e rs  about i n s t r u c t io n a l  problems (F = 5 .004, p = .0071) 
School/Community R e la tions  Tasks
A s s is t  and support te achers  in  t h e i r  p ro fe s s io n a l  r e l a t i o n s  w ith  s tu d e n ts ,  
s t a f f ,  and p a re n ts  (F = 5.443, p = .0046)
O rien t new s t a f f  members to  th e  school and community (F = 8 .614, p = .0002)
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The mean scores  and s tan d ard  d e v ia t io n s  fo r  the  d i f f e re n c e  fo r  each ta sk  are  
rep o r te d  in  Appendix E, Tables 0 through S.
A dditional ana lyses  were made by comparing th e  r e l a t i o n s h ip  o f  d i f fe re n c e s  
and e f f e c t iv e n e s s  by c a te g o r ie s  and by in d iv id u a l  ta sk s  by means o f  b iv a r i a t e  
c o r r e l a t io n  p rocedures .  Pearson c o r r e l a t i o n  c o e f f i c ie n t s  were ob ta ined  fo r  each 
ca tegory  to  determ ine the  a reas  in  which a s i g n i f i c a n t  r e l a t i o n s h ip  e x is te d  
between th e  congruence o f  observed and p re fe r r e d  r o l e  behavior w ith  th e  
independent e f f e c t iv e n e s s  r a t i n g  in  each ca tegory . A s ig n i f i c a n t  inve rse  
r e l a t io n s h ip  was found in  th e  A dm in is tra t ive  ca tego ry ,  - .4786 , p = .000, and 
s ig n i f i c a n t  p o s i t i v e  r e la t io n s h ip s  were found in  the  o th e r  fo u r  c a te g o r ie s :
S ta f f  P ersonnel,  ,4562, p = .0001; Student P ersonnel,  .4529, p = .000;
C u rr ic u lu m /In s t ru c t io n ,  .4536, p = .000; and School/Community R e la t io n s ,
.3924, p = .000. These f in d in g s  o f fe re d  a d d i t io n a l  support fo r  th e  r e j e c t i o n  
o f  n u l l  hypo thesis  fou r .
Because th e  e f f e c t iv e n e s s  r a t i n g s  were made in  c a te g o r ie s ,  a c o r r e l a t io n  
between each o f  th e  f iv e  e f fe c t iv e n e s s  r a t i n g s  and each o f  th e  66 ta sk s  was 
computed to  determ ine t h e i r  r e l a t i o n s h ip .  The c o e f f i c i e n t s  and p r o b a b i l i t i e s  
are  p resen ted  in  Appendix F, Table T. The f in d in g s  in d ic a te d  t h a t  d if f e re n c e  
scores  fo r  a l l  ta s k s  were s i g n i f i c a n t l y  r e l a t e d  to  th e  A dm in is tra t ive  Task 
E ffe c t iv e n e ss  r a t i n g s ;  64 ta sk s  were s i g n i f i c a n t l y  r e l a t e d  to  S t a f f  Personnel 
Tasks e f f e c t iv e n e s s  r a t i n g ;  63 ta sk s  were s i g n i f i c a n t l y  r e l a t e d  to  Student 
Personnel Task E ffe c t iv e n e ss  r a t i n g ;  64 items were s i g n i f i c a n t l y  r e l a t e d  to  
C u rr ic u lu m /In s t ru c t io n  Tasks E f fe c t iv e n e ss  r a t i n g ;  and 56 ta s k s  were s ig n i f i c a n t l y  
r e l a t e d  to  School/Community R e la tions  Tasks E ffe c t iv e n e ss  r a t i n g .  The d i f fe re n c e  
in  a l l  items inc luded  in  each ca tegory  were s ig n i f i c a n t l y  r e l a t e d  to  the  
e f f e c t iv e n e s s  r a t i n g  in  t h a t  p a r t i c u l a r  ca tegory . For example, the  d i f fe re n c e s  
in  a l l  fo u r tee n  a d m in is t ra t iv e  ta sk s  were s ig n i f i c a n t l y  r e l a t e d  to  th e  A dm in is tra tive  
Tasks E ffe c t iv e n e ss  r a t i n g .
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Analysis o f  R ea l t io n sh ip s  Between E ffe c t iv e n e ss  and Job D esc rip tion
Hypothesis 5. There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between the  r a te d  
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  and th e  q u a l i ty  o f  t h e i r  job 
d e s c r ip t io n .
Job d e s c r ip t io n  sco res  d es ig n a t in g  th e  q u a l i t y  o f  the  w r i t t e n  job  d e s c r ip t io n  
in  each o f  the  f iv e  c a te g o r ie s  were determined from r a t in g s  o f  comprehensiveness 
and e x p l ic i t n e s s  ass igned  by a panel o f  n ine  judges . The job d e s c r ip t io n  scores  
were compared f o r  a s i g n i f i c a n t  r e l a t i o n s h ip  to  e f f e c t iv e n e s s  scores  us ing  the 
c o r r e l a t i o n  c o e f f i c i e n t s  produced by th e  b iv a r i a t e  c o r r e la t io n  a n a ly s i s .
The c o r r e l a t i o n  c o e f f i c i e n t  comparing the  v a r ia b le s  job  d e s c r ip t io n  and 
e f f e c t iv e n e s s  o f  - .460  w ith  an a s s o c ia te d  p ro b a b i l i t y  o f  .174 was no t  s u f f i c i e n t  
to  r e j e c t  the  n u l l  h y p o th e s is .  According to  t h i s  comparison th e re  i s  no t  a 
s i g n i f i c a n t  r e l a t i o n s h ip  between th e  q u a l i ty  o f  th e  a s s i s t a n t  p r i n c i p a l ' s  
w r i t t e n  job  d e s c r ip t io n  and h i s  r a te d  e f f e c t iv e n e s s .
To a s s i s t  in  f u r th e r  a n a ly s is  o f  th e  r e l a t i o n s h i p ,  Pearson c o r r e l a t i o n  
c o e f f i c i e n t s  were c a lc u la te d  f o r  the  two v a r ia b le s  in  each ca tego ry .
Examination o f  th e  c o e f f i c i e n t s  con ta ined  in  Table 7 o f f e r s  support f o r  no t 
r e j e c t i n g  the  n u l l  hypo thesis  s ince  th e re  was no t  a s i g n i f i c a n t  r e l a t io n s h ip  
a t  th e  .01 le v e l  in  any o f  th e  c a te g o r ie s .
Summary
Five hypotheses were p resen ted  in  t h i s  ch ap te r .  The f in d in g s  were d iscussed  
in  terms o f  th e  s t a t i s t i c a l  ana lyses  used to  t e s t  the  f iv e  n u l l  hypotheses. 
Hypotheses one, two, and th r e e  were t e s t e d  by one-way a n a ly s is  o f  v a r ian ce  
p rocedures .  Table 1 con ta in s  r e s u l t s  showing t h a t  s ig n i f i c a n t  d if f e re n c e s  
e x i s t  between th e  p e rc e p t io n s  o f  p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te a c h e rs  
regard ing  the  observed r o l e  behavior o f  e lem entary  a s s i s t a n t  p r in c i p a l s .  There­
fo r e ,  n u l l  hypothesis  one was r e j e c te d  a t  th e  .01 le v e l  of s ig n i f i c a n c e .
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Table 7
C o r re la t io n  C o e f f ic ie n ts  Between Job D esc r ip tion  
Scores and E ffe c t iv e n e ss  Scores
Adminis- S t a f f  S tudent Curriculum/
Category t r a t i v e  Personnel Personnel I n s t r u c t io n
C o e ff ic ie n ts  -.1028 .0115 -.1035 .0856
P r o b a b i l i t i e s  .018 .407 .017 .040
Sch./Comm 
R ela tions
-.0076
.438
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Table 3 con ta in s  r e s u l t s  showing t h a t  a s ig n i f i c a n t  d i f f e re n c e  does not 
e x i s t  among the  p e rce p t io n s  o f  p r in c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and te ach ers  
rega rd ing  th e  p re fe r r e d  r o le  behavior o f  elem entary a s s i s t a n t  p r in c ip a l s .  
T here fo re ,  n u l l  hypo thesis  two was no t r e je c te d  a t  th e  .01 le v e l .  Tables G-L in  
Appendix E p re sen t  s p e c i f i c  p re fe r re d  ta sk s  on which th e  s tudy  groups held 
s ig n i f i c a n t l y  d i f f e r e n t  p e rc e p t io n s ;  however, those  d i f f e re n c e s  do not appear 
g re a t  enough 'to  cause a s ig n i f i c a n t  d i f f e re n c e  in  the  v a r ia b le  t o t a l  p re fe r r e d  
r o l e  behavior.
Table 5 con ta in s  r e s u l t s  showing th a t  s ig n i f i c a n t  d i f f e re n c e s  e x i s t  
between the  p e rc e p t io n s  o f  th e  groups reg a rd in g  th e  e f f e c t iv e n e s s  o f  elementary 
a s s i s t a n t  p r in c ip a l s .  Therefore ,  n u l l  hypothesis  th re e  was r e je c te d  a t  the  
.01 le v e l .  Teachers r a t e d  a s s i s t a n t  p r in c i p a l s  th e  l e a s t  e f f e c t i v e  o f  th e  th re e  
groups in  each o f  the  f iv e  c a te g o r ie s  while a s s i s t a n t  p r in c i p a l s  r a te d  themselves 
most e f f e c t iv e .
Hypothesis fou r  was t e s t e d  by b i v a r i a t e  c o r r e l a t io n  a n a ly s i s .  A new s e t  
o f  s c o re s ,  c a l le d  d i f f e re n c e  sc o re s ,  was ob ta ined  by s u b t r a c t in g  observed r o le  
behav ior  scores  from p re f e r r e d  r o le  behav ior  sco res .  In t h i s  a n a ly s i s ,  d i f f e re n c e  
sco res  were compared to  e f f e c t iv e n e s s  scores  in  each ca tego ry .  The comparison 
produced a s ig n i f i c a n t  c o r r e l a t i o n  c o e f f i c i e n t ,  and n u l l  hypo thes is  fou r  was 
r e je c te d  a t  th e  .01 l e v e l .  Teachers saw th e  g r e a t e s t  d i f f e r e n c e  between how 
a s s i s t a n t  p r in c ip a l s  behave and how they  would l ik e  them to  behave. Teachers 
a l so  r a te d  a s s i s t a n t  p r in c ip a l s  lower in  e f f e c t iv e n e s s  than  th e  o th e r  groups.
Table 6 r e p o r t s  means and s tandard  d e v ia t io n s  fo r  d i f f e r e n c e  sco res .
Pearson c o r r e l a t i o n  c o e f f i c i e n t s  ob ta ined  when th e  v a r ia b le s  job  d e s c r ip t io n  
and e f fe c t iv e n e s s  were compared a re  r e p o r te d  in  Table 7. The c o e f f i c ie n t s  did 
n o t  support r e j e c t i o n  o f  n u l l  hypo thesis  f iv e  which s t a t e d  t h a t  th e re  i s  no 
s i g n i f i c a n t  r e l a t io n s h ip  between th e  q u a l i ty  o f  the  job  d e s c r ip t io n  and r a te d  
e f f e c t iv e n e s s .
Chapter 5
Summary, Conclusions, D iscussion , and Recommendationa
The s ta tem ent o f  the  problem, a s e le c te d  review o f  th e  l i t e r a t u r e ,  a 
r e p o r t  o f  methods and p rocedures ,  and analyses  o f  th e  f in d in g s  were p resen ted  
in  th e  f i r s t  fo u r  ch a p te rs .  In t h i s  c h a p te r ,  a summary o f  th e  s tudy  and f in d in g s  
are  p resen ted  as  well as conclusions  and im p lic a t io n s  drawn from th e  conc lusions .  
Recommendations fo r  f u r th e r  study are  a l so  p re sen te d .
Summary
I t  was th e  purpose o f  t h i s  s tudy  to  measure th e  observed r o l e  behav ior ,  
p re fe r r e d  r o l e  behav io r ,  and e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  in  V irg in ia  
p u b l ic  elem entary schools as perce ived  by p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and 
te a c h e r s ,  and to  determine the  q u a l i ty  o f  w r i t t e n  job  d e s c r ip t io n s  fo r  th e  
p o s i t i o n .  The problem was s ta t e d  in  th e  fo llow ing  q u es tio n s :
1. Are th e re  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and 
te a c h e rs  in  t h e i r  p e rce p t io n s  o f  the  observed r o le  behav io r ,  p r e f e r r e d  r o l e  
behav io r ,  and e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  in  th e  fo llow ing  r o le  
c a te g o r ie s :  A d m in is t ra t iv e ,  S t a f f  Personnel,  S tudent P e rsonne l,  Curriculum/
I n s t r u c t i o n ,  and School/Community R e la tions?
2. Is  th e re  a r e l a t io n s h ip  between the  r a te d  e f f e c t iv e n e s s  of the  a s s i s t a n t  
p r in c ip a l  and the  congruence o f  h i s  observed and p re f e r r e d  r o le  behavior?
3. Is  th e re  a r e l a t io n s h ip  between th e  r a te d  e f f e c t iv e n e s s  o f  th e  a s s i s t a n t  
p r in c ip a l  and the  q u a l i ty  o f  h i s  w r i t t e n  job  d e s c r ip t io n ?
The s tudy  was considered  im portant fo r  (1) p rov id ing  in form ation  to  help 
c l a r i f y  the  r o le  of elem entary a s s i s t a n t  p r in c i p a l s  s ince  t h e i r  r o le  has been 
inadequate ly  def in ed ,  (2) p rov id ing  in form ation  about th e  perce ived  e f f e c t iv e n e s s  
o f  a s s i s t a n t  p r in c ip a l s  so ta sk s  can be ass igned  to  improve th e  a d m in is t ra t io n  and 
e f f e c t iv e n e s s  o f  e lem entary  schoo ls ;  and (3) p rov id ing  in s ig h t  in to  the  importance 
o f  a w r i t t e n  job d e s c r ip t io n  fo r  th e  p o s i t i o n .
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S elec ted  l i t e r a t u r e  was reviewed from fo u r  p e rsp e c t iv e s :  a d m in is tra t io n
of elem entary schoo ls ,  r o le  fun c tio n s  o r  ta s k s  o f  elem entary school a d m in is t r a to r s ,  
e f f e c t iv e n e s s  o f  school a d m in is t r a to r s ,  and r o l e  th eo ry .  S oc ia l  systems theo ry  
provided th e  conceptual and t h e o r e t i c a l  framework fo r  th e  s tudy  because o f  i t s  
a p p l i c a b i l i t y  to  the  problems r e l a t e d  to  o rg a n iz a t io n a l  r o l e  and th e  e f f e c t iv e n e s s  
of r o l e  incumbents. A b a s ic  assumption o f  the  s o c ia l  systems theo ry  i s  th a t  
e f f e c t iv e n e s s  i s  a fu n c tio n  o f  th e  congruence o f  behavior and e x p e c ta t io n s .
Agreement among r e f e r e n t  groups reg a rd in g  ex p ec ta t io n s  fo r  an a d m in is t ra t iv e  
r o le  incumbent i s  im portant for e f f e c t iv e  a d m in is t ra t io n  o f  th e  o rg an iz a t io n .
Five re se a rc h  q u es tio n s  were genera ted  and were phrased in  terms o f  the 
fo llow ing n u l l  hypotheses which were s t a t i s t i c a l l y  t e s t e d  fo r  s ig n i f ic a n c e  a t  
th e  .01 le v e l :
1. There a re  no s ig n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e rs  in  t h e i r  p e rce p t io n s  o f  the  observed r o le  behavior of a s s i s t a n t  
p r in c ip a l s  as measured by th e  Role A nalysis Q ues tionna ire .
2. There a re  no s ig n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e rs  in  t h e i r  p e rce p t io n s  o f  the  p re fe r re d  r o le  behavior o f  a s s i s t a n t
• p r in c ip a l s  as measured by th e  Role A nalysis  Q ues tionna ire .
3. There a re  no s ig n i f i c a n t  d i f f e re n c e s  among p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e rs  in  t h e i r  p e rc e p t io n s  o f  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a ls  
as measured by th e  Role Analysis Q uestionna ire .
4. There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between th e  r a te d  e f f e c t iv e n e s s  of 
a s s i s t a n t  p r in c ip a l s  and th e  congruence o f  t h e i r  observed and p re fe r r e d  r o le  
behavior as measured by the  Role A nalysis  Q uestionnaire .
5. There i s  no s ig n i f i c a n t  r e l a t io n s h ip  between th e  r a te d  e f fe c t iv e n e s s  
o f  a s s i s t a n t  p r in c ip a l s  and th e  q u a l i ty  o f  t h e i r  w r i t t e n  job  d e s c r ip t io n .
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The popu la tion  fo r  th e  study inc luded a l l  V irg in ia  p u b l ic  elem entary  schools  
which employed a f u l l - t im e  a s s i s t a n t  p r in c ip a l  and which served a grade range of 
any combination of p re -k in d e rg a r te n  through grade s ix .  A t o t a l  number o f  589 
q u e s t io n n a ire s  were d i s t r i b u t e d  to  the  th r e e  s tudy  groups in  54 randomly s e le c te d  
elem entary  schools .  The number o f  completed and re tu rn e d  q u e s t io n n a ire s  fo r  
each group was as fo llow s: p r in c i p a l s ,  48; a s s i s t a n t  p r in c i p a l s ,  45; and
te a c h e r s ,  326. The t o t a l  number o f  completed and re tu rn e d  q u e s t io n n a ire s  was 
419 out o f  589 fo r  71 per  cent r e tu rn .
Job d e s c r ip t io n  d a ta  from the  study were c o l le c te d  from personnel a d m in is t ra to r s  
from each o f  th e  school d i s t r i c t s  which inc luded  schools  chosen fo r  th e  sample.
Role behav ior  and e f f e c t iv e n e s s  d a ta  were c o l le c te d  through a 66-item  Role 
Analysis Q uestionnaire  developed and mailed to  re sponden ts .
Findings and Conclusions
The p ro b a b i l i t y  d i s t r i b u t i o n  o f  th e  £  r a t i o  ob ta ined  from one-way a n a ly s is  
o f  v a r ian ce  procedures was u s e d ' to  t e s t  n u l l  hypotheses one, two, and th r e e .
The f i r s t  n u l l  hypo thesis  th a t  th e re  were no s ig n i f i c a n t  d i f f e re n c e s  among 
p r in c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  and te a c h e rs  in  t h e i r  p e rce p t io n s  of the  
observed r o l e  behavior o f  a s s i s t a n t  p r in c ip a l s  was r e j e c te d  a t  the  .01 le v e l  of 
s ig n i f ic a n c e .  Category a n a ly s is  rev ea led  t h a t  s i g n i f i c a n t  d i f f e re n c e s  e x is te d  
among respondents  in  th r e e  c a te g o r ie s :  s t a f f  p e rso n n e l ,  s tuden t p e rso n n e l ,  and
c u r r ic u lu m / in s t ru c t io n .  Item a n a ly s is  showed t h a t  respondents  d i f f e r e d  s i g n i f i ­
c a n t ly  on 21 o f  the 66 s p e c i f i c  ta sk s  inc luded  on the  q u e s t io n n a ire .  Twenty 
of th e  21 ta sk s  i d e n t i f i e d  as s ig n i f i c a n t  were inc luded  in  one o f  th o se  th re e  
c a te g o r ie s .  I t  appears th e  th re e  groups g e n e ra l ly  agreed in  t h e i r  o bserva tions  
o f  a s s i s t a n t  p r in c ip a l s  perform ing a d m in is t r a t iv e  and school/community r e l a t i o n s  
ta s k s .
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Based on a n a ly s is  o f  th e  t o t a l  sco res  o f  groups f o r  th e  v a r ia b le  p re fe r r e d  
r o l e  behav io r ,  th e  second n u l l  hypo thesis  was no t r e j e c te d  a t  th e  .01 le v e l .  
However, th e re  were two c a te g o r ie s  o f  ta s k s  t h a t  produced s ig n i f i c a n t  d i f f e re n c e s  
among th e  groups: s tu d en t personnel and school/community r e l a t i o n s .  Within the
studen t personnel ca tego ry ,  i t  was found t h a t  te a c h e rs  he ld  h igher  p re fe ren c es  
than p r in c ip a l s  and a s s i s t a n t  p r in c ip a l s  fo r  fou r  s p e c i f i c  t a s k s .  More than 
a d m in is t ra to r s  te a c h e rs  expected a s s i s t a n t  p r in c ip a l s  to  superv ise  s tu d en ts  
o u ts id e  th e  classroom , employ d i s c i p l in a r y  measures to  co n tro l  s tu d en t behav ior ,  
counsel w ith  s tu d e n ts  reg a rd in g  d i s c i p l i n e ,  a t ten d an c e ,  h e a l th ,  and /o r  academic 
achievement, and mediate te a c h e r - s tu d e n t  problems. Teachers , however, expected 
le s s  than  a d m in is t ra to r s  in  some c u r r ic u lu m / in s t ru c t io n  ta s k s .  They p re fe r r e d  
l e a s t  th a t  a s s i s t a n t  p r in c i p a l s  observe them in  the  classroom, review t h e i r  
le sson  p la n s ,  o r  have conferences w ith  them a f t e r  classroom v i s i t s .
Teachers held  h ig h e r  e x p e c ta t io n s  than  p r in c ip a l s  and a s s i s t a n t  p r in c ip a l s  
on th r e e  school/community r e l a t i o n s  t a s k s .  Two o f  th e  ta sk s  involved in t e r a c t io n  
with p a re n ts ,  and th e  t h i r d  involved o r ie n t in g  new s t a f f  members to  the  school 
and community.
Findings o f  th e  a n a ly s is  of th e  fo u r th  n u l l  hypo thes is  reg a rd in g  d i f f e re n c e s  
among the  study groups in  t h e i r  p e rc e p t io n s  o f  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  
p r in c ip a l s  in  f iv e  c a te g o r ie s  w arranted r e j e c t i o n  o f  th e  hypo thesis  a t  th e  .01 
le v e l .  Teachers r a te d  th e  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  lower than 
a d m in is t ra to r s  in  every ca tegory .
To t e s t  th e  h y p o th e s is ,  a new s e t  o f  sco res ,  d i f f e re n c e  between observed 
behavior scores  and p r e f e r r e d  behavior s c o re s ,  was compared to  e f f e c t iv e n e s s  
r a t i n g s  to  determ ine whether congruence o f  th e  two types  o f  behav ior  was 
s i g n i f i c a n t l y  r e l a t e d  tp  an independent e f f e c t iv e n e s s  r a t i n g .  R esu lts  o f  a
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b iv a r i a t e  c o r r e l a t io n  a n a ly s is  produced an in v e rse  r e l a t io n s h ip  ( i . e .  as th e  
d i f fe re n c e  score in c re a sed ,  the  e f fe c t iv e n e s s  score  decreased) s i g n i f i c i a n t  
enough to  r e j e c t  the  n u l l  hypothesis  a t  the .01 le v e l .
F u rther  a n a ly s is  o f  th e  d i f f e re n c e  scores y ie ld ed  22 ta s k s  on which the  
d i f fe re n c e  sco res  o f  th e  th re e  groups were s ig n i f i c a n t l y  d i f f e r e n t .  A s s is ta n t  
p r in c ip a ls  expressed th e  g r e a t e s t  d i f f e re n c e  o f  th e  th re e  groups in  t h e i r  
p e rce p tio n  o f  th e  c u r r ic u lu m / in s t ru c t io n  ta sk  developing a p lan  fo r  continuous 
coopera tive  curricu lum  development; however, t e a c h e r s '  p e rce p tio n s  were the 
most d iv e rs e  on the  o th e r  21 s ig n i f i c a n t  ta s k s .
B iv a r ia te  c o r r e la t io n  a n a ly s i s  was used to  t e s t  the  f i f t h  n u l l  hypo thesis  
which s t a t e s  th a t  th e re  i s  no s i g n i f i c a n t  r e l a t io n s h ip  between the  r a te d  
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c ip a l s  and th e  q u a l i ty  o f  t h e i r  job d e s c r ip t io n .
The f in d in g  suggested th a t  the  hypo thesis  should no t be r e j e c t e d  a t  th e  .01 le v e l .  
Pearson c o r r e l a t i o n  c o e f f i c i e n t s  c a lc u la te d  fo r  th e  two v a r ia b le s  in  each category  
o ffe red  support fo r  no t r e j e c t i n g  th e  hypothesis  because th e re  was no t  a 
s ig n i f i c a n t  r e l a t i o n s h ip  a t  the  .01 le v e l  in  any o f  the  c a te g o r ie s .
Discussion
P r i n c i p a l s , a s s i s t a n t  p r i n c i p a l s , and te ach e rs  in  th e  sample d isag reed  more 
on the  ta sk s  they  observed a s s i s t a n t  p r in c ip a l s  perform ing than  they  d id  on the  
ta sk s  they  p re fe r r e d  a s s i s t a n t s  to  perform. Even so , they  agreed on 45 o f  th e  
66 ta sk s  inc luded  in  the  Role A nalysis  Q ues tionna ire .  Most o f  th e  agreement was 
found in  the  a reas  o f  a d m in is t ra t io n  and school/community r e l a t i o n s .  The a rea  
o f  most disagreement was c u r r ic u lu m / in s t ru c t io n .  In each of th e  d ispu ted  ta sk s  
r e l a t e d  to  c u r r ic u lu m / in s t ru c t io n ,  te a c h e rs  d id  no t  observe a s s i s t a n t  p r in c ip a l s  
performing th e  d u t ie s  as o f ten  as  the  two a d m in is t ra to r  groups thought they  were 
performing them. A dm in is tra to rs  should look a t  th e se  ta sk s  c a r e fu l ly  to  determine 
whether they  a re  being performed as much as a d m in is t ra to r s  b e l ie v e ,  and when they
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are  p r in c ip a l s  and a s s i s t a n t  p r in c i p a l s  need to  develop s t r a t e g i e s  to  communicate 
to  te a c h e rs  t h a t  th e se  im portant d u t ie s  a re  being c a r r i e d  ou t.
The th re e  groups agreed on th e  p r e f e r r e d  behavior o f  53 o f  th e  66 ta sk s
included on th e  Role A nalysis  Q ues tionna ire .  These areas  o f  agreement can give
d i r e c t io n  to  p r in c ip a l s  in  a ss ig n in g  ta sk s  to  a s s i s t a n t  p r in c i p a l s .  A ss is ta n t
p r in c ip a ls  can b e n e f i t  from th e  knowledge o f  what both th e  p r in c ip a l  and te ach e rs
expect o f  them and then  take th e  i n i t i a t i v e  in  performing ta sk s  th a t  w i l l  meet
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the  ex p ec ta t io n s  o f  th e se  two r e f e r e n t  groups. S tro n g es t  agreement was on the  
a d m in is t ra t iv e  and s t a f f  personnel ta sk s  t h a t  a s s i s t a n t  p r in c ip a l s  should perform. 
However, sev e ra l  key ex p ec ta t io n s  in  the  a rea  o f  s tu d en t personnel were the  source 
of d isag reem en t.
Teachers in d ic a te d  they  would l ik e  fo r  a s s i s t a n t  p r in c ip a l s  to  assume a 
s trong  r o le  in  su p erv is in g  s tu d e n ts  o u ts id e  th e  classroom, in  d i s c ip l in in g  s tu d e n ts ,  
in  counseling  s tuden ts  who a re  having problems, and in  m ediating  problems th a t  
occur between te a c h e rs  and s tu d e n ts .  These ex p ec ta t io n s  could come from the  
in f lu en ce  o f  th e  t r a d i t i o n a l  r o l e  a s s i s t a n t  p r in c ip a l s  have performed in  the  
a rea  o f  s tu d en t  d i s c i p l i n e .  Yet, te a c h e rs  have expressed  t h i s  ex p ec ta t io n  fo r  
a d m in is t ra to r s  in  o th e r  re c e n t  r e s e a rc h .  The A ssoc ia t ion  f o r  Superv is ion  and 
Curriculum Development re p o r te d  th e  r e s u l t s  o f  two re c e n t  s tu d ie s  which in d ic a te d  
t h a t  te ach ers  want p r in c ip a l s  to  p lay  a s tro n g  r o l e  in  m a in ta in ing  s tuden t 
d i s c i p l in e  (ASCD, 1983).
Even though p r in c ip a l s  d id  no t expect a s s i s t a n t  p r in c ip a l s  t o  perform th ese  
p a r t i c u l a r  s tuden t personnel ta sk s  as much as te a c h e r s ,  perhaps they  should 
r e a s s e s s  t h e i r  p o s i t i o n  in l i g h t  o f  the  s trong  p re fe ren c es  expressed by te a c h e rs .  
Obviously, te a c h e rs  want he lp  in  t h i s  a re a .  I f  p r in c ip a l s  p r e f e r  not to  a ss ign  
th e se  ta sk s  to  a s s i s t a n t  p r in c i p a l s ,  p r in c i p a l s  them selves may need to  assume 
a g r e a te r  involvement in  d i s c i p l in i n g  and counse ling  s tu d e n ts .
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Three key ta sk s  in  th e  c u r r ic u lu m / in s t ru c t io n  ca tegory  a lso  were the  source 
o f  s tro n g  disagreement between te a c h e rs  and a d m in is t r a to r s .  Teachers in d ic a te d  
they  did  no t p r e f e r  a s s i s t a n t  p r in c i p a l s  to  observe them in  th e  classroom , to  
review t h e i r  le sson  p la n s ,  o r  to  confer  with them fo r  d iag n o sis  and planning  
purposes a f t e r  classroom v i s i t s .  I t  i s  conceivable  t h a t  te a c h e rs  would p r e f e r  
the  p r in c ip a l  to  perform such ta sk s  r a th e r  than  th e  a s s i s t a n t ,  s ince  the p r in c ip a l  
probably  has th e  u l t im a te  r e s p o n s i b i l i t y  f o r  ev a lu a t in g  te ach e r  performance.
I t  i s  a l so  p o s s ib le  t h a t  te a c h e rs  f e e l  they  do not need a s s is ta n c e  in  the 
i n s t r u c t io n a l  a re a .  Dr. James Sweeney was quoted in  ASCD Update (1983) as 
saying t h a t  h i s  re sea rch  in d ic a te d  t h a t  " te a c h e rs  a r e n ' t  p a r t i c u l a r l y  r e c e p t iv e  
to  s trong  in s t r u c t io n a l  le a d e rsh ip "  (p. 3 ) .  Teachers seem to  f e e l  t h a t  in s t r u c t io n  
i s  t h e i r  jo b ,  and they do not need a d m in is t ra to r s  looking over t h e i r  shou lde rs .  
S ince p r in c ip a l s  in d ic a te d  they  do expect t h e i r  a s s i s t a n t s  to  perform in s t r u c t io n a l  
d u t i e s ,  i t  would be d e s i r a b le  f o r  them to  communicate th e se  ex p ec ta t io n s  to  
te a c h e rs  and to  exp la in  th e  p a r t  th e  classroom o bserva tions  and r e l a t e d  s e rv ic e s  
o f fe red  can p la y  in  th e  improvement o f  i n s t r u c t io n .
An im portant im p lic a t io n  o f  th e  d i f f e re n c e s  th e  groups perce ived  between 
observed and p re fe r r e d  behav ior  i s  t h a t  te a c h e rs  re p o r te d  th e  most d i f f e re n c e  in  
21 o f  th e  22 ta s k s  i d e n t i f i e d  as s i g n i f i c a n t .  This f in d in g  may not be s u rp r is in g  
s ince  p r in c ip a l s  and a s s i s t a n t  p r in c ip a l s  have the  o p p o r tu n i ty  to  communicate 
about th e  ta sk s  t h a t  a re  being performed. However, te a c h e rs  a re  an important 
r e f e r e n t  group, and t h e i r  advice should be s o l i c i t e d  when th e  a s s i s t a n t  p r i n c i p a l ' s  
r o l e  i s  being developed in  a p a r t i c u l a r  schoo l.  Moreover, i t  would probably  
enhance th e  e f fe c t iv e n e s s  o f  th e  a s s i s t a n t  p r in c ip a l  in  meeting th e  ex p ec ta t io n s  
o f  te a c h e rs  and in  reducing  th e  d iscrepancy  between observed behavior and 
p re fe r r e d  behavior when th e  r o le  o f  a s s i s t a n t  p r in c ip a l  i s  communicated to
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te ach e rs  along with th e  r a t i o n a le  f o r  i t s  development. S t r a t e g ie s  need to  be 
developed to  "c lo se  th e  gap" o f  understanding  between what te a c h e rs  observe and 
what they  p r e f e r .
All th re e  study  groups agreed t h a t  a s s i s t a n t  p r in c ip a l s  were more e f f e c t iv e  
in  performing a d m in is t ra t iv e  and s tu d en t personnel ta sk s  than  the  ta sk s  o f  any 
o th e r  a rea .  P r in c ip a ls  and a s s i s t a n t  p r in c ip a l s  f e l t  th a t  a s s i s t a n t  p r in c ip a l s  
were l e a s t  e f f e c t i v e  in  the  a re a  o f  school/community r e l a t i o n s ,  w hile  te ach e rs  
r a te d  a s s i s t a n t  p r in c i p a l s  l e a s t  e f f e c t iv e  in  c u r r ic u lu m / in s t ru c t io n  ta s k s .  
Teachers rep o r te d  the  g r e a t e s t  d i f fe re n c e  between what they  observed a s s i s t a n t s  
doing and what they  p re fe r r e d  them to  do in  the  a rea  o f  c u r r ic u lu m / in s t ru c t io n .  
A s s is ta n t  p r in c ip a l s  a l so  rep o r te d  a la rg e  d iscrepancy  between what they  were 
doing and what they  would p r e f e r  to  do in  the a re a  o f  c u r r ic u lu m / in s t ru c t io n .
This f in d in g  supports  e a r l i e r  s tu d ie s  reviewed which found t h a t  a s s i s t a n t  
p r in c ip a ls  would l i k e  to  take a more a c t iv e  ro le  in i n s t r u c t i o n a l  le ad e rsh ip .  
A ss is ta n t  p r in c ip a l s  r a t e d  t h i s  area  as t h e i r  fo u r th  l e a s t  e f f e c t iv e  a rea  followed 
only  by school/community r e l a t i o n s  t a s k s .  P r in c ip a ls  d id  n o t  see as much 
d i f fe re n c e  between observed and p re f e r r e d  behavior in  th e  c u r r ic u lu m / in s t ru c t io n  
area .  However, i t  was s t i l l  th e  a rea  o f  th e  l a rg e s t  d i f f e re n c e  re p o r te d  by 
p r in c i p a l s .
No s ig n i f i c a n t  r e l a t io n s h ip  was found between th e  q u a l i ty  of th e  w r i t te n  
job d e s c r ip t io n ,  defined  in  terms o f  i t s  comprehensiveness and e x p l i c i t n e s s ,  and 
the  r a t e d  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s .  An exp lana tion  f o r  th e  f ind ing  
o f  no r e l a t io n s h ip  could be t h a t  few systems have high q u a l i ty  system-wide job 
d e s c r ip t io n s .  Moreover, t h i s  in v e s t ig a t io n  did  not a t tem pt to  determine whether 
the  respondents  were aware o f  the  d e t a i l s  o f  th e  job d e s c r ip t io n s  in  the  
systems t h a t  do have them. T here fo re ,  i f  a job  d e s c r ip t io n  i s  a v a i la b le  but 
s t a f f s  in  the  in d iv id u a l  schools  a re  no t aware o f  i t s  c o n te n ts ,  th e  d e sc r ip t io n  
would be expected to  have l i t t l e  o r  no e f f e c t  on the  performance o r  r a te d  
e f f e c t iv e n e s s  o f  th e  a s s i s t a n t  p r in c ip a l .
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While a comprehensive and e x p l i c i t  system-wide job d e s c r ip t io n  p ro p e r ly  
communicated to  p r in c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and te a c h e rs  chould help  
c l a r i f y  th e  r o le  o f  elem entary a s s i s t a n t  p r in c ip a l s  and c o n t r ib u te  to  th e  s ta tu s  
o f  th e  p o s i t i o n ,  i t  i s  suggested t h a t  th e  a d m in is t ra to r s  in  each school w i l l  
have to  assume r e s p o n s ib i l i t y  fo r  d e f in in g  th e  r o le .
The f in d in g s  o f  t h i s  study rev ea led  th a t  the  th r e e  s tudy  groups held s im i la r  
ex p ec ta t io n s  fo r  a s s i s t a n t  p r in c i p a l s .  However, t h e i r  obse rv a tio n s  o f  a s s i s t a n t s  
a c tu a l ly  perform ing th e  expected ta sk s  d i f f e r e d  s i g n i f i c a n t l y ,  and i t  was the  
group o f  te a c h e rs  who expressed th e  g r e a t e s t  d i f f e re n c e  between what they observed 
and what they  expected. These r e s u l t s  may imply t h a t  p r in c i p a l s  should ass ign  
to  t h e i r  a s s i s t a n t s  d u t ie s  which w i l l  most b e n e f i t  th e  ed u ca tio n a l  program of  
t h e i r  schoo ls .  As rep o r te d  in  th e  l i t e r a t u r e  review, th e  a s s i s t a n t  p r i n c i p a l ' s  
job  i s  determined u l t im a te ly  by th e  p r in c ip a l  and w i l l  be e s s e n t i a l l y  what th e  
p r in c ip a l  decides  i t  w i l l  be.
P r in c ip a ls  should take  advantage o f  t h e i r  su b o rd in a te 's  s t r e n g th s  in  making 
a c l e a r  d i f f e r e n t i a t i o n  o f  r o le  and r e s p o n s ib i l i t y .  They may need to  communicate 
more w ith  t h e i r  a s s i s t a n t s  about th e  ta s k s  being performed. Remembering t h a t  
the  a s s i s t a n t  p r in c ip a l s h ip  i s  o f te n  considered  a t r a i n in g  p o s i t io n  fo r  the  
p r in c ip a l s h ip ,  th e  p r in c ip a l  should vary  the  ro le  from time to  time to  provide  
a balance o f  experience .
Most im p o r tan t ly ,  the  p r in c ip a l  should d iscuss  th e  a s s i s t a n t ' s  r e s p o n s i b i l i t i e s  
w ith  th e  s t a f f ,  p u b lish  a job d e s c r ip t io n ,  and through h i s  a c t io n s  g ive some import 
to  those  r e s p o n s i b i l i t i e s .  I f  an a s s i s t a n t  i s  to  c a r ry  out e f f e c t i v e l y  th e  
r e s p o n s i b i l i t i e s  ass igned ,  he must be given th e  a u th o r i ty  to  make r e l a t e d  
d e c is io n s .  Frequent communication between p r in c ip a l s  and a s s i s t a n t  p r in c ip a l s  
and between a d m in is t ra to r s  and te a c h e rs  should c o n t r ib u te  to  a c l e a r  understanding  
o f  th e  a s s i s t a n t  p r i n c i p a l ' s  r o l e .
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A s s is ta n t  p r in c ip a l s  can he lp  c l a r i f y  t h e i r  r o l e .  They should a s se s s  t h e i r  
own s i t u a t i o n  and t h e i r  own goals  and communicate t h e i r  needs by seeking a 
wider range o f  experiences  in  t h e i r  p o s i t i o n .  While a s s i s t a n t  p r in c i p a l s  
a re  subo rd ina te  to  th e  p r in c ip a l  and must work w ith in  th e  e s ta b l i s h e d  framework, 
they  can enhance t h e i r  r o l e  by u t i l i z i n g  a p p ro p r ia te  communication techn iques  
to  help  te a c h e rs  become aware o f  the  ta sk s  being performed by th e  a s s i s t a n t  
p r in c i p a l .  S ince th e  d a ta  in d ic a te  t h a t  te a c h e rs  p r e f e r  a d m in is t ra to r s  to  assume 
r e s p o n s i b i l i t y  in  d i s c i p l i n i n g  s tu d e n ts ,  a s s i s t a n t s  may leave a no te  or t e l l  
te a c h e rs  involved th e  a c t io n  taken  w ith  rega rd  to  var ious  s tu d e n ts .  Moreover, 
a s s i s t a n t  p r in c i p a l s  should be v i s i b l e  to  te a c h e rs  and should meet f re q u e n t ly  
w ith  them in d iv id u a l ly  or in  small groups. They should i n i t i a t e  le a rn in g  
experiences  f o r  themselves and should c o n s i s t e n t ly  seek ways to  allow r e f e r e n t  
groups to  o f f e r  feedback to  the  a s s i s t a n t  p r in c ip a l  about h i s  performance.
A ss is ta n t  p r in c ip a l s  a re  no more e f f e c t iv e  than  r e f e r e n t  groups th in k  they  
a re ,  and in  t h i s  study  th e r e  was a s i g n i f i c a n t  r e l a t i o n s h ip  between th e  d i f fe re n c e  
in  observed and p re fe r r e d  ro le  behav io r  and the  r a te d  e f f e c t iv e n e s s  o f  a s s i s t a n t  
p r in c i p a l s .  T here fo re ,  s te p s  taken  to  reduce t h a t  d i f f e re n c e  should in c re a se  
th e  perce ived  e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s .
The f in d in g s  o f  t h i s  study  have im p lic a t io n s  fo r  th e  p re p a ra t io n  o f  
a d m in is t r a to r s ,  and fo r  s t a f f  development as i t  a p p l ie s  to  a l l  th r e e  study 
groups. For example, te a c h e rs  may need a b e t t e r  unders tand ing  o f  th e  a s s i s t a n t  
p r i n c i p a l ' s  r o l e  so they  can hold  r e a l i s t i c  e x p e c ta t io n s  fo r  the  r o l e  incumbent. 
P r in c ip a ls  may need a s s i s ta n c e  in  developing th e  a s s i s t a n t  p r i n c i p a l ' s  r o l e  and 
in  u t i l i z i n g  the  r o l e  incum bent's  s k i l l s  e f f e c t i v e l y .  F in a l ly ,  a s s i s t a n t  
p r in c ip a l s  may need improved s k i l l s  in  developing and communicating t h e i r  r o le  
under vary ing  c o n d it io n s .
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In S oc ia l Systems Theory, the  t h e o r e t i c a l  framework f o r  t h i s  s tudy , the  
concepts o f  r o l e ,  r o le  e x p e c ta t io n s ,  e f f e c t iv e n e s s ,  and e f f ic ie n c y  a re  developed 
in  th e  con tex t o f  o rg a n iz a t io n a l  g o a ls .  O rgan iza tiona l  r o l e  ex p ec ta t io n s  fo r  
a s s i s t a n t  p r in c ip a l s  in  e lem entary  schools a re  not well def ined  and, in  t h i s  
s tudy , o rg a n iz a t io n a l  goals  were not e s ta b l i s h e d .  G etze ls  and Guba (1957) a s s e r te d  
"judgments o f  e f f e c t iv e n e s s  and in e f f e c t iv e n e s s  a re  im possible  to  i n t e r p r e t  
u n le ss  both  th e  e x p ec ta t io n s  being app lied  and th e  behav io r  being observed are  
known" (p. 433). T here fo re ,  to  t e s t  the  con ten tio n  th a t  e f f e c t iv e n e s s  i s  a 
fu n c tio n  o f  th e  congruence o f  behavior and e x p e c ta t io n s ,  i t  was necessa ry  to  
determine e x p ec ta t io n s  held  by a s s i s t a n t  p r in c ip a l s  themselves as  well as ex p ec ta t io n s  
held  by two o f  t h e i r  im portant r e f e r e n t  groups. This was accomplished by having 
responden ts  des igna te  t h e i r  e x p ec ta t io n s  which could serve as behav io ra l  d i r e c t iv e s .
The f in d in g s  o f  t h i s  re se a rc h  supported  the  co n ten tio n  o f  Soc ia l Systems 
Theory t h a t  a r o le  incum bent's  r a te d  e f f e c t iv e n e s s  in c re a se s  or decreases  w ith  
the  le v e l  o f  congruence between behav ior  and e x p e c ta t io n s .  In a d d i t io n ,  a new 
dimension o f  the  th e o ry  became ev iden t because i t  was shown to  be a p p l ic a b le  to  
the  s tudy  o f  e f f e c t iv e n e s s  o f  in d iv id u a ls  in  the  o rg a n iz a t io n  w ithout re fe re n c e  
to  o rg a n iz a t io n a l  g o a ls .
Recommendations f o r  F u rther  Research
The f in d in g s  o f  t h i s  s tudy  provided evidence t h a t  p r i n c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te a c h e rs  d i f f e r  in  t h e i r  p e rce p tio n s  o f  th e  r o l e  behav ior  and 
e f f e c t iv e n e s s  o f  e lem entary  a s s i s t a n t  p r in c i p a l s .  F u r th e r ,  th e re  a re  d isc re p a n c ie s  
between th e  observed and p re fe r re d  behav ior  o f  a s s i s t a n t  p r in c ip a l s  which are  
r e l a t e d  to  t h e i r  e f f e c t iv e n e s s  as r a te d  by p r i n c i p a l s ,  a s s i s t a n t  p r in c i p a l s ,  
and te a c h e r s .  D iffe rences  a re  p a r t i c u l a r l y  ev iden t in  the  a rea  o f  cu rricu lum / 
i n s t r u c t io n .  I t  i s  recommended th a t
1. F u rther  in v e s t ig a t io n  o f  th e  observed and p re f e r r e d  r o l e  o f  elementary 
a s s i s t a n t  p r in c ip a l s  in  th e  area  o f  c u r r ic u lu m / in s t ru c t io n  be conducted.
2. An in v e s t ig a t io n  o f  how the  a s s i s t a n t  p r i n c i p a l ' s  r o l e  i s  communicated 
to  th e  a s s i s t a n t  p r in c ip a l  and to  te ach e rs  in  in d iv id u a l  schools  be made. 
Such an in v e s t ig a t io n  could explore th e  ques tion  o f  whether respondents  
a re  aware o f  system-wide job  d e s c r ip t io n s  and what e f f e c t  such job 
d e s c r ip t io n s  have on th e  performance o f  the  r o l e  incumbent. '
3. S ince te a c h e rs  re p o r te d  th e  g r e a t e s t  d i f fe re n c e  between p e rce p t io n s  o f  
observed and p re fe r r e d  r o l e  behavior o f  a s s i s t a n t  p r i n c i p a l s ,  t h e i r  
p e rce p tio n s  befo re  and a f t e r  s t r a t e g i e s  were employed to  communicate the  
r o l e  could be s tu d ie d  to  determine whether such s t r a t e g i e s  would help  
c l a r i f y  th e  r o l e .
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Mr. Howard C. Laumann 
Elementary School P r in c ip a l
Mrs. Diane Tolson
Elementary School A ss is ta n t  P r in c ip a l
Mr. Wayne M ills  
Elementary School Teacher
Mrs. Edna Faulk 
Elementary School Teacher
Appendix B
Request fo r  Approval to  Contact P r in c ip a ls  
o f  S e lec ted  Schools
Sample L e t te r
Mailed to  Superin tenden ts  o r  C en tra l  O ff ice  A dm in is tra to r  Responsible fo r  
Research in  the  Following V irg in ia  School Systems:
Counties C i t i e s
Accomack A lexandria
Albemarle* Chesapeake
Amelia Colonia l Heights
C aroline F rank lin
C h e s te r f ie ld Fredericksburg
F a ir fa x Hampton
Fauquier Lynchburg
Frederick Manassas
Henrico Newport News
Loudoun* Norfolk
Powhatan* Portsmouth
Prince  George Richmond
Prince  William Roanoke
P u lask i V irg in ia  Beach
Roanoke Williamsburg
Smyth
Spo tsy lvan ia
S ta f fo rd
Warren
Wythe
*Permission no t  g ran ted
SAMPLE
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In p a r t i a l  f u l f i l lm e n t  o f  the  requ irem ents  fo r  an Ed. D. Degree in  
Educational A dm in is tra tion  from The College o f  William and Mary, I am conducting 
re se a rc h  on th e  r o le  o f  th e  a s s i s t a n t  p r in c ip a l  in  V irg in ia  p u b lic  elem entary  
schoo ls .  A ss is ta n t  p r in c i p a l s  p la y  an im portant r o le  in  e lem entary  schools  and 
th e  purpose o f  t h i s  s tudy  i s  to  analyze the  ta sk s  a s s i s t a n t  p r in c i p a l s  a c tu a l ly  
perform and th e  ta sk s  t e a c h e r s ,  a s s i s t a n t  p r i n c i p a l s ,  and p r in c i p a l s  expect them 
to  perform. The r e s u l t s  o f  t h i s  r e s e a rc h  w i l l  be shared  w ith th e  Superv isor  o f  
Research fo r  Chesapeake Public  Schools t o  a s s i s t  him in  developing a job 
d e s c r ip t io n  fo r  a s s i s t a n t  p r in c ip a l s  in  Chesapeake. In a d d i t io n ,  a r e p o r t  o f  
th e  f in d in g s  w i l l  be mailed t o  a l l  school systems t h a t  p a r t i c i p a t e .  In d iv id u a l  
schools  w i l l  no t be i d e n t i f i e d  in  the  study  and th e  c o n f i d e n t i a l i t y  o f  a l l  
responses  w i l l  be s t r i c t l y  guarded.
A random sample o f  69 schools  was s e le c te d  and ______________________________
schools  were s e le c te d  from your system. I r e s p e c t f u l ly  re q u e s t  perm ission  to  
co n tac t  th e  p r in c ip a l s  o f  th o se  schools  to  s o l i c i t  t h e i r  p a r t i c i p a t i o n  in  t h i s  
in v e s t ig a t io n .  I understand  t h a t  p a r t i c i p a t i o n  w i l l  be v o lu n ta ry .
A copy o f  th e  proposed q u e s t io n n a ire  to  be completed by th e  p r i n c i p a l s ,  
a s s i s t a n t  p r in c i p a l s ,  and te a c h e rs  in  th e  s e le c te d  schools  i s  enclosed f o r  your 
in fo rm ation .  I f  you need a d d i t io n a l  in fo rm ation  about th e  s tudy , p le a se  a d v ise .
Thanking you fo r  your c o n s id e ra t io n  in  t h i s  m a tte r ,  I remain
S in c e re ly ,
E ls ie  W. Craig 
A s s is ta n t  P r in c ip a l  
Carver Elementary School 
Chesapeake Pub lic  Schools
Appendix C 
L e t te r s  o f  T ran sm itta l
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L e t te r  to  P r in c ip a l s  Requesting P a r t i c ip a t io n  in  the  Study
SAMPLE
In p a r t i a l  f u l f i l lm e n t  o f  th e  requirem ents  fo r  an Ed. D. Degree in  
Educational A dm in is tra tion  from The College o f  William and Mary, I am conducting 
re se a rc h  on th e  r o l e  o f  th e  a s s i s t a n t  p r in c ip a l  in  V irg in ia  p u b lic  elementary 
schoo ls .  A ss is tan t  p r in c ip a l s  p lay  an im portant r o l e  in  elem entary  sch o o ls ,  
and the  purpose o f  t h i s  s tudy  i s  to  analyze th e  ta sk s  a s s i s t a n t  p r in c i p a l s  
a c t u a l l y  perform and the  ta sk s  t e a c h e r s ,  a s s i s t a n t  p r i n c i p a l s ,  and p r in c ip a ls  
expect them to  perform. I t  i s  hoped th a t  s tu d ie s  o f  t h i s  kind w i l l  in c re a se  
re c o g n i t io n  o f  a s s i s t a n t  p r in c ip a l s  as  p ro fe s s io n a l  le a d e rs .
Based on in form ation  supp lied  by th e  S ta te  Department o f  Education, your 
school was one o f  69 randomly s e le c te d  fo r  the  sample. I have rece iv ed  
perm ission  from (S uperin tenden t or C en tra l O ff ice  A dm in is tra to r  fo r  Research) 
to  con tac t  you to  re q u e s t  your p a r t i c ip a t io n  in  t h i s  in v e s t ig a t io n .
A Role A nalysis  Q ues tionnaire  has been developed to  c o l l e c t  d a ta .  All 
responses  w i l l  remain c o n f id e n t ia l  and in d iv id u a l  schools  w i l l  no t  be i d e n t i f i e d .  
I f  you and your s t a f f  w i l l  be ab le  to  p a r t i c i p a t e ,  p le a se  send me a r o s t e r  o f  
your te ach e rs  in  th e  enclosed s e l f -a d d re s s e d  stamped envelope so th a t  25% of  
them can be randomly s e le c te d  to  re c e iv e  th e  survey instrum en t.
I understand p a r t i c i p a t i o n  w i l l  be v o lu n ta ry  and I a p p re c ia te  your 
c o n s id e ra t io n  o f  t h i s  r e q u e s t .
S in c e re ly ,
E ls ie  W. Craig 
A s s is ta n t  P r in c ip a l  
Carver Elementary School 
Chesapeake Pub lic  Schools
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L e t te r  Sent to  P r in c ip a ls  With T heir  Role A nalysis  Q uestionnaire
SAMPLE
Thank you fo r  agree ing  to  l e t  members o f  your s t a f f  p a r t i c i p a t e  in  my 
re se a rc h  s tudy  on th e  r o l e  o f  e lem entary  a s s i s t a n t  p r in c ip a l s  in  V irg in ia  
p u b l ic  e lem entary  sch o o ls .  I would l i k e  t o  be ab le  to  meet you p e rso n a l ly  
and express my a p p re c ia t io n ,  but fo r  now, a simple "thank you" w i l l  have 
to  do.
As a p r i n c i p a l ,  your opinion i s  e s p e c ia l ly  v a lu ab le  in  t h i s  r e s e a rc h .  
P lease  take  a few minutes to  complete th e  enclosed q u e s t io n n a ire  and r e tu r n  
i t  to  me in  th e  s e l f -a d d re s s e d  stampled envelope. The r e s u l t s  o f  the  
in v e s t ig a t io n  w i l l  be shared with you when they  a re  a v a i la b le .
I a p p re c ia te  your i n t e r e s t  and hope you have an en jo y ab le ,  r e s t f u l  
summer.
S in c e re ly ,
E ls ie  W. Craig
A ssis tan t Principal
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L e t te r  Sent to  A ss is ta n t  P r in c ip a ls  w ith t h e i r  Role A nalysis  Q uestionnaire
SAMPLE
A " p e n c i l"  fo r  your thoughts!
Dear Fellow A s s is ta n t  P r in c ip a l s ,
As a p a r t  o f  my g raduate  work a t  The College o f  William and Mary, I am 
conducting re sea rch  on the  r o l e  o f  a s s i s t a n t  p r in c ip a l s  in  V irg in ia  elementary 
schoo ls .  I t  seems t h a t ,  a l l  too o f te n ,  the  r o l e  i s  not c l e a r ly  d ef ined  and 
d i f f e r e n t  groups may hold  c o n f l i c t i n g  e x p e c ta t io n s  fo r  the  a s s i s t a n t  p r in c ip a l .  
I t  i s  my hope t h a t  re sea rch  o f  t h i s  kind w i l l  draw a t t e n t i o n  to  the  im portant 
r o le  a s s i s t a n t  p r in c ip a l s  p lay  in  elem entary schools  in  V irg in ia .
I know you are  e s p e c i a l l y  busy t h i s  time o f  the  y ea r ,  but I hope you w il l  
take  a few minutes to  complete th e  Role A nalysis  Q uestionnaire  and r e tu rn  i t  
to  me in  the  enclosed envelope. I t  w i l l  be i n t e r e s t i n g  to  le a rn  more about 
what our co lleagues  a re  doing throughout the  s t a t e .  Research r e s u l t s  w i l l  be 
shared w ith  you and o th e rs  who p a r t i c i p a t e .
These warm days make a l l  of us th in k  a l i t t l e  more about v aca tio n  and 
the  end o f  t h i s  school year .  I wish fo r  you a happy, r e s t f u l  summer. Thank 
you fo r  your time!
S in c e re ly ,
E ls ie  Craig
A ssistan t Principal
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L e t te r  Sent to  Teachers w ith  t h e i r  Role A nalysis  Q uestionnaire
SAMPLE
A " p e n c i l"  f o r  your thoughts!
Dear Educator,
As a p a r t  o f  my graduate  work a t  The College o f  William and Mary, I am 
conducting re sea rch  on the  ro le  o f  a s s i s t a n t  p r in c ip a l s  in  V irg in ia  p u b l ic  
elementary schoo ls .  I b e l ie v e ,  s ta te w id e ,  a s s i s t a n t  p r in c ip a l s  would l i k e  
to  have t h e i r  r o l e  c l a r i f i e d  so they  can provide  you, the  p ro fe s s io n a l  who 
a c tu a l ly  teaches  t h e .c h i ld r e n ,  th e  a s s i s ta n c e  and support you deserve . I t  
i s  im portant f o r  te ach e rs  to  express  t h e i r  opinions about e x p ec ta t io n s  they  
hold fo r  a d m in is t r a to r s .
I know you a re  e s p e c ia l ly  busy t h i s  time o f  the  y ea r ,  but I hope you
w i l l  take  a few minutes t o  complete th e  Role A nalysis  Q uestionnaire  and r e tu r n
i t  in  the  enclosed envelope. I t  w i l l  be in t e r e s t i n g  to  le a rn  more about what 
a s s i s t a n t  p r in c i p a l s  throughout V irg in ia  a re  doing. Research r e s u l t s  w i l l  be 
shared next f a l l  w ith  a l l  schools  t h a t  p a r t i c i p a t e .
These warm sp r in g  days make us a l l  look forward to  vaca tion  and the
end o f  another school year .  I wish fo r  you a happy, r e s t f u l  summer.
Thank you fo r  your time!
S in c e re ly ,
E ls ie  Craig
A ssistant Principal
Appendix D 
Role Analysis Q uestionnaire
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Table A
One Factor  A nalysis o f  Variance o f  P r i n c i p a l s ' ,  A s s is ta n t  P r i n c i p a l s ' ,  and 
Teachers ' Percep tions  o f  Observed Role Behavior in  Five C ategories
A dm in is tra tive Role Behaviors
Source o f  V ar ia t io n Sum Mean
Standard
Deviation
Number o f  
Cases
P r in c ip a ls 2573.0000 53.6042 7.6816 48
A ss is ta n t  P r in c ip a ls 2436.0000 54.1333 9.0769 45
Teachers 17141.0000 52.5798 9.9907 326
Sum of 
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 
Within Groups
125.140
38838.106
2
416
62.570
93.361
0.670 0.5122
S ta f f  Personnel Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 2216.0000 46.1667 8.6204 48
A s s is ta n t  P r in c ip a l 2095.0000 46.5556 10.1024 45
Teachers 13270.0000 40.7331 11.2038 326
Sum of 
Squares
Degrees o f  
Freedom
Mean
Square
F Ratio P ro b a b i l i ty
Between Groups 2290.287 2 1145.144
Within Groups 48709.560 416 117.090
9.780 0.0001
Table A (Continued)
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Student Personnel Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 2251.0000 48.8958 8.7768 48
A ss is ta n t  P r in c ip a ls 2277.0000 50.6000 8.4890 45
Teachers 14861.0000 45.5859 10.5517 326
Sum of Degrees o f Mean F Ratio P ro b a b i l i ty
Squares Freedom Square
Between Groups .1015.062 2 507.531
Within Groups 42976.374 416 103.303
4.913 0.0078
C u rr ic u lu m /In s t ru c t io n  Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number of 
Cases
P r in c ip a ls 2427.0000 50.5625 12.1128 48
A ss is ta n t  P r in c ip a ls 2237.0000 49.7111 12.4145 45
Teachers 14080.0000 43.1902 13.5249 326
Sum of  
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 3522.329 2 1761.164
Within Groups 73127.266 416 175.787
10.019 0.0001
Table A (Continued
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School/Community R e la t io n s  Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
Deviation
Number of 
Cases
P r in c ip a ls 1841.0000 38.3542 9.6436 48
A ss is ta n t  P r in c ip a ls 1860.0000 41.333 10.3333 45
Teachers 12751.0000 39.1135 10.9933 326
Sum of 
Squares
Degrees o f  
Freedom
Mean F Ratio . 
Square
P robab il i ty
Between Groups 239.814 2 119.907
Within Groups 48437.780 416 116.437
1.030 0.3580
Table B
Mean Response Scores and S tandard D eviations  fo r  Observed Role Behaviors
R elated  to  A dm in is tra tive  Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Administer school in
p r i n i c p a l ' s  absence 4.7083 0.7978 5.0000 0.0000 4.5092 0.9599
A ss is t  in  developing 
m aster school schedule 3.9375 1.1923 3.6667 1.4302 3.8558 1.2603
A ss is t  in  p lanning  school 
opening § c lo s in g  
procedures 4.2292 1.0567 4.2000 1.1794 3.9264 1.665
I n t e r p r e t  § implement 
school board p o l i c i e s  § 
s u p e r in te n d e n t 's  d i r e c t iv e s 3.7083 1.1291 3.8444 1.2424 3.5675 1.2404
Schedule § a ss ign  
s u b s t i t u t e  te ach e rs 3.7708 1.5607 3.6000 1.6706 3.3712 1.6752
A s s is t  in  p repa ring  annual 
school p lan  § budget 3.5833 1.3182 3.4667 1.3915 3.2362 1.3229
Inventory  5 r e q u i s i t i o n  
books, su p p l ie s  $ 
equipment 3.9583 1.2709 4.1111 1.2653 4.0061 1.3126
A ss is t  in  developing 
b u i ld in g  procedures  fo r  
grouping, promotion, 6, 
d i s c i p l in e 4.0833 0.9857 4.0889 1.1643 3.8129 1.2249
Represent th e  school a t  
p ro fe s s io n a l  meetings 3.4583 0.9666 3.4000 1.1560 3.6350 1.1171
Superv ise support s e rv ice s  
( e .g .  cu s to d ia l ,  c a f e t e r i a ,  
t r a n s p o r t a t i o n ,  h e a l th ) 3.3750 1.0842 3.6889 1.2760 3.5798 1.2883
Promote a r t i c u a t io n  with 
sending o r  re c e iv in g  
schools 3.2500 0.9565 3.2667 1.1362 3.1564 1.2216
A s s is t  p r in c ip a l  in  
p lann ing  § su p e rv is in g  
emergency preparedness  
program 3.6458 1.1011 3.5778 1.4692 3.7699 1.2400
Perform ro u t in e  o f f i c e  
work ( e .g .  r e p o r t s ,  
correspondence, te lep h o n e ,  
v i s i t o r s ) 3.5625 1.0499 4.1556 0.9524 4.0000 1.1259
A s s is t  in  p lann ing  8 
a d m in is te r in g  s tu d en t 
t e s t i n g  program 4.3333 0.8588 4.0667 1.3718 4.1534 1.2106
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Table C
Mean Response Scores and Standard D eviations fo r  Observed Role Behavior
R elated  to S ta f f  Personnel Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Involve s t a f f  in  develop- • 
ing school procedures § 
re g u la t io n s 3.6250 0-. 9593 3.7333 1.1160 3.2025 1.2362
Advise § counsel w ith  
members o f  the  s t a f f 3.8333 0.9070 4.2667 0.7804 3.7331 1.1580
Mediate disagreem ents 
among personnel 3.0833 1.0686 3.3778 1.3192 2.8067 1.2189
Read § share  with te ach e rs  
re c e n t  educa tio n a l  l i t e r a ­
tu r e  § re se a rc h 3.2500 1.1760 3.1778 1.4815 2.8436 1.3823
P a r t i c ip a t e  in  informal 
a c t i v i t i e s  w ith  te ach e rs  
§ s t a f f 3.9375 0.9980 3.6667 1.2247 3.6074 1.2646
P a r t i c ip a t e  in  in te rv iew s  
o f  c e r t i f i e d  § non­
c e r t i f i e d  personnel fo r  
employment purposes 3.3333 1.1361 3.3556 1.3169 2.6840 1.4234
Prepare s t a f f  b u l l e t i n s 2.9792 1.1011 3.3778 1.3192 2.7791 1.3360
Promote personnel s e l f -  
e v a lu a tio n 3.6667 1.0785 3.2444 1.4795 3.3497 1.3081
A ss is t  in  developing a 
school handbook fo r  s t a f f 3.9792 1.1758 4.0667 1.0745 3.6350 1.3004
A ss is t  te a c h e rs  in  
p lann ing  8 conducting 
p a re n t - te a c h e r  conferences 3.8125 1.1043 3.8222 1.0065 2.9847 1.4021
A ss is t  te a c h e rs  in  p ro ­
v id ing  a classroom 
atmosphere conducive to  
good le a rn in g  s i tu a t io n s 4.2083 0.9666 4.3111 0.8481 3.3528 1.3570
Involve s t a f f  in  formu­
la t i n g  § ev a lu a t in g  school 
philosophy 5 goals 3.7917 1.0097 3.5556 1.2713 3.2117 1.3155
Coordinate assignment of 
s tu d en t te a c h e rs  in  the  
school 2.6667 1.3422 2.6000 1.5869 2.5429 1.4769
Table D
Mean Response Scores and Standard D eviations fo r  Observed Role Behavior 
Related  to  Student Personnel Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Monitor placement o f  
s tuden ts 3.5625 1.0086 3.7556 1.2641 3.1963 1.3649
Coordinate programs fo r  
g i f t e d  and /o r  sp e c ia l  
education  s tu d en ts 3.5208 1.0516 3.4667 1.6321 2.9816 1.4314
Administer procedures fo r  
r e f e r r a l s  o f  s tu d en ts  to  
s p e c ia l iz e d  se rv ic e s  (e .g .  
Chair Child Study Team, 
Pupil Personnel Serv ices  
Team, e t c . ) 3.4583 1.3040 3.7556 1.5099 3.4049 1.3840
A ss is t  in  e s ta b l i s h in g  
procedure § sup erv is in g  
s tuden t reco rds 3.5000 1.0314 3.5333 1.2358 3.2638 1.3580
A ss is t  te a c h e rs  in 
d iagnosing § c o n t ro l l in g  
s tuden t behavior 4.0208 1.0208 4.6222 0.6138 4.0644 1.1390
Approve o r  disapprove 
s tu d en t absences and/or 
t a rd in e s s 3.0208 1.3126 2.8444 1.3973 2.8221 1.4819
Supervise the  enrollm ent 
§ t r a n s f e r  o f  s tu d en ts 2.8750 1.1962 3.1556 1.3135 2.8742 1.3608
Supervise s tuden ts  o u ts id e  
th e  classroom (e .g .  
c a f e t e r i a ,  bus la n e s ,  
h a l l s ,  e t c . ) 4.0833 1.1267 4.2222 0.9975 3.9755 1.2376
Employ d i s c ip l in a ry  
measures to  con tro l  
s tu d en t behavior 3.9583 1.0510 4.4889 0.7869 4.1196 1.1126
Counsel w ith  s tu d en ts  
r e f e r r e d  fo r  reasons o f  
d i s c i p l i n e ,  h e a l th ,  
a t ten d an ce ,  and/or 
academic achievement 4.0833 0.9639 4.4444 0.6927 4.1166 1.0635
Conduct p a re n t  conferences 
regard ing  p u p il  d i s c i p l i n e ,  
h e a l th ,  a t ten d an ce ,  and /or  
academic achievement 3.8958 1.0156 4.4667 0.6941 3.7515 1.2365
O rien t p u p i l s  § p a ren ts  
new to  th e  school to  school 
f a c i l i t i e s  § r e g u la t io n s 3.3958 1.0667 3.7333 1.0954 3.3742 1.2918
Mediate te a c h e r - s tu d e n t  
problems 3.5208 0.9223 4.1111 0.9101 3.6411 1.1462
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Table E
Mean Response Scores and Standard D eviations for Observed Role Behavior
Related to  C u rr ic u lu m /In s t ru c t io n  Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Observe te a c h e rs  in  the 
classroom 4.2500 0.9340 4.5333 0.7568 3.8252 1.2216
Review te ach e r  le sson  p lans 3.7292 1.1622 3.5333 1.4554 2.6503 1.4803
Follow-up classroom v i s i t s  
w ith  te ach e r  conferences ,  
d iagnosis  § p lanning 4.0625 1.0994 4.3778 0.9364 3.3436 1.4417
Confer with te a c h e rs  
regard ing  edu ca tio n a l  p rog­
ress., . promotion and 
r e te n t io n  o f  s tu d en ts 3.4792 1.1667 3.9778 1.1772 3.2515 1.4092
A ss is t  te a c h e rs  in  
ev a lu a t in g  s tuden t 
performance 3.7083 1.0097 3.3333 1.2968 2.8160 1.3393
Develop p lan  o f  con tinuous, 
coopera tive  curriculum  
development 3.5208 1.1667 2.9333 1.3883 3.0092 1.2949
Formulate, i n i t i a t e ,  § 
implement curriculum  
innova tions  8 changes 3.1875 1.1967 2.9333 1.4523 2.9632 1.3400
Communicate with c u r r i c ­
ulum s p e c i a l i s t s  and /or  
c e n t r a l  o f f i c e  a d m in is tra ­
t i v e  s t a f f  regard ing  
school needs 3.2292 1.1530 3.3556 1.4167 3.3497 1.2748
Demonstrate § encourage 
te ach ers  to  t r y  new 
in s t r u c t i o n a l  techn iques  
§ methods 3.5208 1.1667 3.4667 1.0787 3.0583 1.3078
Provide in s e rv ic e  t r a in in g  
fo r  s t a f f  members r e l a t e d  
to  curriculum  § in s t r u c t io n 3.2500 1.1940 2.9778 1.4379 2.7485 1.3143
Confer w ith te a c h e rs  about 
i n s t r u c t i o n a l  problems 3.6875 1.1139 3.9556 1.0651 3.1963 1.2955
A s s is t  te ach e rs  in  s e l e c t ­
ing c u r r i c u la r  m a te r ia ls 3.5208 1.0516 3.4222 1.1578 2.9141 1.3239
I n te r p r e t  achievement 
t e s t  r e s u l t s  fo r  c u r r ic u ­
l a r  p lann ing 3.7083 1.1291 3.4444 1.3409 3.0828 1.4019
A s s is t  te ach e rs  in  s e le c t in g  
ap p ro p r ia te  o b je c t iv e s  to  
meet in d iv id u a l  needs o f  
s tu d en ts  § to  improve 
in s t r u c t i o n 3.7083 0.9884 3.4667 1.1985 2.9816 1.3335
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Table F
Mean Response Scores and Standard D eviations for Observed Role Behavior
R elated to  School/Community R e la t ions  Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
P a r t i c ip a t e  in  PTA 
a c t i v i t i e s 4.2083 1.0510 4.3111 1.1042 4.2791 1.1116
Coordinate meetings with 
p a re n ts  to  i n t e r p r e t  $ 
ev a lu a te  v a r io u s  a spec ts  
o f  th e  school program 3.1250 1.1962 3.3111 1.3952 3.3681 1.2377
Receive § cons ide r  sugges­
t io n s  made by p a re n ts  § 
o th e r  in t e r e s t e d  community 
members 3.3542 1.1576 3.7111 1.1604 3.5583 1.1720
Coordinate school v i s i t a ­
t i o n  program f o r  p a ren ts  
§ guests 3.0625 1.1743 3.3333 1.3484 3.3129 1.2963
A ss is t  in  p lann ing  § 
su p e rv is in g  school p u b l ic  
r e l a t i o n s  program 3.2708 1.1437 3.2222 1.3465 3.3067 1.2568
Prepare n e w s le t te r s  § 
b u l l e t i n s  to  p a ren ts 2.5625 1.1091 2.9778 1.5149 2.6626 1.3043
Serve as l i a i s o n  with 
y ou th -se rv ing  agencies in  
th e  community 2.5625 1.1091 2.8000 1.3915 2.6074 1.2791
P a r t i c ip a t e  in  a c t i v i t e s  
o f  community o rg an iz a t io n s 2.7917 0.9884 3.0667 1.2505 2.8405 1.2863
Provide te a c h e rs  i n f o r ­
mation about community 
re sou rces 3.1458 1.0717 3.2889 1.2177 2.9172 1.3368
A s s is t  § support te ach ers  
in  t h e i r  p ro fe s s io n a l  
r e l a t i o n s  w ith  s tu d e n ts ,  
s t a f f ,  § p a re n ts 3.8333 0.9070 4.2444 0.8569 3.7669 1.1533
O rien t new s t a f f  members 
to  the  school § community 3.3125 1.1328 3.8222 1.1538 3.3528 1.3341
Provide p a re n ts  § s tuden ts  
in form ation  about 
community re sou rces 3.1250 1.1037 3.2444 1.1313 3.1411 1.2667
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Table G
One Factor A nalys is  o f  Variance o f  P r i n c i p a l s ' ,  A s s is ta n t  P r i n c i p a l s ' ,  and 
Teachers ' P e rcep t io n s  o f  P re fe r re d  Role Behavior in  Five C ategories
A dm in is tra tive  Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 2710.000 56.4583 6.8072 48
A ss is ta n t  P r in c ip a ls 2638.0000 58.6222 5.7299 45
Teachers 19163.0000 58.7822 7.2191 326
Sum of Degrees o f Mean
Squares Freedom Square F Ratio P ro b a b i l i ty
Between Groups 226.718 2 113.359
Within Groups 20560.031 416 49.423
2.294 0.1022
S t a f f  Personnel Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number of 
Cases
P r in c ip a ls 2385.0000 49.6875 8.4354 48
A s s is ta n t  P r in c ip a ls 2361.0000 52.4667 7.7524 45
Teachers 16562.0000 50.8037 8.0924 326
Sum of 
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 181.171 2 98.586
Within Groups 27278.948 416 65.574
1.397 0.2486
Table G (Continued)
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Student Personnel Role Behaviors
Source of V a r ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 2343.0000 48.8125 8.4240 48
A ss is ta n t  P r in c ip a ls  2356.0000 52.3556 8.4347 45
Teachers 17253.0000 52.9333 7.9898 326
Sum of Degrees o f Mean
Squares Freedom Square F Ratio P ro b a b i l i ty
Between Groups 707.103 2 353.551
Within Groups 27212.706 416 65.415
5.405 0.0048
C u rr ic u lu m /In s t ru c t io n  Role Behaviors
Source o f  V a r ia t io n Sum Mean
Standard
D eviation
Number of 
Cases
P r in c ip a ls 2642.0000 55.0417 10.8352 48
A s s is ta n t  P r in c ip a ls 2577.0000 57.2667 8.1140 45
Teachers 17435.0000 53.4816 10.9386 326
Sum of 
Squares
Degrees of 
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 618.023 2 309.011
Within Groups 47302.106 416 113.707
2.718 0.0672
Table G (Continued)
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School/Community R ela tions  Role Behaviors
Source o f  V aria t ion Sum Mean
Standard
Deviation
Number of 
Cases
P r in c ip a ls 2051.0000 42.7292 9.1576 48
A ss is ta n t  P r in c ip a ls 2073.0000 46.0667 8.4514 45
Teachers 15375.0000 47.1626 8.4257 326
Sum of  
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i t )
Between Groups 833.514 2 416.757
Within Groups 30156.663 416 72.492
5.749 0.0034
I l l
Table H
Mean Response Scores and Standard Deviations for  Preferred Role Behaviors
Related to  A d m in is tra t iv e  Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Administer school in
p r i n c i p a l ' s absence 4.8091 0.6428 4.8333 0.7244 5.000 0.0000
A ss is t  in  developing 
master school schedule 4.2917 0.9216 4.5111 0.8427 4.4693 0.8137
A ss is t  in  p lann ing  school 
opening § c lo s ing  
procedures 4.416? 0.9639 4.6444 0.5703 4.5061 0.8476
I n te r p r e t  § implement 
school board p o l i c i e s . § 
s u p e r in te n d e n t 's  d i r e c t iv e s 3.8750 1.1416 4.2667 0.8367 4.0644 1.0193
Schedule § ass ign  
s u b s t i t u t e  te ache rs 3.8750 1.4086 3.7556 1.4167 3.9172 1.3299
A ss is t  in  p repar ing  annual 
school p lan  § budget 4.0625 1.0799 4.3778 0.8605 4.0706 1.0249
Inventory  § r e q u i s i t i o n  
books, su p p l ie s  § 
equipment 4.1875 1.0650 3.9778 1.2338 4.1748 1.0913
A s s is t  in  developing 
bu i ld in g  procedures  fo r  
grouping, promotion, § 
d i s c i p l i n e 4.2917 - 0.8495 4.5333 0.7862 4.4540 0.8168
Represent th e  school a t  
p ro fe s s io n a l  meetings 3.6042 0.8440 3.9778 0.7830 4.0920 0.8827
Supervise support se rv ice s  
(e .g .  c u s to d ia l ,  c a f e t e r i a ,  
t r a n s p o r ta t io n ,  h ea l th ) 3.5417 1.1662 3.8000 1.0787 3.8773 1.0800
Promote a r t i c u l a t i o n  with 
sending o r  r e c e iv in g  
schools 3.5625 0.8970 3.8000 0.9677 3.6840 1.0502
A ss is t  p r in c ip a l  in 
p lanning  $ supe rv is in g  
emergency preparedness 
program 3.7708 1.0766 3.9333 1.2321 4.3681 0.8590
Perform ro u t in e  o f f ic e  
work (e .g .  r e p o r t s ,  
correspondence, te lephone , 
v i s i t o r s ) 3.7500 1.0417 3.9111 1.2760 4.0245 1.1365
A ss is t  in  p lanning  § 
ad m in is te ring  s tuden t 
t e s t i n g  program 4.3958 0.7363 4.1333 1.1985 4.3006 1.0385
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Table I
Mean Response Scores and Standard D eviations for Preferred Role Behaviors
Related to S t a f f  Personnel Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Involve s t a f f  in  develop­
ing school procedures § 
r e g u la t io n s 3.9167 0.9416 4.2000 0.9909 4.2454 0.7930
Advise § counsel w ith 
members o f  th e  s t a f f 4.0208 0.9107 4.3333 0.7071 4.2730 0.8425
Mediate disagreements 
among personnel 3.2083 1.1291 3.5333 1.0996 3.5552 1.1721
Read § share  w ith  te ach e rs  
rece n t  ed u ca tio n a l  l i t e r a ­
tu r e  § re sea rch 3.7917 1.0306 4.2444 0.8300 3.7638 1.0938
P a r t i c ip a t e  in  inform al 
a c t i v i t i e s  w ith te a c h e rs  
§ s t a f f 4.0625 1.0191 3.8667 1.1402 4.0951 0.9672
P a r t i c ip a t e  in  in te rv iew s  
o f  c e r t i f i e d  § non­
c e r t i f i e d  personnel fo r  
employment purposes 3.5000 1.1109 4.1333 0.9909 3.6840 1.2703
Prepare s t a f f  b u l l e t i n s 3.2500 1.0818 3.7556 0.8831 3.4908 1.0662
Promote personnel s e l f -  
eva lua tion 3.9167 1.0485 3.8889 1.0918 3.9233 1.0244
A ss is t  in  developing a 
school handbook fo r  s t a f f 4.1667 1.1361 4.3778 0.7772 4.1748 0.9939
A ss is t  te a c h e rs  in  
p lann ing  § conducting 
p a re n t - te a c h e r  conferences 4.1042 1.0364 4.1111 0.8040 3.7577 1.1420
A ss is t  te a c h e rs  in  p ro ­
v id ing  a classroom 
atmosphere conducive to  
good le a rn in g  s i t u a t i o n s 4.5625 0.7411 4.5111 0.6613 4.1718 0.9835
Involve s t a f f  in  formu­
l a t i n g  § ev a lu a t in g  school 
philosophy § goals 4.1042 0.9728 4.1111 0.8587 4.1227 0.9167
Coordinate assignment o f  
s tu d en t te a c h e rs  in  th e  
school 3.0833 1.3657 3.4000 1.4985 3.5460 1.2852
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Table J
Mean Response Scores and Standard D eviations for  Preferred Role Behaviors
Related to S tudent Personnel Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Monitor placement o f  
s tu d en ts 3.8750 0.9812 4.2222 0.9017 3.9724 1.0852
Coordinate program fo r  
g i f t e d  and /or  s p e c ia l  
educa tion  s tu d en ts 8.8750 0.8903 3.7556 1.2820 3.6534 1.1921
Administer procedures  fo r  
r e f e r r a l s  o f  s tu d e n ts  to  
s p e c ia l ie d  s e rv ic e  (e .g .  
Chair Child Study Team, 
Pupil Personnel S erv ices  
Team, e t c . ) 3.6875 1.2231 3.9333 1.2136 3.8896 1.0756
A ss is t  in  e s ta b l i s h in g  
procedures § sup erv is in g  
s tu d en t reco rds 3.6458 0.9563 3.8444 1.1273 3.8190 1.1209
A ss is t  te a c h e rs  in  
d iagnosing § c o n t ro l l in g  
s tu d en t behavior 4.1875 0.9819 4.6000 0.6179 4.5153 0.7430
Approve o r  d isapprove 
s tu d en t absences and /or  
ta rd in e s s 3.1458 1.3207 3.2222 1.2039 3.5859 1.3186
Superv ise  th e  enrollm ent 
§ t r a n s f e r  o f  s tu d en ts 3.0833 1.2348 3.5556 1.1393 3.5000 1.2422
Superv ise s tu d en ts  o u ts id e  
th e  classroom (e .g .  
c a f e t e r i a ,  bus la n es ,  
h a l l s ,  e t c . ) 4.0000 1.1485 3.8444 1.1273 4.3129 0.9217
Employ d i s c i p l in a r y  
measures to  co n tro l  
s tuden t behavior 4.0208 0.9998 4.4000 0.8634 4.5767 0.7266
Counsel w ith  s tu d e n ts  
r e f e r r e d  f o r  reasons o f  
d i s c i p l i n e ,  h e a l th ,  
a t ten d an ce ,  and /or  
academic achievement 4.0417 0.9444 4.4667 0.6941 4.5245 0.7712
Conduct p a ren t  conferences 
reg a rd in g  p u p il  d i s c i p l i n e ,  
h e a l th ,  a t tendance  and /or 
academic achievement 4.0000 0.9453 4.3778 0.8059 4.3160 0.9021
O rien t p u p i l s  § p a re n ts  
new to  th e  school to  school 
f a c i l i t i e s  § re g u la t io n s 3.6458 0.9783 4.0000 0.9770 4.0706 0.9820
Mediate te a c h e r - s tu d e n t  
problems 3.6042 1.0260 4.1333 0.9195 4.1871 0.8903
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Table K
Mean Response Scores and Standard D eviations for Preferred Role Behaviors
R elated  to  C u r r ic u lu m /In s t ru c t io n  Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Observe te a c h e rs  in  th e  
classroom 4.4792 0.7987 4.6667 0.6030 4.1350 0.9382
Review te a c h e r  le sson  p lans  4.0000 1.0314 3.9333 1.2136 3.1534 1.4340
Follow-up classroom v i s i t s  
w ith  te a c h e r  conferences ,  
d iagnosis  § p lanning 4.3333 0.8833 4.7111 0.5486 3.9969 1.1163
Confer w ith  te ach e rs  
regard ing  edu ca tio n a l  prog­
r e s s  , promotion and 
r e te n t io n  o f  s tu d en ts 3.7917 1.0907 4.3333 0.7687 3.9448 1.0940
A s s is t  te a c h e rs  in  
ev a lu a t in g  s tu d en t 
performance 4.0625 0.9087 3.8222 0.9603 3.5521 1.2411
Develop p lan  o f  continuous, 
coopera tive  curriculum  
development 3.7917 1.1101 3.8667 1.0357 3.8313 1.0521
Formulate, i n i t i a t e ,  § 
implement curricu lum  
innova tions  § changes 3.5833 1.2175 3.6889 1.1246 3.7822 1.0778
Communicate w ith  c u r r i c ­
ulum s p e c i a l i s t s  and/or 
c e n t r a l  o f f i c e  a d m in is tra ­
t i v e  s t a f f  regard ing  
school needs 3.5417 1.1478 3.9111 1.0406 4.0399 0.9868
Demonstrate 8 encourage 
te a c h e rs  to  t r y  new 
i n s t r u c t io n a l  techn iques  
§ methods 3.8333 1.1910 4.0222 0.7830 3.9663 0.9901
Provide in s e rv ic e  t r a i n in g  
fo r  s t a f f  members r e l a t e d  
to  curricu lum  § in s t r u c t io n 3.6875 1.1139 3.7111 1.1406 3.6380 1.1626
Confer w ith  te a c h e rs  about 
i n s t r u c t i o n a l  problems 4.0417 1.0306 4.4000 0.6876 4.0061 0.9923
A ss is t  te a c h e rs  in  s e l e c t ­
ing c u r r i c u l a r  m a te r ia ls 3.8750 1.0027 4.0222 0.8391 3.7546 1.1346
I n te r p r e t  achievement 
t e s t  r e s u l t s  fo r  c u r r ic u ­
l a r  p lann ing 3.9792 1.0415 4.1111 0.8848 3.8466 1.1318
A ss is t  te a c h e rs  in  s e le c t in g  
a p p ro p r ia te  o b je c t iv e s  to  
meet in d iv id u a l  needs o f  
s tu d e n ts  5 to  improve 
in s t r u c t io n  4.0417 0.8495 4.0667 0.8367 3.8344 1.800
Table L
Mean Response Scores and Standard D eviations fo r  P re fe r re d  Role Behaviors 
Rela ted  to  School/Community R e la tions  Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
P a r t i c ip a t e  in  PTA 
a c t i v i t i e s 4.4167 0.9187 4.5111 0.8427 4.5337 0.8649
Coordinate meetings w ith  
p a re n ts  to  i n t e r p r e t  § 
ev a lu a te  v a r io u s  aspec ts  
o f  th e  school program 3.5625 1.2188 3.8222 1.0931 4.0092 0.9750
Receive § consider  
sugges tions  made by 
p a re n ts  § o th e r  i n t e r e s te d  
community members 3.6250 1.0842 3.9556 1.1069 4.0890 0.9122
Coordinate school v i s i t a ­
t i o n  program fo r  p a re n ts  
§ guests 3.3750 1.1037 3.7111 1.1205 3.9202 1.0582
A ss is t  in  p lanning 5 
su p e rv is in g  school p u b lic  
r e l a t i o n s  program 3.5833 1.1999 3.6889 1.1246 3.9509 0.9595
Prepare n e w s le t te r s  § 
b u l l e t i n s  to  p a ren ts 3.1042 1.2588 3.3556 1.1900 3.3804 1.1830
Serve as l i a i s o n  with 
y ou th -se rv ing  agencies in  
th e  community 3.1042 1.0962 3.2667 1.1947 3.4356 1.2002
P a r t i c ip a t e  in  a c t i v i t e s  
o f  community o rg an iz a t io n s 3.1875 0.9819 3.5556 0.9898 3.4264 1.1919
Provide te ach e rs  i n f o r ­
mation about community 
re sou rces
3.6250 0.9138 3.8444 0.8516 3.8497 1.0549
A ss is t  $ support te a c h e rs  
in  t h e i r  p ro fe s s io n a l  
r e l a t i o n s  with s tu d e n ts ,  
s t a f f  § p a ren ts 4.0625 0.8097 4.4444 0.7850 4.3896 0.8440
O rien t new s t a f f  members 
to  th e  school § community 3.5833 0.9857 4.1333 0.9439 4.2393 0.9435
Provide p a re n ts  § s tu d en ts  
in fo rm ation  about 
community resources 3.5000 1.0916 3.7778 0.8227 3.9387 0.9997
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Table M
Mean Response Scores and Standard 
E ffec tiv en e ss
D eviations fo r
A ss is ta n t
P r in c ip a ls P r in c ip a ls Teachers
Category Mean SD Mean SD Mean SD
A dm in is tra tive 4.3333 0.6945 4.4444 0.7247 4.1258 0.8733
S t a f f  Personnel 3.9375 0.8606 4.2889 0.5486 3.7883 1.0234
S tudent Personnel 4.1250 0.7330 4.3778 0.5756 4.0276 0.9588
C u rr ic u lu m /In s t ru c t io n 4.0833 0.8711 4.2000 0.6941 3.6104 1.1115
School/Community R e la t ions 3.7500 0.8873 3.9778 0.7830 3.7086 1.0308
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Table N
One Factor  Analysis o f  Variance o f  D ifference  in  P r i n c i p a l s ’ , A ss is ta n t  P r i n c i p a l s ' ,  
and Teachers ' Percep tions  o f  Observed and P re fe r re d  Role Behavior in  Five C ategories
A dm in is tra tive  Role Behaviors
Source o f  V ar ia t io n Sum Mean
Standard
D eviation
Number of 
Cases
P r in c ip a ls 137.0000 2.8541 4.6080 48
A s s is ta n t  P r in c ip a ls 202.0000 4.4889 7.8324 45
Teachers 2022.0000 6.2025 8.1094 326
Sum of Degrees of Mean
Squares Freedom Square F Ratio P ro b a b i l i ty
Between Groups 535.270 2 267.635
Within Groups 25069.862 416 60.264
4.441 0.0123
S t a f f  Personnel Role Behaviors
Source o f  V aria t ion Sum Mean
Standard
Deviation
Number of 
Cases
P r in c ip a ls 169.0000 3.5208 6.0564 48
A s s is ta n t  P r in c ip a ls 266.0000 5.9111 8.0392 45
Teachers 3283.0000 10.0706 10.0297 326
Sum o f  
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 2237.295 2 1118.643
Within Groups 37261.001 416 89.570
12.489 0.0000
Table N (Continued)
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Student Personnel Role Behaviors
Source o f  V aria t ion Sum Mean
Standard
Deviation
Number o f  
Cases
P r in c ip a ls 92.0000 1.9167 4.3508 48
A s s is ta n t  P r in c ip a ls 79.0000 1.7556 5.9320 45
Teachers 2392.0000 7.3374 9.4284 326
Sum o f  
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 2188.408 2 1094.204
Within Groups 31328.861 416 75.310
14.529 0.0000
C u rr ic u lu m /In s t ru c t io n  Role Behaviors
Standard Number o f
Source o f  V aria t ion Sum Mean Deviation Cases
P r in c ip a ls 215.0000 4.4792 8.0846 48
A s s is ta n t  P r in c ip a ls 340.0000 7.5556 9.1938 45
Teachers 3355.0000 10.2914 12.5123 326
Sum of  
Squares
Degrees o f  
Freedom
Mean
Square £  Ratio P ro b a b i l i ty
Between Groups 1572.482 2 786.241
Within Groups 57672.406 416 138.636
5.671 0.0037
Table N (Continued)
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School/Community R e la t ions  Role Behaviors
Source o f  V ar ia t io n Sum Mean
Standard
D eviation
Number o f  
Cases
P r in c ip a ls 210.0000 4.3750 8.3986 48
A s s is ta n t  P r in c ip a ls 213.0000 4.7333 7.6882 45
Teachers 2624.0000 8.0491 9.9025 326
Sum of  
Squares
Degrees o f  
Freedom
Mean
Square F Ratio P ro b a b i l i ty
Between Groups 889.719 2 444.859
Within Groups 37785.265 416 90.830
4.898 0.0079
Table 0
Mean Response Scores and Standard D eviations for D ifferences Between Observed
and Preferred Role Behaviors Related to  A dm inistrative Tasks
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
A dminister school in  
p r i n c i p a l ' s  absence 0.1250 0.3928 0.0000 0.0000 0.2699 0.7364
A ss is t  in  developing 
master school schedule 0.3542 0.7290 0.8444 1.2961 0.6135 1.1084
A ss is t  in  p lann ing  school 
opening § c lo s in g  
procedures 0.1875 0.4906 0.4444 0.8675 0.5798 1.0428
I n te r p r e t  § implement 
school board p o l i c i e s  § 
s u p e r in te n d e n t 's  d i r e c t iv e s 0.1667 0.6631 0.4222 0.7830 0.4969 0.9664
Schedule § ass ign  
s u b s t i t u t e  te ach e rs 0.1042 1.0156 0.1556 0.9990 0.5460 1.4151
A ss is t  in  p repa r ing  annual 
school p lan  § budget 0.4792 0.9223 0.9111 1.1836 0.8344 1.1490
Inventory  § r e q u i s i t i o n  
books, su p p lie s  § 
equipment 0.2292 0.9728 -0.1333 1.4078 0.1687 1.1310
A ss is t  in  developing 
b u i ld in g  procedures fo r  
grouping , promotion, 8 
d i s c i p l in e 0.2083 0.6510 0.4444 0.9428 0.6411 1.1516
Represent th e  school a t  
p ro fe s s io n a l  meetings 0.1458 0.7143 0.5778 1.0333 0.4571 1.0090
Supervise support s e rv ic e s  
( e .g .  c u s to d ia l ,  c a f e t e r i a ,  
t r a n s p o r ta t io n ,  h e a l th ) 0.1667 0.5586 0.1111 0.9822 0.2975 1.1899
Promote a r t i c u l a t i o n  w ith  
sending o r  re c e iv in g  
schools 0.3125 0.6890 0.5333 1.0357 0.5276 1.0035
A ss is t  p r in c ip a l  in  
p lanning  § superv is ing  
emergency preparedness  
program 0.1250 0.5310 0.3556 1.0259 0.5982 1.1127
Perform ro u t in e  o f f i c e  
work (e .g .  r e p o r t s ,  
correspondence, te lephone ,  
v i s i t o r s ) 0.1875 0.5322 -0.2444 0.9806 0.0245 1.0696
A ss is t  in  p lann ing  § 
a d m in is te r in g  s tuden t 
t e s t i n g  program 0.0625 0.6327 0.0667 0.8090 0.1472 0.9813
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Table P
Mean Response Scores and Standard D eviations for D ifferences Between Observed
and Preferred Role Behaviors Related to  S ta f f  Personnel Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Involve s t a f f  in  develop­
ing school procedures §
re g u la t io n s 0.2917 0.8241 0.4667 1.0996 1.0429 1.2145
Advise § counsel w ith  
members o f  th e  s t a f f 0.1875 0.4906 0.0667 0.7508 0.5399 1.0510
Mediate disagreem ents 
among personnel 0.1250 0.7033 0.1556 1.2052 0.7485 1.1548
Read § share  w ith  te ach ers  
re c e n t  educa tiona l  l i t e r a ­
tu re  § re sea rch 0.5417 1.0510 1.0667 1.3382 0.9202 1.2889
P a r t i c ip a t e  in  informal 
a c t i v i t i e s  w ith  teach e rs  
§ s t a f f 0.1250 0.6400 0.2000 0.6252 0.4877 1.2095
P a r t i c ip a t e  in  in te rv iew s 
o f  c e r t i f i e d  § non­
c e r t i f i e d  personnel fo r  
employment purposes 0.1667 0.7244 0.7778 1.0848 1.0000 1.3519
Prepare  s t a f f  b u l l e t i n s 0.2708 0.8688 0.3778 0.8865 0.7117 1.2240
Promote personnel s e l f -  
ev a lu a tio n 0.2500 0.7579 0.6444 1.0693 0.5736 1.2022
A ss is t  in  developing a 
school handbook fo r  s t a f f 0.1875 0.6069 0.3111 0.9001 0.5399 1.1489
A ss is t  te a c h e rs  in  
planning  8 conducting 
p a re n t - te a c h e r  conferences 0.2917 0.6829 0.2889 0.6613 0.7730 1.1248
A ss is t  te a c h e rs  in  p ro ­
v id ing  a classroom 
atmosphere conducive to  
good le a rn in g s  s i tu a t io n s 0.3542 0.7576 0.2000 0.6606 0.8190 1.2506
Involve s t a f f  in  formu­
la t i n g  8 ev a lu a t in g  school 
philosophy 8 goals 0.3125 0.7761 0.5556 0.9898 0.9110 1.1799
Coordinate assignment o f  
s tu d en t te ach e rs  in  the  
school 0.4167 0.7390 0.8000 1.3416 1.0031 1.3162
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Table Q
Mean Response Scores and Standard D eviations for D ifferences Between Observed
and P re fe r re d  Role Behaviors Related to  S tudent Personnel Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Monitor placement o f  
s tu d en ts 0.3125 0.5891 0.4667 0.8944 0.7761 1.2778
Coordinate program f o r  
g i f t e d  and /o r  s p e c ia l  
educa tion  s tuden ts 0.3542 0.6681 0.2889 1.1205 0.6718 1.1258
Administer procedures fo r  
r e f e r r a l s  o f  s tuden ts  to  
s p e c ia l iz e d  s e rv ic e s  (e .g .  
Chair Child Study Team, 
Pupil Personnel Serv ices  
Team, e t c . ) 0.2292 0.6916 0.1778 0.9364 0.4847 1.1086
A ss is t  in  e s ta b l i s h in g  
procedures § su p e rv is in g  
s tu d en t reco rds 0.1458 0.5454 0.3111 0.7926 0.5552 1.1211
A ss is t  te a c h e rs  in 
d iagnosing § c o n t ro l l in g  
s tu d en t behavior 0.1667 0.5955 -0.0222 0.4517 0.4509 1.0506
Approve o r  d isapprove 
s tuden t absences and/or 
ta rd in e s s 0.1250 0.4892 0.3778 0.9118 0.7638 1.2586
Superv ise th e  enro llm ent 
§ t r a n s f e r  o f  s tuden ts 0.3084 0.5035 0.4000 0.8634 0.6258 1.1771
Supervise s tu d en ts  o u ts id e  
the  classroom (e .g .  
c a f e t e r i a ,  bus la n e s ,  
h a l l s ,  e t c . ) -0.0833 0.6131 -0.3778 0.7772 0.3374 1.3529
Employ d i s c ip l in a r y  
measures to  co n tro l  
s tu d en t behavior 0.0625 0.4796 -0.0889 0.5144 0.4571 1.0854
Counsel w ith  s tu d en ts  
r e f e r r e d  fo r  reasons o f  
d i s c i p l i n e ,  h e a l th ,  
a t ten d an ce ,  and /or  
academic achievement -0.0417 0.4104 0.0222 0.3363 0.4080 1.0299
Conduct p a ren t  conferences 
reg a rd in g  p u p i l  d i s c i p l i n e ,  
h e a l th ,  a t tendance  and /or  
academic achievement 0.1042 0.6270 -0.0889 0.5569 0.5644 1.1716
O rien t p u p i l s  § p a ren ts  
new to  the  school to  school 
f a c i l i t i e s  § r e g u la t io n s 0.2500 0.7293 0.2667 0.8893 0.6963 1.1883
Mediate te a c h e r - s tu d e n t  
problems 0.0833 0.9187 0.0222 0.4517 1.5460 1.0240
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Table R
Mean Response Scores and Standard D eviations for D ifferences Between Observed
and Preferred Role Behaviors Related to  C urriculum /Instruction Tasks
P r in c ip a ls
A s s is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
Observe te a c h e rs  in  th e  
classroom 0.2292 0.5550 0.1333 0.6252 0.3098 1.0866
Review te a c h e r  le sson  p lans 0.2708 0.6098 0.4000 1.0313 0.5031 1.1942
Follow-up classroom v i s i t s  
w ith  te a c h e r  conferences ,  
d iag n o sis  § p lann ing 0.2708 0.7646 0.3333 0.7385 0.6534 1.1998
Confer w ith  te a c h e rs  
rega rd ing  ed u ca tiona l 
p ro g re s s ,  promotion and 
r e te n t io n  o f  s tu d en ts 0.3125 0.7192 0.3556 0.8831 0.6933 1.2543
A ss is t  te a c h e rs  in  
ev a lu a t in g  s tu d en t 
performance 0.3542 0.6681 0.4889 0.8427 0.7362 1.1547
Develop p lan  o f  con tinuous, 
coopera tive  curriculum  
development 0.2708 0.8930 0.9333 1.0954 0.8221 1.2073
Formulate, i n i t i a t e ,  § 
implement curricu lum  
innova tions  § changes 0.3958 0.9618 0.7556 1.2460 0.8190 1.2750
Communicate w ith  c u r r i c ­
ulum s p e c i a l i s t s  and/or 
c e n t r a l  o f f i c e  a d m in is tra ­
t i v e  s t a f f  regard ing  
school needs 0.3125 0.7482 0.5556 1.0778 0.6902 1.1841
Demonstrate § encourage 
te a c h e rs  to  t r y  new 
in s t r u c t io n a l  techn iques  
§ methods 0.3125 1.0139 0.5556 0.9898 0.9080 1.3024
Provide in s e rv ic e  t r a in in g  
fo r  s t a f f  members r e l a t e d  
to  curricu lum  5 i n s t r u c t io n 0.4375 0.7411 0.7333 1.0531 0.8896 1.3220
Confer w ith  te a c h e rs  about 
in s t r u c t io n a l  problems 0.3542 0.6355 0.4444 0.7555 0.8098 1.2079
A s s is t  te a c h e rs  in  s e l e c t ­
ing  c u r r i c u l a r  m a te r ia ls 0.3542 0.8119 0.6000 0.8893 0.8405 1.2646
I n te r p r e t  achievement 
t e s t  r e s u l t s  fo r  c u r r ic u ­
l a r  p lann ing 0.2708 0.8688 0.6667 0.9770 0.7638 1.2339
A s s is t  te a c h e rs  in  s e le c t in g  
a p p ro p r ia te  o b je c t iv e s  to  
meet in d iv id u a l  needs o f  
s tu d e n ts  § to  improve 
in s t r u c t io n  0.3333 0.7244 0.6000 0.8367 0.8528 1.2685
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Table S
Mean' Response Scores and Standard D eviations for D ifferences Between Observed
and P re fe r red  Role Behaviors Related to  School/Community R e la t ions  Tasks
P r in c ip a ls
A ss is ta n t
P r in c ip a ls Teachers
Task Mean SD Mean SD Mean SD
P a r t i c ip a t e  in  PTA 
a c t i v i t i e s 0.2083 0.9216 0.2000 0.6941 0.2546 0.8373
Coordinate meetings w ith  
p a re n ts  to  i n t e r p r e t  § 
ev a lu a te  var ious  aspec ts  
o f  th e  school program 0.4375 0.9204 0.5111 1.0579 0.6411 1.0997
Receive § cons ider  
sugges tions  made by 
p a ren ts  5 o th e r  in t e r e s t e d  
community members 0.2708 0.8440 0.2444 0.8021 0.5307 1.0366
Coordinate school v i s i t a ­
t io n  program fo r  pa ren ts  
§ guests 0.3125 0.8790 0.3778 0.9364 0.6074 1.1945
A s s is t  in  p lanning  § 
su p erv is in g  school p u b lic  
r e l a t i o n s  program 0.3125 0.9261 0.4667 0.9909 0.6442 1.1485
Prepare n e w s le t te r s  § 
b u l l e t i n s  to  p a ren ts 0.5417 1.1101 0.3778 1.1538 0.7178 1.2552
Serve as l i a i s o n  with 
you th -se rv ing  agencies  in 
th e  community 0.5417 0.8241 0.4667 0.9195 0.8282 1.1481
P a r t i c ip a t e  in  a c t i v i t e s  
o f  community o rg an iz a t io n s 0.3958 0.8440 0.4889 0.9682 0.5859 1.1859
Provide te ach e rs  i n f o r ­
mation about community 
resou rces 0.4792 0.9891 0.5556 0.8675 0.9325 1.2385
A ss is t  § support teachers  
in  t h e i r  p ro fe s s io n a l  
r e l a t i o n s  with s tu d e n ts ,  
s t a f f  S p a ren ts 0.2292 0.6601 0.2000 0.9439 0.6227 1.1102
O rien t new s t a f f  members 
to  th e  school § community 0.2708 0.8440 0.3111 0.8481 0.8865 1.3089
Provide p a re n ts  § s tuden ts  
in form ation  about 
community resources 0.3750 0.8903 0.5333 0.8944 0.7975 1.1670
Appendix F
Supplementary Tables: B iv a r ia te  C o rre la t io n  Analys
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Table T
C o rre la t io n  C o e f f ic ie n ts  Between D ifference  Scores and E ffe c t iv e n e ss  Scores in  
C a teg o rie s :  A dm in is tra t ive  Tasks E f fec t iv en e ss  (E ff .  1); S t a f f  Personnel Tasks 
E f fe c t iv e n e ss  (Eff. 2 ) ;  S tudent Personnel Task E ffe c t iv e n e ss  (E ff .  3 ); 
C u rr ic u lu m /In s t ru c t io n  Tasks E ffe c t iv e n e ss  (E ff .  4 ) ;  School/Community 
R ela t ions  Tasks E ffe c t iv e n e ss  (E ff .  5)
Task E ff .  1 E ff .  2 E ff .  3 E ff .  4 E ff .  5
ADMINISTRATIVE
A dminister th e  school in  the 
p r i n c i p a l ' s  absence
-0.2762
p=0.000
-0.1640
'  p=0.000
-0.1625
p=0.000
-0.1652
p=0.000
-0.1433
p = 0 .002
A s s is t  in  developing m aster 
school schedule
-0.2960
p=0.000
-0.1229
p=0.006
-0.0757
p=0.061
-0.1438
p=0.002
-0.1257 
p=0 .005
A ss is t  in  p lann ing  school opening 
and c lo s in g  procedures
-0.3740
p=0.000
-0.1950
p=0.000
-0.1519
p=0.001
-0.1719
p=0.000
-0.1146 
p= 0 .009
I n te r p r e t  and implement school 
board p o l i c i e s  and su p e r in te n d e n t '
-0.3120 
s p=0.000
-0.1524
p=0.001
-0.1128
p=0.010
-0.1613
p=0.000
-0.0582 
p = 0 .117
d i r e c t i v e s
Schedule and ass ig n  s u b s t i t u t e  
te a c h e rs
-0.2565
p=0.000
-0.1571
p=0.001
-0.1286
p=0.004
-0.1185
p=0.008
- 0.1111
p=0.011
A ss is t  in  p rep a r in g  annual 
school p lan  and budget
-0.1867
p=0.000
-0.0923
p=0.030
-0.0411
p=0.200
-0.1471
p=0.001
-0.0200 
p=0.342
Inven tory  and r e q u i s i t i o n  books, 
s u p p l ie s ,  and equipment
-0.1824
p=0.000
-0.1291 
p=0.004
-0.1438
p=0.002
-0.0402
p=0.206
-0.0179 
p=0.357
A s s is t  in  developing b u i ld in g  
procedures  fo r  grouping, 
promotion, and d i s c i p l i n e
-0.3521
p=0.000
-0.3058
p=0.000
-0.2253
p=0.000
-0.2393
p=0.000
-0.1266 
p=0.000
Represent th e  school a t  
p ro fe s s io n a l  meetings
-0.2077
p=0.000
-0.1797
p=0.000
-0.1762
p=0.000
-0.1234
p=0.006
-0.1052
p=0.016
Superv ise  support s e rv ic e s  
(e .g .  c u s to d ia l ,  c a f e t e r i a ,  
t r a n s p o r ta t io n ,  h e a l th )
-0.1884
p=0.000
-0.1726
p=0.000
-0.1762
p=0.000
-0.1445
p=0.002
-0.1376
p=0.002
Promote a r t i c u l a t i o n  w ith  sending 
and /o r  r e c e iv in g  schools
-0.2919
p=0.000
-0.2465
p=0 .000
-0.2056
p= 0 .000
-0.2347
p=0.000
-0.1446
p=0.002
A s s is t  p r in c ip a l  in  p lann ing  
and su p e rv is in g  emergency 
preparedness  program
-0.3190
p=0.000
-0.2360
p=0.000
-0.1900
p=0.000
-0.2101
p=0.000
-0.1814
p=0.000
Table T (Continued)
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Task E ff .  1 Eff. 2 E ff .  3 E ff .  4 E ff .  5
Perform ro u t in e  o f f i c e  work (e .g .
r e p o r t s ,  correspondence, te lephone , 
v i s i t o r s
-0.1395
p=0.002
-0.0799 
p=0.051
-0.1569
p=0.001
-0.0953
p=0 .026
-0.1148 
p=0.009
A ss is t  in  p lann ing  and ad m in is te r ­
ing s tu d en t t e s t i n g  program
-0.2677
p=0.000
-0.1566
p=0.001
- 0.1111
p=0.011
-0.1354
p=0.003
-0.0209 
p=0 .334
STAFF PERSONNEL
Involve s t a f f  in  developing school 
procedures and r e g u la t io n s
-0.2246
p=0.000
-0.3508
p=0.000
-0.2464
p=0.000
-0.3608
p=0.000
-0.2284
p=0.000
Advise and counsel with members 
o f  th e  s t a f f
-0.2050
p=0.000
-0.3064
p=0.000
-0.2602
p=0.000
-0.2712
p=0.000
-0.2306
p=0.000
Mediate d isagreem ents among 
personnel
-0.1736
p=0.000
-0.2308
p=0.000
-0.1560
p=0.001
-0.2892
p=0.000
- 0.1111
p=0.011
Read and share  w ith  te ach ers  
re c e n t  edu ca tio n a l  l i t e r a t u r e  
and re sea rch
-0.2526
p=0.000
-0.3218
p=0.000
-0.1379
p=0.002
-0.2899
p=0.000
-0.2168
p=0.000
P a r t i c ip a t e  in  inform al a c t i v i t e s  
w ith  te a c h e rs  and s t a f f
-0.2283
p=0.000
-0.2779
p=0.000
-0.2326
p=0.000
-0.2639
p=0.000
-0.2121
p=0.000
P a r t i c ip a t e  in  in te rv iew s  o f  
c e r t i f i e d  and n o n - c e r t i f i e d  
personnel fo r  employment purposes
-0.1898
p=0.000
-0.2897
p=0.000
-0.2186
p=0.000
-0.2325
p=0.000
-0.2046
p=0.000
Prepare s t a f f  b u l l e t i n s -0.2188 
p=0 .000
-0.2524
p=0.000
-0.1381
p=0.002
-0.2237
p=0.000
-0.1394
p=0.002
Promote personnel s e l f - e v a lu a t io n -0.1967
p=0.000
-0.2279
p=0.000
-0.1732
p=0.000
-0.2528
p=0.000
-0.1661
p=0.000
A ss is t  in  developing a school 
handbook fo r  s t a f f
-0.2711
p=0.00
-0.2515
p=0.000
-0.1811
p=0.000
-0.2519
p=0.000
-0.1241
p=0.005
A ss is t  te a c h e rs  in  p lanning  and 
conducting p a re n t - te a c h e r  
conferences
-0.2437
p=0.000
-0.2976
p=0.000
-0.2224
p=0.000
-0.3124
p=0.000
-0.1958
p=0.000
A ss is t  te a c h e rs  in  p rov id ing  a 
classroom atmosphere conducive 
to  good le a rn in g  s i tu a t io n s
-0.3226
p=0.000
-0.3250
p=0.000
-0.2818
p=0.000
-0.3108
p=0.000
-0.2041
p=0.000
Involve s t a f f  in  fo rm ula ting  and 
ev a lu a t in g  school philosophy 
and goals
-0.3278
p=0.000
-0.3992
p=0.000
-0.3192
p=0.000
-0.4206
p=0.000
-0.2478
p=0.000
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Ta.sk E ff .  1 E f f .  2 E ff .  3 E ff .  4 E ff .  5
Coordinate assignment o f  s tuden t 
te ach e rs  in  th e  school
-0.2200
p=0.000
-0.2934
p= 0 .000
-0.2008
p=0.000
-0.2742
p=0.000
-0.1589
p=0.001
STUDENT PERSONNEL
Monitor placement o f  s tu d en ts -0.2757
p=0.000
-0.2432
p=0.000
-0.2437
p=0.000
-0.2632
p=0.000
-0.1062 
p=0.015
Coordinate programs fo r  g i f t e d  
and/or s p e c ia l  educa tion  s tuden ts
-0.2718
p=0.000
-0.2043
p=0.000
-0.2517
p=0.000
-0.2690
p=0 .000
-0.1565
p=0.001
Administer procedures fo r  r e f e r r a l s  
o f  s tu d en ts  to  s p e c ia l iz e d  se rv ic e s  
(e .g .  Chair Child Study Team, -0.2238 
Pupil Personnel Serv ices  Team, e tc .)p = 0 .0 0 0
-0.1208
p=0.007
-0.1887
p=0.000
-0.1901
p=0.000
-0.1012
p=0.019
A ss is t  in  e s ta b l i s h in g  procedures  
and su p erv is in g  s tu d en t reco rds
-0.2461
p=0 .000
-0.2843
p=0.000
-0.2228
p=0.000
-0.3308
p=0.000
-0.1563
p=0.001
A ss is t  te a c h e rs  in  d iagnosing  and 
c o n t ro l l in g  s tu d e n t  behav ior
-0.2103
p=0.000
-0.1771
p=0.000
-0.3005
p=0.000
-0.2231
p=0.000
-0.1345 
p=0.003
Approve o r  d isapprove  s tu d en t 
absences and /or  t a rd in e s s
-0.2371
p=0.000
-0.1861
p=0.000
-0.2698
p=0.000
-0.2686
p=0.000
-0.1711
p=0.000
Supervise th e  enro llm ent and 
t r a n s f e r  o f  s tu d en ts
-0.2491
p=0.000
-0.2284
p=0.000
-0.3143
p=0.000
-0.3174
p=0.000
-0.1782
p=0.000
Supervise s tu d en ts  o u ts id e  the 
classroom (e .g .  c a f e t e r i a ,  bus 
la n e s ,  h a l l s ,  e t c . )
-0.2006
p=0.000
-0.1467
p=0.001
-0.2759
p=0.000
-0.1397
p=0.002
-0.1473
p=0.001
Employ d i s c i p l in a r y  measures to  
co n tro l  s tu d en t  behav ior
-0.2315
p=0.000
-0.1613
p=0.000
-0.3476
p=0.000
-0.1440
p=0.002
-0.1556
p=0.001
Counsel w ith  s tu d en ts  r e f e r r e d  
fo r  reasons o f  d i s c i p l i n e ,  
h e a l th ,  a t ten d an c e ,  and /or  
academic achievement
-0.2502
p=0.000
-0.1494
p=0.001
-0.3450
p=0.000
-0.1949
p=0.000
-0.1714
p=0.000
Conduct p a ren t  conferences 
rega rd ing  p u p il  d i s c i p l i n e ,  
a t ten d an ce ,  h e a l th ,  and /or  
academic achievement
-0.2609
p=0.000
-0.2280 
p=0 .000
-0.3304
p=0.000
-0.2320
p=0.000
-0.2141
p=0.000
O rien t p u p ils  and p a re n ts  new 
to  th e  school to  school 
f a c i l i t i e s  and r e g u la t io n s
-0.2961
p=0.000
-0.2553
p=0.000
-0.3323
p=0.000
-0.2350
p= 0 .000
-0.2546
p=0.000
Table T (Continued)
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Task Eff .  1 E ff .  2 E ff .  3 E ff .  4 E ff .  5
Mediate te a c h e r - s tu d e n t  problems -0.2570
p=0.000
-0.1694
p=0.000
-0.3476
p=0.000
-0.1862
p=0.000
-0.2169
p=0.000
CURRICULUM/INSTRUCTION
Observe te ach e rs  in  th e  
classroom
-0.1946
p=0.000
-0.1334
p=0.003
-0.1930
p = 0 .000
-0.2392
p=0.000
-0.1003
p=0.020
Review te a c h e r  le sson  p lans -0.1955
p=0.000
-0.1947
p=0.000
-0.1919
p=0.000
-0.2698
p=0.000
-0.1256
p=0.005
Follow-up classroom v i s i t s  w ith  
te a c h e rs  conferences ,  d ia g n o s is ,  
and p lann ing
-0.2524
p=0.000
-0.2202 
p=0 .000
-0.2075
p=0.000
-0.2573
p=0.000
-0.0983
p=0.022
Confer with te a c h e rs  regard ing  
edu ca tio n a l  p ro g re s s ,  promotion 
and r e t e n t io n  o f  s tu d en ts
-0.2505
p=0.000
-0.2056
p = 0 .000
-0.2502
p=0.000
-0.2317
p=0.000
-0.1857
p=0.000
A ss is t  te a c h e rs  in  ev a lu a tin g  
s tuden t performance
-0.2482
p=0.000
-0.2294
p=0.000
-0.2097
p=0.000
-0.2471
p=0.000
-0.1710
p=0.000
Develop p lan  fo r  continuous, 
coopera tive  curricu lum  development
-0.3570
p=0.000
-0.3594
p=0.000
-0.2887
p=0.000
-0.3765
p=0.000
-0.2535
p=0.000
Formulate, i n i t i a t e ,  and implement 
curricu lum  innova tions  and changes
-0.3269
p=0.000
-0.3384
p=0.000
-0.2871
p= 0 .000
-0.3644
p=0.000
-0.2081 
p=0.000
Communicate w ith curriculum  
s p e c i a l i s t s  and /or  c e n t r a l  o f f i c e  
a d m in is t r a t iv e  s t a f f  regard ing  
school needs
-0.3330
p=0.000
-0.2581
p=0.000
-0.2003
p=0.000
-0.3146
p=0.000
-0.2157
p=0.000
Demonstrate and encourage te ach ers  
to  t r y  new in s t r u c t i o n a l  techniques  
and methods
-0.2335
p=0.000
-0.2702
p=0.000
-0.2050
p=0.000
-0.3317
p=0.000
-0.2288
p=0.000
Provide in s e rv ic e  t r a i n in g  fo r  
s t a f f  members r e l a t e d  to  
curricu lum  and in s t r u c t io n
-0.2248
p=0.000
-0.2895
p=0.000
-0.2162
p=0.000
-0.3193
p=0.000
-0.1724
p=0.000
Confer w ith  te ach e rs  about 
in s t r u c t i o n a l  problems
-0.3121
p=0.000
-0.3296
p=0.000
-0.3419
p=0.000
-0.4603
p=0.000
-0.2874
p=0.000
A s s is t  te a c h e rs  in  s e le c t in g  
c u r r i c u l a r  m a te r ia ls
-0.2829
p=0.000
-0.2978
p=0.000
-0.2767
p=0.000
-0.3788
p=0.000
-0.2017
p=0.000
I n t e r p r e t  acievement t e s t  r e s u l t s  
f o r  c u r r i c u l a r  p lanning
-0.2269
p=0.000
-0.2654
p=0.000
-0.2220
p=0.000
-0.3797
p=0.000
-0.2505
p=0.000
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Task E ff. 1 E ff .  2 E f f .  3 E ff .  4 E ff .  5
A s s is t  te ach e rs  in  s e le c t in g  
ap p ro p r ia te  o b je c t iv e s  to  meet
in d iv id u a l  needs o f  s tu d en ts  and -0.2593 -0.3312 -0.2874 -0.4523 -0.2923
to  improve in s t r u c t io n  p=0.000 p=0.000 p=0.000 p=0.000 p=0.000
SCHOOL/COMMUNITY RELATIONS
P a r t i c ip a t e  in  PTA a c t i v i t i e s  -0.2747 -0.1756 -0.2151 -0.1431 -0.1730
p=0.000 p=0.000 p=0.000 p=0.002 p=0.000
Coordinate meetings w ith  p a ren ts  to
i n t e r p r e t  and e v a lu a te  various  
a spec ts  o f  th e  school program
-0.2615
p=0.000
-0.2717
p=0.000
-0.3318
p=0.000
-0.3014
p=0.000
-0.2525
p=0.000
Receive and co n s id e r  sugges tions  
made by p a re n ts  and o th e r  
i n t e r e s t e d  community members
-0.2387
p=0.000
-0.2412
p=0.000
-0.2672
p=0.000
-0.1935
p=0.000
-0.1961
p=0.000
Coordinate school v i s i t a t i o n  
program fo r  p a re n ts  and guests
-0.2711
p=0.000
-0.2354
p=0.000
-0.2466
p=0 .000
-0.2516
p=0.000
-0.2402
p=0.000
A ss is t  in  p lanning  and sup erv is in g  
school p u b lic  r e l a t i o n s  program
-0.2548
p=0.000
-0.2562
p=0.000
-0.2414
p=0.000
-0.2311
p=0.000
-0.2654
p=0.000
Prepare n e w s le t te r s  and b u l l e t i n s  
to  p a ren ts
-0.1951
p=0.000
-0.2367
p=0.000
-0.1932
p=0.000
-0.2516
p=0.000
-0.2242
p=0.000
Serve as l i a i s o n  w ith  youth- 
se rv ing  agencies  in  th e  community
-0.2091
p=0.000
-0.2348
p=0.000
-0.1997
p=0.000
-0.2394
p=0.000
-0.2833
p=0.000
P a r t i c ip a t e  in  a c t i v i t i e s  of 
community o rg an iz a t io n s
-0.2592
p=0.000
-0.3021
p=0.000
-0.2726
p=0.000
-0.2035
p=0.000
-0.3246
p=0.000
Provide te ach e rs  inform ation  
about community resou rces
-0.2421
p=0.000
-0.3019
p=0.000
-0.2973
p=0 .000
-0.3860
p=0.000
-0.3675
p=0.000
A ss is t  and support te a c h e rs  in  
t h e i r  p ro fe s s io n a l  r e l a t i o n s  with 
s tu d e n ts ,  s t a f f ,  and p a ren ts
-0.2182
p=0.000
-0.2341
p=0.000
-0.3154
p=0.000
-0.3097
p=0.000
-0.2913
p=0.000
O rient new s t a f f  members to  th e  
school and community
-0.2775
p=0.000
-0.3178
p=0.000
-0.3183
p=0.000
-0.3663
p=0.000
-0.3843
p=0.000
Provide p a re n ts  and s tu d en ts  
in fo rm ation  about community 
resou rces
-0.2665
p=0.000
-0.3138
p=0.000
-0.3229
p=0.000
-0.3668
p=0.000
-0.3703
p=0.000
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The Problem
The purpose o f  t h i s  study was to  determine the  q u a l i t y  o f  w r i t t e n  job 
d e s c r ip t io n s  fo r  the  p o s i t io n  o f  e lem entary  a s s i s t a n t  p r in c ip a l  and to  measure 
the  observed r o le  behav io r ,  p r e f e r r e d  r o le  behav ior ,  and e f f e c t iv e n e s s  of 
a s s i s t a n t  p r in c ip a l s  as perce ived  by p r in c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and 
te a c h e r s .  I t  was hypothesized  th a t  th e  th re e  study groups d i f f e r e d  s ig n i f i c a n t l y  
in  t h e i r  p e rcep tio n s  o f  observed r o l e  behav io r ,  p re fe r r e d  r o l e  behav io r ,  and 
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s ;  t h a t  th e re  was a s ig n i f i c a n t  r e l a t io n s h ip  
between the  r a te d  e f f e c t iv e n e s s  and th e  congruence o f  observed and p r e f e r r e d  ro le  
behav io r;  and th a t  th e re  was a s i g n i f i c a n t  r e l a t io n s h ip  between th e  r a te d  
e f f e c t iv e n e s s  and the  q u a l i ty  o f  th e  job d e s c r ip t io n .
Research Procedure
The s u b je c ts  were the  p r i n c i p a l s ,  a s s i s t a n t  p r i n c i p a l s ,  and 25% of the  
te a c h e rs  o f  54 randomly s e le c te d  V irg in ia  p u b lic  elem entary  schools .  A 66-item  
Role A nalysis Q uestionnaire  developed by th e  in v e s t ig a to r  was used to  c o l l e c t  
d a ta .  One-way a n a ly s is  o f  v a r ian ce  procedures were used to  t e s t  the  hypotheses 
reg a rd in g  d if f e re n c e s  in  p e rc e p t io n s .  Pearson Product C o r re la t io n  procedures 
were used to  t e s t  th e  hypotheses reg a rd in g  r e la t io n s h ip s  between e f f e c t iv e n e s s  
and congruence o f  r o le  behavior s c o re s ,  and between e f f e c t iv e n e s s  and th e  q u a l i ty  
o f  th e  job d e s c r ip t io n .
Findings
There appear t o  be s ig n i f i c a n t  d i f f e re n c e s  among p r i n c i p a l s ,  a s s i s t a n t  
p r in c i p a l s ,  and te a c h e rs  in  t h e i r  p e rce p t io n s  o f  observed r o le  behav ior  and 
e f f e c t iv e n e s s  o f  a s s i s t a n t  p r in c i p a l s ;  however, th e  th re e  study  groups do not 
appear to  d i f f e r  s ig n i f i c a n t l y  in  t h e i r  p e rce p tio n s  o f  p r e f e r r e d  r o le  behav io r .  
There appears to  be a s ig n i f i c a n t  r e l a t i o n s h ip  between th e  r a te d  e f f e c t iv e n e s s  
o f  a s s i s t a n t  p r in c ip a l s  and th e  congruence o f  t h e i r  observed and p re f e r r e d  ro le  
behav io r .  There was no t a s i g n i f i c a n t  r e l a t io n s h ip  between r a t e d  e f f e c t iv e n e s s  
and th e  q u a l i ty  o f  the  job d e s c r ip t io n .
Conclusions
The th re e  study groups d isag reed  more on ta sk s  they  observed a s s i s t a n t  
p r in c i p a l s  performing than  they  d id  on ta s k s  they  p re f e r r e d  a s s i s t a n t s  to  perform. 
Teachers expressed the  g r e a t e s t  d i f f e re n c e  between how o f ten  they  observed 
a s s i s t a n t  p r in c ip a l s  perform ing ta s k s  and how o f ten  they  expected them to  
perform those ta s k s .  Teachers a lso  r a t e d  a s s i s t a n t  p r in c i p a l s  l e a s t  e f f e c t iv e  
o f  th e  th re e  groups in  each r o l e  ca tego ry .  The f in d in g s  o f  t h i s  s tudy  have 
im p lic a t io n s  fo r  th e  p re p a ra t io n  o f  a d m in is t ra to r s  and fo r  s t a f f  development 
as i t  ap p l ie s  to  a l l  th r e e  study groups. The f in d in g s  supported  the  premise 
o f  S o c ia l  System Theory, th e  t h e o r e t i c a l  framework f o r  th e  s tudy ,  th a t  a r o l e  
incum bent's  r a t e d  e f f e c t iv e n e s s  in c re a s e s  o r  decreases  w ith th e  le v e l  of 
congruence between behav ior  and e x p e c ta t io n s .  Recommendations fo r  f u r th e r  
re se a rc h  are  inc luded .
